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Stlowo wstepne

Niniejszy tom jest po$wiecony strukturom w nauce o jezyku w metodologii
jego nauczania i w jego przekladzie. We wspdiczesnym paradygmacie nauki
struktura ma nieco inng role poznawcza niz w metodologii strukturalizmu.
W strukturalizmie z polowy lat ubiegtego stulecia struktura, czyli algorytmiczny
obraz zjawiska byta celem poznawczym i ostatecznym wzorem (gltéwnie zdania)
danego zjawiska jezykowego. W dwudziestym pierwszym wieku struktura nie
stracita na mocy wyjasniajacej, z tym ze mechanizm tworzenia struktury zajmuje
pocze$niejsze miejsce w badaniach. Szczegdlnie podkreslana jest relacja pomiedzy
dziedzing (np. przestrzen czy spektrum koloréw) a konstruowaniem struktury
w zaleznosci od zdolno$ci poznawczych i uwarunkowan kulturowych.

Artykuly zaprezentowane w tym tomie sg rezultatem badan nad metaforami
i ich konstruowaniu, badan nad tworzeniem tlumaczen i komunikacja w polskich
mediach. Zamieszczone s3 jeszcze artykuly o podejsciu strukturalnym do
nauczania jezyka i przeglad dzisiejszych paradygmatéw jezykoznawczych. Jest to
pierwszy tom z dziedziny filologii w Ateneum-Szkole Wyzszej w Gdansku.
Redakcja ma nadzieje, ze ten i nastepne tomy beda stanowilty odpowiednie forum
do dyskusji nad najnowszymi kierunkami w jezykoznawstwie i szerzej
w humanistyce

Prof zw. dr hab. Roman Kalisz






Daniel SEAPEK

Uniwersytet Wroctawski
Ateneum-Szkota Wyzsza w Gdansku

Paradygmaty jezykoznawstwa dzisiaj
Linguistic Paradigms Today

Summary

The aim of this article is to discuss the problem of continuity in scientific knowledge and the
revolutions in linguistics. The key word — paradigm — appears in linguistics with two classifications
proposed by A. Kiklewicz and I. Bobrowski. The author tries to respond to these classifications and
shows briefly the situation of the representatives of modern languages, who are a particular group in
the academic society divided by the Popper’s myth of the framework. The attention is drawn here to
the ethical turn in Human Sciences, which accentuate the axiological dimension of scientific work.
The primary field in the humanities would be today the cultural anthropology. The considerations
end with comments on interdisciplinarity in postmodern linguistics. On the one hand, the linguistics
today aspires to study the relation language — mind, which means that it is part of so-called cognitive
sciences. On the other hand, the interesting relation to study is language — culture.

Key words: paradigm, revolutions in linguistics, postmodern linguistics

Problem ciggltosci wiedzy naukowej a jezykoznawstwo

Zagadnienie ciaglo$ci wiedzy naukowej oraz zwigzane z nim pojecie
rewolucji naukowej to problemy rozpatrywane w ramach filozofii nauki. Przez
rewolucje rozumie sie zmiane obowiazujacych teorii, metod badawczych, celéw,
a nawet samego obiektu poznania naukowego. W konsekwencji rewolucji
naukowej dochodzi do odrzucenia teorii i zastgpienia jg inng. Tradycyjnie
wyréznia sie trzy gldwne koncepcje dotyczace charakteru rozwoju nauki, ktére
pokrétce oméwie (na podstawie Such & Szczesniak 2006: 98-111, wiecej na ten
temat rowniez w Cackowski er al 1987):

1. kumulatywizm (albo skrajny kumulatywizm) to koncepcja, wedle ktorej
rozwdj nauki odbywa sie w sposéb ciagly, nowopowstate teorie i prawa dodawane
s3 do dotychczasowego dorobku naukowego bez naruszania wczesniejszych
ustalen. W nurcie tym odnajdujemy dwa stanowiska: a) prezentowany przez
P. Duhema kumulatywizm nieograniczony, zgodnie z ktérym zasada cigglosci
wiedzy naukowej obowigzuje na wszystkich etapach rozwoju nauki,



b) kumulatywizm ograniczony F. Bacona, gdzie rewolucja naukowa oznacza
przejscie od nauki niedojrzatej (potocznej, opisowej) do nauki dojrzatej, ktéra ma
»moc eksplanacyjna”, czyli zdolno$¢ wyjasniania badanych w jej ramach zjawisk.
2. antykumulatywizm (albo skrajny antykumulatywizm), w ktérym dominuje
»zasada niewspdtmiernosci teorii naukowych”, tzn. paradygmaty nauki (pojecie to
oméwie nizej) sa nieporownywalne, w nauce dochodzi do eliminacji
wczesniejszych teorii, a rewolucja naukowa oznacza zerwanie cigglosci w rozwoju
wiedzy naukowej. Réwniez w tej koncepcji odnalez¢ mozna dwa jej warianty:
a) koncepcja permanentnej rewolucji, prezentowana we wczesnych pracach
K. Poppera, widoczna réwniez u P. Feyerabenda; zgodnie z ta my$la nauka polega
na ciaglym podwazaniu dotychczasowych ustalenn iobalaniu wcze$niejszych
teorii!, b) alternacja rewolucja-ewolucja u T. Kuhna, wedlug ktérego kryzys
irewolucja naukowa wystepuja na przemian z okresem nauki normalnej
(znormalizowanej).

3. stanowisko korespondencyjne (dialektyczne; réwniez kumulatywizm
umiarkowany, umiarkowany antykumulatywizm) I. Lakatosa, zgodnie z ktérym
rewolucje naukowe nie oznaczaja catkowitego zerwania z wczesniejsza tradycja
naukows, zawieraja réwniez elementy kontynuacji w rozwoju wiedzy naukowej
(podobna koncepcje odnalez¢ mozna w pézniejszych pracach Poppera).

Kluczowym pojeciem w omawianych wyzej koncepcjach mechanizmu
rozwoju wiedzy naukowej jest ,paradygmat”, tzn. swego rodzaju consensus
omnium — przyjete powszechnie normy, zalozenia, poglady, metody badawcze,
wspolne danej grupie badaczy (Amsterdamski 1995: 215). Tego rodzaju zgoda
srodowiska naukowego charakterystyczna jest dla dziedzin dojrzatych
z dtugoletnia tradycja badawcza.

Kuhn w swojej propozycji metodologii nauk podkresla, ze proces rozwoju
nauki jest przynajmniej czeSciowo =zalezny od czynnikéw zewnetrznych
(historycznych, kulturowych, spotecznych). Etapy rozwoju nauki, jakie
wyodrebnia autor Struktury rewolucji naukowych, przedstawiaja si¢ nastepujgco:
0: okres przedparadygmatyczny (prenauka), 1: akceptacja paradygmatu, 2: nauka
normalna, 3: pojawienie si¢ anomalii, 4: kryzys paradygmatu, 5: rewolucja
naukowa, 6: nowa nauka normalna (Kuhn 2001 [1962]). Podstawowa rdznica, jaka
odnalez¢ mozna w koncepcjach Kuhna i Poppera, jest charakter proponowanych

1 Popper podaje kryterium demarkacji nauki (naukowosci teorii), ktérym jest mozliwo$¢ poddania
teorii falsyfikacji (cfr Popper 2002 [1959]), Feyerabend proponuje tzw. anarchistyczng teorie
wiedzy (cfr Feyerabend 1996 [1975]; podtytul wydania oryginalnego brzmi: Outline of an
anarchistic theory of knowledge).



przez nich metodologii nauk — metodologia Kuhna to przede wszystkim
metodologia opisowa, Popper prezentuje metodologie normatywna.

Teoria Kuhna nie uchronita si¢ od gtoséw krytyki. Zarzuty, jakie kierowano
w kierunku jej autora, dotyczyly gléwnie polisemicznego charakteru samego
terminu ,paradygmat”. Ze Struktury... nie wynikalo jasno, czy proponowany
consensus dotyczy¢ miat calej spolecznosci naukowej, przedstawicieli jednej tylko
dyscypliny, czy w jeszcze wezszym sensie — badaczy bardzo waskiej specjalizacji
(Amsterdamski 1995: 216). Pod wplywem krytyki Kuhn doprecyzowat swoje
poglady, by ostatecznie przez ,paradygmat” rozumie¢ (cytuje za: Cackowski er al
1987: 457):

1. wzorce (exemplars), czyli paradygmaty w wezszym sensie — rozwigzania
konkretnego problemu akceptowane przez wspoélnote naukowa.

2. macierze dyscyplin naukowych (disciplinary matrixes), czyli paradygmaty
W szerszym sensie, wyjasniajace wzglednie nieproblematyczny charakter
komunikacji zawodowej w danej wspdlnocie uczonych i wzgledna jednomyslnos¢
zawodowych ocen w tej wspdlnocie.

Pojecie paradygmatu zrobilo przewrotna kariere w metodologii nauk.
Lingwistyka, rzecz jasna, nie pozostala obojetna na stanowisko Kuhna, jednak
proponowane przez metodologdéw jezykoznawstwa klasyfikacje paradygmatéw nie
zawsze w pelni oddaja charakter terminu kuhnowskiego, lub tez wyodrebnione
przez nich paradygmaty sa na tyle niespdjne, ze mozna by dokona¢ ich dalszego
podziatu (wrdce do tej mysli przy przegladzie wybranych klasyfikacji). By¢ moze
lepsza, ramach metodologii jezykoznawstwa, propozycja dotyczaca rozwoju
wiedzy w danej dziedzinie bylaby koncepcja naukowych programéw badawczych
Lakatosa, zgodnie z ktéra rozwéj wiedzy dokonuje sie nie w ramach jednej teorii,
lecz seryjnego ,ciagu teorii, spelniajgcego warunki postepowego wzrostu
naukowego” (Motycka 1994: 281). Na program badawczy sklada sie ciag teorii (jak
wyzej), z ktérych niezmienne pozostaje ,twarde jadro” (rdzen programu), zmienia
sie za$ ,,pas ochronny”. Rdzen — ogdlne hipotezy teoretyczne — nie moze podlega¢
falsyfikacji (w rozumieniu Poppera). Zmianie moze ulec pas ochronny hipotez
pomocniczych, ktére tworzone sa w celu uzgodnienia hipotez z faktami.
Rewolucja, ktéra w tym przypadku réwna sie porzuceniu dotychczasowego
programu badawczego i przejsciu do nowego (lub konkurencyjnego) programu, ma
miejsce wtedy, gdy dany program traci swa ,progresywnos¢ teoretyczng” — nie
przewiduje nowych faktéw - oraz zatraca ,progresywno$¢ empiryczng’ -
prognozy nie sg potwierdzone w doswiadczeniu (Such & Szczesniak 2006: 109).

Koncepcja naukowych programéw badawczych pogodzi¢ mogtaby
tradycyjnie rozdzielane badania jezykoznawcze (jako przynalezace do
odmiennych paradygmatéw), atakze wyjasni¢ wielo$¢ odrebnych szkét
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badawczych w ramach jednego paradygmatu. Zada¢ by mozna pytanie, czy przy
takim traktowaniu problemu rozwoju wiedzy naukowej (w tym wypadku wiedzy
jezykoznawczej) nastepujace po sobie paradygmaty s3 istotnie zerwaniem
z wczedniejsza tradycja badawcza, czy moze w rzeczywistosci sa one kontynuacja
poprzednich programéw badawczych, w ktérych zmiana dotyczy wylacznie pasa
ochronnego teorii. Temat, jak sadze, ciekawy dla historyka mysli jezykoznawcze;j.

Paradygmaty jezykoznawstwa u A. Kiklewicza

Podstawa delimitacji paradygmatéow w koncepcji A. Kiklewicza jest
rozszerzony model znaku (rozszerzony wzgledem trdjkata semiotycznego
C. K. Ogdena i I. A. Richardsa) zaproponowany przez samego autora. Znak w tym
modelu to ,skonfigurowany zespét [nastepujacych] elementéw”: formy, znaczenia
pojeciowego, znaczenia przedmiotowego, struktury, kontekstu. Wspdlnie
elementy te tworza tzw. ,model optymalnosci funkcjonalnej”, ktéry
w charakterystyce znaku uwzglednia, w przeciwienstwie do trdjkata, jego
wiasciwosci kontekstowe.

Zdaniem autora, piecioelementowy model znaku pozwala zrozumie¢ wielosé¢
i rozwdj paradygmatéw jezykoznawczych XIX i XX wieku. Wyrdznia sie zatem
(Kiklewicz 2011: 87):

1. paradygmat formalistyczny: podejscie ,tradycyjne”, w ktérym na pierwszy
plan wytania sie forma jednostek jezykowych,

2. paradygmat psychologiczny: czyli profilowanie znaczenia pojeciowego
zakodowanego w systemie jezyka, inaczej paradygmat semazjologiczny
(intensjonalny),

3. paradygmat strukturalny: ktérego centrum zainteresowan sa relacje jednostek:
wirtualne (symultaniczne), aktualne (syntagmatyczne) oraz relacje miedzy
jednostkami ,réznego formatu”,

4. paradygmat ekstensjonalny: teoria referencji — profilowanie odniesienia
(referentu) znaku (przedmiotowego lub sytuacyjnego),

5. paradygmat antropologiczny: profilowanie kontekstu znaku (sytuacyjnego
i kulturowego), przy czym znak rozumiany jest tu jako ,znakowa jednostka
jezyka” — wyraz, wypowiedz, test; w paradygmat ten wpisywa¢ miatyby sie teorie
aktéw mowy, dyskursu, regut konwersacji itp.

(Autor dodaje jeszcze paradygmat uniwersalistyczny/holistyczny, ktéry definiuje
jako: profilowanie zasady optymalnosci; ivi.)

Koncepcja Kiklewicza jest wyrazem pewnej tendencji w historii rozwoju
teorii znaku jezykowego. Wyobrazenia na temat elementéw (aspektéow) znaku
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jezykowego mozna by zilustrowaé¢ za pomocg figur geometrycznych o coraz
wiekszej ilos¢ bokéw lub katéw. Upraszczajac, progresja ta zaczelaby sie wraz
z teoria de Saussure’a, gdzie znak charakteryzuje si¢ dwoma aspektami —
fizycznym signifiant i psychicznym signifié (trudno tu moéwié¢ o figurze
geometrycznej, dla prostoty wywodu pozostaimy jednak przy tej metaforze),
nastepnie trojkat semiotyczny Ogdena i Richardsa, ktéry oddaje scholastyczna
mysl vox significat rem mediantius conceptibus (podaje za: Grzegorczykowa 2002:
16; triadycznos$¢ znaku juz w XIX wieku postulowat Ch. S. Peirce, wyodrebniajac
trzy aspekty: przedmiot, znak, interpretant?), dalej kwadrypartycja znaku
w Prolegomienie Hjelmsleva (plaszczyzna tresci i plaszczyzna wyrazenia, na
ktorych odnajdujemy odpowiednio formy i substancje) oraz pieciokat Kiklewicza.
Przypusci¢ mozna, ze ostatnia koncepcja nie jest ostatecznym rozrachunkiem
w kwestii ilo$ci katow figury, jaka jest znak jezykowy.

Propozycja Kiklewicza wydaje sie bardzo interesujgca, gtéwnie ze wzgledu
na zaproponowana tu terminologie. Autor odchodzi jednak od kuhnowskiego
rozumienia paradygmatu. Ponadto klasyfikacja ta mnie spelnia warunku
roztacznosci (w klasyfikacji kazdy element zbioru powinien znajdowaé sie tylko
i wylacznie w jednym podzbiorze; cfr Such & Szcze$niak 2006: 49), trudno jest
bowiem jednoznacznie wpisa¢ niektére kierunki dwudziestowiecznego
jezykoznawstwa w podobny podzial. Z pewnoscia cze$¢ badan bedzie mozna
okredli¢ mianem ,stykowych” (tzn. znajdujacych sie¢ na pograniczu dwu
paradygmatéw), lub nawet kompleksowych, co w duzej mierze obniza
pragmatyczne walory tej koncepcji.

Wyréznione paradygmaty nie nastepuja po sobie w rezultacie rewolucji
naukowej (cho¢ wspdtistnienie paradygmatéw dopuszcza juz sam Kuhn),
w historii jezykoznawstwa odnalez¢ za$ mozna analizy, ktére uwzgledniaja kilka
wymienionych  wyzej aspektéw znaku. Przykladowo, przedstawiciele
sparadygmatu pragmatycznego”, do ktérego zaliczy¢ mozna myslicieli z kregu
oksfordzkiej filozofii jezyka (np. J. Austin, J. Searle, G. Ryle), z pewnoscia nie
abstrahuja w swoich analizach od znaczenia intensjonalnego znaku. Znaczenie
illokucyjne (w sensie proponowanym przez Austina) zawsze w pewien sposob
odnosi sie do lokucyjnego znaczenia ,,dostownego” wypowiedzenia, albo si¢ z nim
pokrywa, albo jest od niego rézne, zas analizy z r6znic¢ tych powinny zdac sprawe.

2 U Peirce’a semiotyczna interpretacja jest nieskoriczonym procesem generowania nowych znakéw
— znak musi wytwarza¢ inny znak, aby samemu pozosta¢ znakiem (jest to proces otwarty,
nieskoniczony). Relacja triadyczna, jaka jest znak, w sposdb konieczny wywoluje inng relacje
triadyczna i tak dalej. Semioza ma charakter ciagly, nieprzerwany (cfr Gadacz 2009: 245).
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Trudno byloby réwniez zaklasyfikowaé¢ tu kognitywne koncepcje jezyka,
w ktérych granic badan semantycznych trudno sie doszukac.

Propozycja Kiklewicza, w mojej ocenie, nie jest klasyfikacja paradygmatéw
czy szkot jezykoznawczych, a tylko zestawieniem, rewizja sposobu, w jaki
traktowana jest kwestia kontekstu w tych szkotach. Wyrdznione podejscia nie
wykluczajg sie wzajemnie, raczej si¢ uzupelniaja. Zreszta sam autor w nazwie
proponuje ,model optymalnosci funkcjonalnej”. Jak rozumiem, optymalne badanie
znaku jezykowego powinno uwzglednia¢ wszystkie wyodrebnione aspekty,
a jezykoznawca nie powinien ogranicza¢ sie wylacznie do jednego z nich.
Przypuszczam, ze w ocenie Kiklewicza badania kognitywne mogtyby pretendowad
do miana analizy ,optymalnej”.

Koncepcja paradygmatéw jezykoznawstwa 1. Bobrowskiego

I. Bobrowski, przywotujac socjologiczng koncepcje rozwoju nauki Kuhna,
wyro6znia cztery paradygmaty naukowe XX wieku (Bobrowski 1998: 34-38):
1. paradygmat indukcjonistyczny: przewazajacy w drugiej potowie XIX wieku
i pierwszej potowie XX wieku. W indukcjonizmie dochodzi si¢ do uogélnien na
podstawie obserwacji faktéow jednostkowych (zdan szczegétowych). Przejawem
tego paradygmatu nauki w lingwistyce jest jezykoznawstwo historyczno-
poréwnawcze.
2. paradygmat weryfikacjonistyczny: propagowany przez filozoféw skupionych
wokdt Kota Wiedenskiego (m.in. M. Schlick, R. Carnap®), zdaniem ktérych
w nauce wychodzi si¢ od zdan hipotetycznych (ogdlnych), ktére potwierdzane sa
jednostkowymi faktami empirycznymi. Jest to wiec paradygmat bedacy
odwrotnoscia indukcjonizmu; jego przejawem W jezykoznawstwie jest
strukturalizm.
3. paradygmat falsyfikacjonistyczny: uksztattowany po II wojnie $wiatowej pod
wpltywem mysli filozoficznej K. Poppera, dominujacy w jezykoznawstwie do lat
70. Zgodnie z zalozeniami falsyfikacjonizmu hipotezy ogélnej nie mozna
catkowicie potwierdzi¢ zdaniami szczegétowymi. Niezaleznie od ilodci
empirycznie zbadanych faktéw potwierdzajacych hipoteze, wystarczy jedna
obserwacja negatywna, zeby teorie obali¢ (jest to wiec hipoteza probabilistyczna).
Badanie naukowe powinno zatem polega¢ na poszukiwaniu tych wlasnie faktéw
falsyfikujacych, a nauka to zbiér zdan obowigzujacych do momentu ich

3 Bliskie kontakty z Kotem Wiedenskim utrzymywali réwniez polscy filozofowie tzw. szkoty
Iwowsko-warszawskiej, wérdd ktorych: K. Ajdukiewicz, A. Tarski, T. Kotarbiniski (cfr Chmielewski
1995: 32).
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zaprzeczenia. Falsyfikacjonizm w jezykoznawstwie odnajdujemy w pracach
generatywistow.

4. paradygmat postmodernistyczny, ktérego korzenie siegaja anarchistycznej
koncepcji wiedzy P. Feyerabenda. Reinterpretujac falsyfikacjonizm Poppera,
wedle ktérego nauka nie jest wiedza pewna, lecz prawdopodobng, postmodernizm
uznaje za obowiazujaca metode naukowa maksyme anything goes. Definicja
naukowosci jest domena ogétu naukowcéw, ich gustu, lub szerzej — kultury.
Drugim zrdédlem inspiracji postmodernizmu jest dekonstrukcja J. Derridy i jego
rozumienie nauki jako zbioru tekstéw, w ktérych odnalez¢ mozna inne teksty.
Zaproponowany przez Bobrowskiego podziat paradygmatéw jezykoznawstwa nie
oznacza jednak, ze s3 to paradygmaty catkowicie jednorodne. Nizej sprébuje
niejednorodnos¢ te ukazac.

Juz w jezykoznawstwie historyczno-poréwnawczym odnalezé mozna
odmienne poglady na istote jezyka i badan jezykoznawczych. Romantyczne teorie
przedstawicieli szkoty niemieckiej (F. Boppa, F. Schlegela, J. Grimma, W. Humboldta),
w  ktérych dominuja nastawienie aprioryczne i filozoficzne zalozenia,
zdecydowanie réznig sie od pogladéow mlodogramatykoéw, uksztattowanych pod
wplywem pozytywizmu A.Comte’a. K. Lachmann, W. Scherer, A. Leskien
eksplicytnie przeciwstawiaja swoje analizy badaniom poprzednikéw, a ich postawe
badawcza mozna okre$li¢ jako antymetafizyczng, minimalistyczng i atomizujaca
(Heinz 1979: 170-172)* Spér miedzy dwoma ,odtamami” indukcjonizmu
w jezykoznawstwie byt zresztg bardzo wyrazny. Juz sama nazwa Junggrammatiker
(,mtodzi gramatycy”) wyraza przeSmiewczy stosunek starszych pokolen
jezykoznawcéw do ich miodszych kolegdw (cfr Paveau & Sarfati 2009: 32 [2003]).

W ramach weryfikacjonistycznego paradygmatu jezykoznawstwa zwyklo sie
méwi¢ o kilku odrebnych szkotach strukturalizmu, poczawszy od szkotly
genewskiej de Saussure’a, poprzez szkole praska, amerykansks, a na szkole
kopenhaskiej kornczac (termin ,szkola” pojawia sie w najwazniejszych
podrecznikach akademickich do jezykoznawstwa, np.: Fisiak 1985, Bobrowski
1998, Paveau & Sarfati 2009 [2003]). Jak wiadomo, badania prowadzone przez
przedstawicieli tych szkot nie zawsze koncentrowaly sie na tym samym aspekcie
jezyka. Dla de Saussure’a najistotniejszy byt bodaj wzajemny stosunek znakéw

4 Celem badan indoeuropeisty nie jest rekonstrukcja mitycznego prajezyka (ani tym bardziej
poczatki mowy w ogdle), lecz jezyki historyczne same dla siebie. Prajezyk jest pewnym symbolem
stosunkéw w obrebie danej rodziny jako punkt wyjscia ewolucji i punkt docelowy analizy
jezykowej (postawa antymetafizyczna). Jezyk rozumiany jest jako sumy aktéw mowy (atomizm to
rozczlonkowanie formy jezykowej, oderwanie od kontekstu funkcjonalnego i systemowego),
a przedmiotem badani sa wylacznie konkretne fakty materialowe (postawa minimalistyczna)
(Heinz 1979: 172).
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jezykowych (jego hasto ,w jezyku istnieja tylko réznice” (Saussure 1961: 128
[1916]) mozna by uzna¢ za motto tej szkoty), dla Prazan wazniejsza byta funkcja
jezyka (lub bardziej elementéw jezykowych, od fonemu poczawszy).
Glossematyka powraca do logiczno-matematycznego rozumienia ,funkcji” jako
stosunku elementéw (w czym najblizsza jest de Saussure’owi; szkola ta nazywana
jest zreszta ,neosaussuryzmem’), jednak propozycje metodologiczne Hjelmsleva,
w szczegOlnosci jego postulaty oceny teorii jezyka (,zasada empirii” z jej trzema
punktami: teoria winna by¢ wolna od sprzecznosci, wyczerpujaca, mozliwie
najprostsza), przyblizaja Hjelmsleva do falsyfikacjonizmu Chomsky’ego. Z kolei
strukturalizm amerykanski w badaniach postuguje si¢ gldwnie indukcja, co
w zasadzie powinno go wylaczy¢ z paradygmatu weryfikacjonistycznego (zgodnie
z my$la Bobrowskiego).

Falsyfikacjonizm z zalozenia nie jest paradygmatem spéjnym. Wszak
falsyfikacja teorii prowadzi do jej odrzucenia i zastgpienia nowa. Sam Chomsky
proponowat kilka modeli swojej gramatyki, ich rozwdj mozna by w skrécie
przedstawic¢ nastepujaco: a) gramatyka ze skonczong liczba stanéw, b) gramatyka
struktur frazowych, c) gramatyka generatywno-transformacyjna. W latach 80.
Chomsky odszed? jednak od falsyfikacjonizmu i jego najnowsze pomysty — teoria
rzadu i wigzania oraz program minimalistyczny — to juz nastepujace po sobie
propozycje, powstate bez falsyfikacji poprzednich wersji teorii jezyka. Czy zatem
programy te wpisuja sie nadal w generatywizm zdefiniowany przez Bobrowskiego
(w wersji z 1998) jako przejaw falsyfikacjonizmu w jezykoznawstwie? Odpowiedz,
W mojej ocenie, powinna by¢ negatywna®.

Postmodernizm w jezykoznawstwie, ktérego wyrazem miatby by¢
kognitywizm, jest by¢ moze paradygmatem najbardziej réznorodnym. Na taki
obraz najnowszych badan jezykoznawczych wpltyw ma zapewne definicyjna nie-
autonomicznos$¢ jezykoznawstwa kognitywnego. Przymiotnik ,kognitywny” staje
sie powoli terminem-workiem, do ktérego mozna wrzuci¢ wszelkie propozycje
jezykoznawcze od daty wydania Metafor w naszym Zzyciu Lakoffa i Johnsona (do
postmodernizmu w jezykoznawstwie jeszcze powroce).

Rewolucje w jezykoznawstwie

Pojawienie si¢ nowego paradygmatu jest w koncepcji Kuhna niejako
konsekwencja rewolucji naukowej. Dochodzi do niej, poniewaz zadawane przez
naukowcow pytania nie znajduja odpowiedzi, kluczowe dla badan problemy

> Sam Bobrowski w pézniejszych pracach omawia kwestie nie-falsyfikacjonizmu Chomky’ego (np.
2009: 61).
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pozostaja nierozwigzane, albo tez rodza sie watpliwosci co do metod, ktére na
rozwigzanie probleméw mialy pozwoli¢. Rewolucja stanowi wiec granice miedzy
jednym a drugim paradygmatem.

We wspoétczesnym jezykoznawstwie, szczegblnie za$§ w jezykoznawstwie
kognitywnym, dobrze znana jest terminologia rewolucyjna. Andrzej Pawelec
w artykule Mentalizm w badaniach nad jezykiem (2008) wyrdznia dwie gtéwne
rewolucje w lingwistyce drugiej potowy XX wieku:

1. rewolucja ,poznawcza”, ktéra dokonala sie wraz z generatywizmem
Chomsky’ego lat 50. i skierowana byla przeciwko jezykoznawstwu
behawiorystycznemu Bloomfielda i jego kontynuatoréw; spoteczny aspekt jezyka
staje sie w generatywizmie cechg drugoplanows, zas$ jezyk rozpatrywany jest jako
inherentna cecha umystu®.

2. rewolucja dokonana za sprawa G. Lakoffa i M. Johnsona, ktdérych teorie
zwracajg uwage na ucielesniony charakter systemu pojeciowego (relacja ciato —
otoczenie). W koncepcji tej krytyce poddano formalizm i autonomie sktadni.

Pawelec zauwaza, ze tzw. Il generacja kognitywistéw w istocie kontynuuje
zalozenia Chomsky’ego, jakoby jezyk generowat struktury gramatyczne
egzemplifikowane przez formy jezykowe (ibidem: 113), natomiast zakres
poprawnosci gramatycznej zdan jest szerszy. Roznice miedzy I a II generacjs
mialyby dotyczy¢ jedynie problemu modularno$ci umystu i autonomii sktadni
(inaczej jest w przypadku tzw. podejscia ,od umystu do jezyka” Langackera,
w ktérym gramatyka jest obrazowaniem mentalnych sposobéw przedstawiania
sceny). Autor konczy swoje rozwazania konstatacja, ze rewolucyjna terminologia
w badaniach jezykoznawczych jest ,nie na miejscu”, poniewaz nastepujace po sobie
koncepcje jezyka nie zawieraja spektakularnych ,odkry¢” dotyczacych natury
ludzkiej. Przyszlos¢ jezykoznawstwa widzi Pawelec w ,mariazu kognitywizmu
z pragmatyka (czyli [...] z behawioryzmem z formie zhumanizowanej)”
(ibidem: 117). Spodziewa¢ mozna si¢ zatem trzeciej rewolucji kognitywnej.

Wzajemne przeplatanie si¢ odmiennych podej$¢ w  badaniach
lingwistycznych — mentalizmu i pragmatyzmu, ktéry kladzie nacisk na
interakcyjny charakter jezyka — pokazuje, ze w historii jezykoznawstwa niektdre
zarzuty i postulaty gloszone przez ,rewolucjonistéw” po pewnym okresie
zapomnienia powracaj3, by by¢ gloszone ze wzmozons sitg.

6 Pawelec pokazuje ciekawe paradoksy w historii jezykoznawstwa: mentalizm Chomsky’ego, ktéry
mial by¢ przeciwwaga dla mechanicznego behawioryzmu i powrotem ,do tego, co decyduje
o czlowieczenstwie”, narodzit sie z badan nad sztuczng inteligencja i formalnych modeléw jezyka
naturalnego (Pawelec 2009: 109).
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Pewna analogie zauwazy¢ mozna w kwestii autonomizacji jezykoznawstwa
jako dziedziny nauki. Wielkim sukcesem F. de Saussure’a i catego paradygmatu
strukturalnego (sukcesem gloszonym, rzecz jasna, przez zwolennikéw tego
wlasnie paradygmatu) byto nadanie lingwistyce statusu dziedziny autonomicznej,
zerwanie z przyrodoznawczym rodowodem i inspiracjami badan nad jezykiem.
Dzi$, jak wiemy, jezykoznawstwo jest dziedzing interdyscyplinarna, a ,autonomia”
strukturalizmu i generatywizmu stala sie obiektem krytyki mlodszych pokolen
jezykoznawcow.

Lingwistyka, jako gataz humanistyki, nie pozostaje obojetne na swoj szeroki
kontekst naukowy. Rewolucje dokonujgce si¢ na polu ,siostrzanych” dziedzin
(filozofii, literaturoznawstwa itp.) odbijaja sie echem rdéwniez w dyskursie
jezykoznawczym. Jak zauwaza A. Szahaj, w historii nauk humanistycznych
dopatrzy¢ si¢ mozna licznych zwrotéw (rewolucji naukowych), z ktérych
w XX wieku wsréd najwazniejszych wylicza on zwrot antypozytywistyczny,
jezykowy i interpretacyjny. Najnowszym zwrot nauk humanistycznych, ktérego
jestesmy $wiadkami, to zdaniem Szahaja zwrot etyczny.

Rewolucja etyczna ,u$wiadamia, ze jesteSmy istotami oceniajacymi,
aksjologicznie interesownymi i nie dany nam jest catkowicie kontemplatywny
stosunek do $wiata” (Szahaj 2007: 10) oraz ,nie istnienie catkowicie neutralna
aksjologicznie perspektywa poznawcza” (ibidem: 11). Takie podejscie badawcze
ma by¢ przeciwwaga dla scjentystycznych metodologii dwudziestowiecznych,
ktoére aspirowaly do zaproponowania owego ,stusznego” punktu widzenia.
W naukach humanistycznych ocena (interpretacja) zjawiska nie zalezy li tylko od
sistoty” samego zjawiska, ale w duzej mierze od tego, kto oceny (interpretacji) tej
dokonuje. Szahaj z racji swoich gtéwnych zainteresowan odwotluje sie tu do
literaturoznawstwa, mysle jednak, ze sytuacja ta przeklada sie rowniez na nauki
ojezyku. W przypadku zwrotu jezykowego dziedzing nadrzedna w naukach
humanistycznych okazala sie filozofia, w przypadku rewolucji etycznej jest nig
antropologia kultury. Zdaniem autora ,zwrot ten stanie sie czy predzej czy pdzniej
udziatem catej humanistyki, a by¢ moze i nauki jako takiej” (ibidem: 7). W petni
podzielam ten poglad.

Pozwole sobie w tym miejscu zacytowa¢ fragment, w ktérym Szahaj
przedstawia cechy etycznego dyskursu naukowego. Sg to:

[...] gotowo$¢ do krytyki i autokrytyki, otwarto$é na argumenty innych, réwnosé
podmiotéw dyskursu, nieograniczono$¢ tematyczna i metodologiczna, nastawienie
kooperatywne, wiara w sile stowa i perswazji, a nie przemocy, solidarno$¢
zawodowa, akceptacja zawodowa, akceptacja odmiennosci, szacunek dla pluralizmu,
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uznanie dla partnera, z ktérym sie nie zgadzamy, rzetelno$¢ naukowa, odwaga
intelektualna (ibidem: 12)

Niestety w praktyce akademickiej do podobnego standardu czesto wiele jeszcze
brakuje. Wierze, ze taki wlasnie stosunek do pracy naukowej powinien cechowaé
kazdego naukowca. Mam rowniez nadzieje, ze kulturowy paradygmat
jezykoznawstwa stanie si¢ przeciwwaga dla dominujgcego dzi§ podejscia
kognitywnego. Réznice miedzy jezykoznawstwem kulturowym a kognitywnym
omoéwie nizej, czesto bowiem podejscia te s3 ze soba utozsamiane. Mimo
wzajemnych inspiracji i wspdlnej terminologii perspektywa badawcza tych dwdéch
paradygmatow jest rézna.

Rewolucja o charakterze kulturowym, lub kulturoznawczym, dostrzegalna
jest rowniez w dziedzinie teorii poznania naukowego i metodologii nauk.
Refleksje uprawiane na famach wspomnianych dzialéw filozofii zrywaja dzi$
z tradycja neopozytywizmu i hipotetyzmu oraz charakterystycznym dla nich
logicyzmem i normatywizmem teoriopoznawczym. Najnowsze trendy filozoficzne
uwzgledniaja uwarunkowania spoteczno-kulturowe metodologii nauk, czyniac
z niej ,wzglednie autonomiczng dziedzine kultury z jednej strony, z drugiej zas
specyficzny typ praktyki spolecznej, wytwarzajacy nie co innego, jak wiedze
naukowa” (Zamiara 2005: 9). Kulturoznawcza perspektywa badan
metodologicznych zaklada, zZe mnauka jest rzeczywistoscia kulturorodna
(z pewnoscia réwniez kulturogenng, przy czym zalozenie to nie zawsze jest
wyrazane explicite), a jej sktadniki (produkty), tj. twierdzenia i sady naukowe, to
obiekty kulturowe regulujace ,w trybie spoteczno-subiektywnym praktyke
naukow3a” (ivi; wiecej na ten temat w: Zamiara 1997, 2005).

Metodologia nauk, a w konsekwencji réwniez metodologia badan
jezykoznawczych, jest zatem domeng kulturoznawstwa. Peten dyskurs
jezykoznawczy moze by¢ (w moim przekonaniu nawet by¢ winien) prowadzony
z perspektywy kulturowej. Samo jezykoznawstwo jak i problemy na poziomie
»meta” wchodza w zakres kompetencji antropologii kultury.

Komunikacja interparadygmatyczna a srodowiska
neofilologiczne

Niezaleznie od kryterium demarkacji paradygmatéw jezykoznawstwa, jakie
przyjmiemy, fatwo zauwazy¢, ze we wspolczesnej lingwistyce (nie tylko polskiej)

7 Roéwniez Kuhn zwracal uwage na zewnetrzne uwarunkowania dziatan naukowych, jak np.
kontekst historyczny i socjologiczny.
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wspotistnieja ze soba liczne, konkurujace szkoty. Nierzadko przedstawiciele tych
szk6l w swych dociekaniach wychodza od zgota odmiennych przestanek, by
w dochodzeniu prawdy ucieka¢ sie do réwnie odmiennych metod. Bobrowski
moéwi 4 propos o wielosci dyskurséw jezykoznawczych i podkresla brak
komunikacji miedzy przedstawicielami odmiennych dyskurséw (np. Bobrowski
2005)3. Przyczyna tego stanu rzeczy miatby by¢, zdaniem autora Jezykoznawstwa
racjonalnego, popperowski mit schematu pojeciowego, czyli poglad, zgodnie
z ktérym owocna dyskusja moze mie¢ miejsce jedynie w ramach jednego
paradygmatu (schemat pojeciowy to podzielany przez grupe naukowcédw system
poje¢ elementarnych i zasad dochodzenia do poje¢ zlozonych; termin
porownywalny jest zatem do paradygmatu Kuhna, przy czym ten pierwszy kiadzie
akcent na metodologie, drugi — na uwarunkowania spoteczne badan naukowych;
ivi).

W tak skomplikowanej rzeczywistosci naukowo-akademickiej oddzielng
grupe stanowia przedstawiciele filologii obcych. Ich praca jest o tyle trudna, ze
oprécz mitu schematu pojeciowego, ktéry utrudnia konstruktywna dyskusje
z innymi przedstawicielami $rodowiska naukowego, krag potencjalnych
dyskutantéw okazuje sie bardzo ograniczony.

Badania jezykoznawcéw-neofilologéw dotycza w gltéwnej mierze jezykdéw
obcych, a rezultaty ich badan publikowane sg w tych wtasnie jezykach. Latwiejsza
jest z pewnos$cig komunikacja wérdd anglistow, jako ze jezyk angielski powoli staje
sie (o ile juz sie nie stal) swego rodzaju /ingua franca badan jezykoznawczych
rowniez w Polsce. Wciaz jednak trudniej jest dotrze¢ do odbiorcy autorom
tekstow w jezyku wloskim, portugalskim, czy w innym, jeszcze bardziej
~egzotycznym’” jezyku. Autorzy ci moga, rzecz jasna, publikowac teksty za granica,
w praktyce podobne publikacje s3 jednak dos¢ rzadkie, poniewaz zagraniczne
srodowiska naukowe wydaja si¢ by¢ réwnie hermetyczne, co grupy ,zespolone”
wspolnym schematem pojeciowym. Prowadzi to w konsekwencji do takiej oto
paradoksalnej sytuacji’: italianista wychowany w polskiej tradycji jezykoznawczej
(ktéra oczywiscie nie pozostaje obojetna na zagraniczne inspiracje) publikuje
teksty po wlosku. W tekstach tych nie powotuje sie na polskich autoréw, lub robi
to rzadko, poniewaz modelowy czytelnik (w rozumieniu Eco) do bibliografii
polskiej nie dotrze ze wzgledu na swoje kompetencje jezykowe. Autor piszacy po
wlosku winien zatem cytowac teksty zagraniczne, jes§li nie wtloskie, to

8 Brak komunikacji miedzy przedstawicielami paradygmatéw w teorii Kuhna zauwaza juz
Amsterdamski (1995: 220): ,, Tej wizji rewolucji naukowej towarzyszyto przekonanie, ze w sytuacji
kryzysu przynajmniej cze$ciowo zerwana zostaje komunikacja miedzy zwolennikami odmiennych
paradygmatdw, ze nie sa one w stanie przezwyciezy¢ kryzysu w drodze racjonalnej dyskus;ji”.

° Postuze sie przykladem italianisty z racji wlasnego ,rodowodu akademickiego”.
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przynajmniej angielskie lub francuskie (czestym zarzutem w recenzjach polskich
prac doktorskich jest brak odwotan do wystarczajagco obszernej literatury
obcojezycznej, z kolei we Wloszech padaja zarzuty o nadmierne powotywanie sie
na autoréw polskich; o ile postawe wloskich recenzentéw jestem skilonny
zrozumie¢, polscy recenzenci wydaja sie deprecjonowaé dorobek swoich
poprzednikéw i kolegéw). Paradoks, o ktérym wspomniatem, polega na tym, ze
wloskiemu odbiorcy w rzeczywistoéci trudno jest do takiej publikacji dotrzeé, bo
wydana zostala w Polsce (dzisiaj z pewnoscig fatwiej jest publikowad teksty
w Internecie, przypomne jednak, ze publikacje internetowe s3 mniej punktowane
w ocenie instytutéw i wszechobecnej ,algorytmizacji i parametryzacji” dokonan
naukowych). Krag odbiorcéw zostaje zatem zawezony do czytelnikéw polskich
wiadajacych jezykiem wioskim.

Przedstawiciele $rodowisk neofilologéw (italianistéw, iberystéw itd.)
wywodzg sie jednak z réznych szkdt jezykoznawczych, tzn. ich badania wpisuja
sie w odmienne paradygmaty (dyskursy) lingwistyczne. Powoduje to bardzo
istotnie zagrozenie: otdz moze si¢ zdarzy¢, ze wspélne zjazdy, konferencje czy
seminaria ogranicza sie do przedstawienia odmiennych punktéw widzenia,
wlasnego dorobku (lub dorobku o$rodka, z ktérego prelegent sie wywodzi).
Pluralizm jest oczywiscie zjawiskiem pozytywnym, pod warunkiem, ze
w ostatecznym rozrachunku do jakiej$s dyskusji jednak dojdzie. Przysztos¢ widze
w stowarzyszeniach akademickich, ktérych celem winno by¢ réwniez (o ile nie
przede wszystkim) propagowanie wspolnych, miedzyuczelnianych inicjatyw
naukowych. W mojej opinii takich projektéw wciaz brakuje.

Czy zatem praca jezykoznawcy w postmodernizmie polega li tylko na
pisaniu kolejnej opowiesci, ktéra stanie sie czescia wielkiej biblioteki tekstéw
jezykoznawczych, i czy wspdlnego elementarza autoréw tych tekstéw juz nie ma?
Czy ocena tekstéw w kategoriach prawdy i falszu nie jest dzi§ mozliwa,
a w tworzeniu nowej narracji wszelkie prawa sg dozwolone? Nie zgadzam z opinia,
wedle ktdrej paradygmat postmodernistyczny proponuje badaczom ,zawierzenie
intuicji, eklektyzm czy — w skrajnych wypadkach - takze uzywanie jeszcze mniej
dla racjonalisty akceptowalnych $rodkéw, np. magii” (Bobrowski 2005: 11).
Wierze, ze wciaz jeszcze obowigzuja w jezykoznawstwie pewne nieprzekraczalne
normy, ramy interpretacyjne oraz ,punkt odniesienia”, innymi stowy — kultura
dyskursu jezykoznawczego.
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Interpretacja i ,wspdlnota” sgdéw jezykoznawczych

Wspélnota fatyczna to zbiér oséb, ktérych kompetencja komunikacyjna
(dyskurs i system jezykowy) sa podobne!? (ibidem: 8). Mnogos¢ paradygmatow
w dzisiejszym jezykoznawstwie jest zapewne okolicznoscia utrudniajaca
utworzenie jednej wspélnoty fatycznej, w obrebie ktérej wszelka dyskusja,
wymiana pogladéw oraz wzajemna krytyka moglyby przyczyni¢ sie do
faktycznego rozwoju tej dziedziny. Pomocng w ukonstytuowaniu si¢ podzielanego
przez srodowisko dyskursu zasada komunikacyjna moglaby by¢ zaproponowana
przez Bobrowskiego maksyma zaufania, zgodnie z ktoéra, przed rozpoczeciem
polemiki lub krytyki jakiego$ pogladu, nalezy zastanowic sie, czy w rzeczywistosci
»poglad, ktéry wlasnie przeformulowatem, jest identyczny z pogladem tego
badacza, ktéremu poglad ten chce przypisa¢” (ibidem: 16). Mozna by zatem
powiedzieé, ze maksyma zaufania zaklada, jako warunek sine qua non, wysokie
kompetencje interpretacyjne badacza, ktéry chce sie¢ wda¢ w polemike ze swoim
kolega po fachu. Trzeba przeciez wpierw zrozumie¢, co autor tekstu miat na mysli
(pytanie dzi§ juz chyba niedopuszczalne na gruncie literaturoznawstwa,
w jezykoznawstwie jak najbardziej uzasadnione), zanim si¢ do jego tekstu
odwotamy. Na czym taka kompetencja interpretacyjna miataby polegac?

Warto w tym miejscu przytoczy¢ rozwazania nt. interpretacji S. Fisha!!. Ten
amerykanski mysliciel nie doszukuje sie znaczenia li tylko w samym tekscie
(upraszczajac, takie stanowisko promowatby strukturalizm w literaturoznawstwie)
ani tez nie uznaje catkowicie dowolnej interpretacji tekstu (co, znéw upraszajac,
w badaniach literackich zakladataby dekonstrukcja). Zdaniem Fisha interpretacja
nie jest dowolna — granice interpretacji narzucaja wykorzystane do jej budowy
-elementy  zastane”, ,materiat kulturowy” 1 , konfiguracje wspdlnot
interpretacyjnych”  (Szahaj 2001: 80; termin ,konfiguracja wspdlnot
interpretacyjnych” az nadto kojarzy si¢ w omawianymi wcze$niej paradygmatem i
wspolnota fatyczng). Podobna perspektywe teoretyczng nazywa A. Szahaj
kulturalistyczng i konstruktywistyczna.

Kultura i nagromadzone w niej interpretacje (a jest ona wszak niczym innym jak
tylko ,rafg koralowa” zlozong z osadéw: interpretacji) stanowi twardy grunt, na
ktérym mozemy bez wahania stanac i na co dzien rzeczywiscie pewnie stoimy, nie
pograzajac sie wcale w ruchomych piaskach gnanych wichrem wiecznych

10 Podobienistwo dyskurséw jest zatem czynnikiem wspélnotogennym.
11 Powotam sie tu na tekst A. Szahaja omawiajacy teorie Fisha, pt. Nie ma niczego poza interpretacya,
tako rzecze Stanley Fish (Szahaj 2001).
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watpliwodci. Fakt, ze innego gruntu nie mamy, nie $wiadczy, ze ten, na ktédrym
stoimy, jest niestabilny i nietrwaty. Kultura sktada sie z interpretacji oraz dostarcza
podstaw do naszych interpretacji i ich ocen (ibidem: 80-81).

Jak ma sie to do wspomnianej wyzej maksymy zaufania? Przytocze tu jeszcze raz
stowa Szahaja: ,z punktu widzenia Fisha nie ma bowiem szans na oddzielenie tego,
co jest w samym tekscie, od tego, co wnosi interpretacja” (ivi). Oznaczatoby to, ze
sprzeformulowany poglad”, na ktéry zwraca uwage Bobrowski, zawsze
naznaczony jest interpretacja badacza, ktéry go sformutowal. Interpretacja ta,
rzecz jasna, moze by¢ zgodna z intencja autora, ale, jak sadze, do takiej
interpretacji o wiele trudniej bedzie doj$¢ przedstawicielowi paradygmatu
odmiennego niz paradygmat, do ktérego autor tekstu sie przyznaje. Dlatego tez
przez kulture jezykoznawcza, jej ,rafe koralows”, ktéra nalezalo by mie¢ na
uwadze zabierajac glos w dyskusji, powinniémy rozumie¢ caty dorobek badan
jezykoznawczych w ogodle, nie za§ wybrane zalozenia i przekonania wpisujace sie
w ramy jednego tylko paradygmatu.

Zadaniem krytyki jezykoznawczej (metalingwistyki w rozumieniu
Zmigrodzkiego; np. 2003, 2006!2) byloby, miedzy innymi, ,$ledzenie réznic
w sposobach interpretacji” tych samych zjawisk jezykowych, odnalezienie
stektonicznych warstw interpretacji” obecnych w dyskursie lingwistycznym oraz
analiza ich ,sktadu materiatlowego” (,geologiczng” metafore zapozyczytem w tym
miejscu od Szahaja; 2001: 80). Analiza teorii jezykoznawczych powinna by¢
dwuaspektowa: winna uwzglednia¢ ich kontekst historyczny i funkcjonalny, oraz,
poprzez dekompozycje sktadu interpretacyjnego, winna zwraca¢ uwage na miejsca
wspolne odmiennych na pierwszy rzut oka perspektyw badawczych. Mozna by
réwniez pokusi¢ si¢ o pewnego rodzaju normatywizm wynikajacy z analiz
metalingwistycznych — normatywizm &w mialby polega¢ na ujednoliceniu
terminologii obecnej we wspomnianych wyzej Joci communes. W rezultacie
dyskursy prowadzone z perspektywy odmiennych paradygmatéw z pewnoscia
okazatyby sie duzo mniej hermetyczne.

12 P, Zmigrodzki wéréd celéw metalingwistyki wyréznia analize przeptywu idei miedzy réznymi
szkotami badawczymi. Jej zadania to takze (podaje za: Zmigrodzki 2006: 62-64): 1) ocena
wypowiedzi jezykoznawczych z punktu widzenia zgodno$ci prezentowanych rozwigzan
z deklaracjami teoretycznymi, 2) ocena rozwoju okreslonych szkét badawczych pod katem
aktualnosci ich postulatéw, stopnia ich realizacji, atrakcyjnosci dla badacza [...] miejsca w historii
lingwistyki, 3) ocena plodnosci poznawczej okreslonych typéw badan i atrakcyjnosci ich
przedmiotu, 4) ocena wptywu innych — pozanaukowych — aspektéw rzeczywistoéci na sposoby
badania jezykoznawczego.
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Jezykoznawstwo w postmodernizmie

Omawiajac wybrane klasyfikacje paradygmatéw jezykoznawczych pisatem,
ze, wedlug I. Bobrowskiego, wyrazem postmodernizmu jest w jezykoznawstwie
kognitywizm. Jezykoznawstwo kognitywne jest przy tym paradygmatem
niejednorodnym (Bobrowski 1998: 73). Definicyjna cecha postmodernizmu, tj.
wspomniana niejednorodno$¢, przejawia sie¢ rowniez tym, ze obok badan
kognitywnych odnajdujemy w jezykoznawstwie badania wpisujace si¢ w inne
paradygmaty. Co wiecej, jezykoznawstwo jest dzi§ dziedzing interdyscyplinarna,
tzn. korzysta z wynikéw badan dokonanych na polach siostrzanych dziedzin,
samo zresztg bedac dla nich inspirujgce. Przyjrzyjmy si¢ w tym miejscu uwazniej
jezykoznawstwu kognitywnemu.

W Leksykonie jezykoznawstwa kognitywnego, pod hastem ,jezykoznawstwo
kognitywne”, czytamy:

[...] W jezykoznawstwie kognitywnym — w badaniach nad jezykiem, umystem
i wspoétzaleznosciami miedzy nimi — pierwszorzedna wage przywiazuje sie do roli
znaczenia, proces6w pojeciowych i ucielesnionego znaczenia. Jezykoznawstwo
kognitywne jest szerszym przedsiewzieciem — jednym z uje¢ nauki o jezyku i umysle
— a nie pojedyncza koncepcja (Evans 2009: 48 [2007]).

Istotnie, na gruncie polskim, pod pojeciem , kognitywizm” kryja sie
w jezykoznawstwie przynajmniej trzy koncepcje: jezykoznawstwo kognitywne,
gramatyka kognitywna i etnokognitywistyka. Jak te terminy maja si¢ wzajemnie
do siebie?

J.R. Tylor w Gramatyce kognitywnej (2007: 4 [2002]) odrdéznia 1)
jezykoznawstwo kognitywne, tj. ,szeroki nurt’ 1jczacy odmienne podejicia
i metodologie (jak wyzej), ktore za cel stawiaja sobie ,udzielenie mieszczacej sie
w ramach teorii poznania odpowiedzi na pytania, co znaczy zna¢ jezyk, w jaki
sposéb cztowiek go przyswaja oraz jak go uzywa” (ivi); w nurcie tym umieszcza
Tylor jezykoznawstwo Chomsky’ego, 2) gramatyke kognitywna, czyli konkretna
teorie jezyka rozwijana przez R. Langackera do lat 70.; teoria ta wpisuje si¢ w nurt
jezykoznawstwa kognitywnego.

Jedna z podstawowych kwestii rézniacych jezykoznawstwo kognitywne
Chomsky’ego i gramatyke kognitywna jest podejécie do modularnosci jezyka
(Tylor 2007: 4, 8; Bobrowski 2009: 58). Pierwsza opcja traktuje jezyk jako osobny
modut w umysle ludzkim, druga — jako integralng cze$¢ ludzkiego poznania,
kwestionujac tym samym granice miedzy jezykiem a mysla. Bobrowski proponuje,
aby rozwazy¢ oba podejscia na tle dwdch odmiennych filozoficznych ujeé relacji
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jezyk — mysl. I tak, Chomsky kontynuowatby klasyczne systemy filozoficzne
oddzielajgce jezyk od poznania, natomiast ,w ramach nowej filozofii przyjmuje sie
istnienie nie trzech, ale dwéch dziedzin — dziedziny bytu i dziedziny mysli, ktéra
jest identyczna w dziedzing jezyka” (ibidem: 59).

Z kolei etnokognitywistyka to termin, ktérym, w tradycji polskiej, okresla
sie badania jezykowego obrazu s$wiata, wykraczajace poza, preferowana
w kanonicznej wersji jezykoznawstwa kognitywnego Lakoffa i Langackera,
mentalistyczng koncepcje jezyka. Etnokognitywisci, by tak rzec, zwracajac uwage
na kulturowy charakter dzialalnosci jezykowej (wpisuja sie zatem w kulturowy
paradygmat jezykoznawstwa). W mojej ocenie nazwa ,etnokognitywistyka” jest
w tym wypadku mylaca.

Definicyjna ,nie-autonomiczno$¢” jezykoznawstwa
kognitywnego

Wspélna cecha badaczy kazdej dziedziny nauki jest che¢, lub moze bardziej
potrzeba, autodefinicji. Zanim wszak aspirujacy do miana naukowca badacz
rozpocznie zglebianie interesujacego go wycinka rzeczywistosci, musi postawic¢
sobie kilka pytan (moze nawet sprobowa¢ na te pytania odpowiedziec)
dotyczacych przedmiotu jego analiz, celéw pracy, a takze granic obszaru badan
i wlasnej kompetencji. ,Ciagle spory o granice obszaru badawczego i przedmiot
badan, a takze nieustanna koniecznos¢ ustalania granic i wzajemnych relacji nauk
wydaja sie zreszta charakterystyczne dla catej humanistyki” (Winiarska 2011: 27),
z cala pewnoscig za$ spory te widoczne sg w jezykoznawstwie i w niezliczonych
prébach jego definicji.

Jezykoznawstwo kognitywne, jako jedna z galezi tzw. cognitive science,
plasuje sie posréd takich dziedzin jak filozofia, antropologia, neurobiologia,
informatyka (w oryginale computer science) i psychologia. ,Nie-autonomiczno$¢”
i ,interdyscyplinarnos¢” to dzisiaj cechy definicyjne jezykoznawstwa (cfr Korzyk
1994), przy czym niektérzy jezykoznawcy interdyscyplinarnosé te pojmuja by¢
moze zbyt szeroko, co w konsekwencji prowadzi do braku konsensusu
w srodowisku jezykoznawczym (nawet w ramach jednego paradygmatu'®), albo
przynajmniej dezorientacji najmlodszego pokolenia poczatkujacych lingwistow.
Dla przyktadu podam definicje E. Tabakowskiej (1995: 13), zgodnie z ktora ,jezyk
czlowieka jest obrazem naszego $wiata, a wiec kontekstem, w jakim nalezy go

13 Cytowana juz Winiarska zauwaza: ,,opcja ta nieustannie cigzy ku innym naukom, wchodzac z nimi
w interakcje, a jesli nawet nie prowadza one do konfliktéw z sgsiadami, to owocuja niekiedy
gwaltownymi sporami wérdd samych jezykoznawcéw” (2011: 30).
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widzie¢ jest $wiat”. Jakkolwiek stuszne wydawac by sie mogto podobne zalozenie,
to powoduje ono catkowite rozmycie si¢ granic jezykoznawstwa (przywotujac
terminologie proponowang w ramach teorii zbioréw rozmytych — tak czesto
cytowana przez samych kognitywistow). Zgodnie z mysla Tabakowskiej,
w szeroko rozumianej pracy jezykoznawczej nie wystarcza juz znajomos$¢ wiasnej
dziedziny (wracamy tu do problemu autodefinicji), elokwencja, czy nawet
obszerna wiedza humanistyczna — zadna wszak z dziedzin nie aspiruje do
ogarniecia catego ,$wiata”. W moim przekonaniu pewne ograniczenia badawcze
nalezalo by =zastosowaé. Nie proponuje tu jednak powrotu do redukcji
teoriopoznawczej 4 /a generatywizm, a tylko pewien dobdr konkretnych narzedzi
analizy jezykoznawcze;j.

Nawet pomimo trudnosci w delimitacji obszaru zainteresowan,
jezykoznawstwo kognitywne jest dzi§ bardzo preznie rozwijajacym sie nurtem
jezykoznawstwa na catym $wiecie, ktéry wzbudza ,tylez nadziei i entuzjazmu, co
kontrowersji” (Ciesla 1999; mysle, ze opinia ta nie stracita na aktualnosci po ponad
dekadzie od ukazania si¢ artykutu Ciesli). Nadzieja, jaka poklada sie w lingwistyce
zorientowanej kognitywnie, wigze sie z pewnoscia z proponowana wizja jezyka —
jak wspomniatem, nie jest on juz tworem autonomicznym, systemem oderwanym
od uzycia, a jezykoznawstwo kognitywne probuje uja¢ uwiklanie jezyka w
rzeczywistosci, w jakiej funkcjonuje (ivi). Jezykoznawstwo nie koncentruje si¢ juz
na wewnetrznej strukturze owego bytu — strukturze, ktdrej interpretacja jest tylko
modelem (w sensie proponowanym przez Apresjana (1971)), nie podlegajacym
kryteriom oceny w terminach prawdziwosci, bo tej przeciez nie da sie ocenié,
kiedy brakuje bezposredniego dostepu do przedmiotu analizy, ale elegancji, czy
eksplicytnosci. Jezykoznawcy nie wystarcza juz sama znajomos$¢ podsystemow
jezyka (fonologicznego, morfologicznego, syntaktycznego itd.), a kompetencje
jezykoznawcy dalece wykraczajg poza tradycyjnie rozumiane jezykoznawstwo.

J. Winiarska zauwaza, ze pytanie o granice jezykoznawstwa, skierowane
niejako na zewnatrz badan jezykoznawczych, jest réwniez pytaniem
»>wewnetrznym — o sam przedmiot badania” (Winiarska 2011: 27). Sugeruje ona, iz
takie rozwigzanie przesuwa jedynie $rodek ciezkosci omawianego problemu na
definicje jezyka, czyli w rezultacie problemu nie rozwigzuje, poniewaz lingwisci
z reguty od takiej definicji uciekaja. Nie zgodze sie w tym miejscu z autorka. Sadze,
ze wybor definicji jezyka jest o tyle wazny, ze pocigga za soba ograniczenie
(poszerzenie) zainteresowan i kompetencji badacza. Wybor ten jest subiektywny
i zalezy od osobistych przekonan jezykoznawcy.

Z punktu widzenia proponowanej tu koncepcji jezykoznawstwa,
najtrafniejszg definicje jezyka podaje A. Pawelec:
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Jezyk jest praktyka spoteczna stuzaca ekspresji znaczen. Jako praktyka czy instytucja
spoteczna jezyk jest ,intersubiektywny”, ,konwencjonalny” i ,normatywny’.
Innymi stowy, Jocus jezyka to pierwotnie kolektyw, a nie jednostki; formy jezykowe
wylaniajg si¢ historycznie (konwencja) dzieki akceptacji przez wspolnote
(normatywnosé). Z kolei ,ekspresja znaczen” to zaréwno komunikacja znaczen
intersubiektywnie dostepnych, jak i préba wyrazania znaczeni bezprecedensowych,
czyli wykraczajacych poza norme (Pawelec: 2008: 107).

Za$ zrédlem wiedzy na temat jezyka, niezaleznie od preferowanej definicji, ,sa
moéwiacy ludzie — $cidlej, ludzie komunikujacy sie¢ ze soba i wyrazajacy siebie
werbalnie i niewerbalnie” (Korzyk 1994: 133).

Interdyscyplinarno$¢ jezykoznawstwa dzisiaj

Pisalem wyzej, ze, zgodnie z paradygmatem kognitywnym, jezykoznawstwo
jest jedna z dziedzin sklfadowych tzw. nauk kognitywnych. Stynny juz heksagon
ukazujacy zaleznosci miedzy tymi dziedzinami pojawil sie po raz pierwszy
w 1978 roku na okladce Cognitive Science — Report of The State of the Art
Committee to the Advisors of the Alfred P. Soan Foundation (Walker). Byt on
pézniej reprodukowany w niezliczonych publikacjach, nie tylko o charakterze
jezykoznawczym. Nauki kognitywne to, zgodnie z definicja okre$lajacego ich
epitetu, nauki zajmujace sie ,badaniem proceséw poznawczych”. Jezykoznawstwo
kognitywne w gltéwnej mierze bada zatem relacje jezyk — umyst.

Obok tak definiowanego jezykoznawstwa réwnie preznie rozwija sie dzi$
paradygmat kulturowy (antropologiczny'#), ktdrego centrum zainteresowan
stanowi relacja jezyk — kultura. Taki stan rzeczy jest chyba naturalng
konsekwencja samej istoty jezyka, bo, jak swego czasu stwierdzil A. Bogustawski,
»istnieja, przynajmniej teoretycznie, dwa bieguny spojrzenia na stosunek
réznorodnosci jezykéw, po pierwsze — do umystu i poznania ludzkiego, i po drugie
— do kultury” (1991: 43). Zaproponowany w latach siedemdziesigtych pieciobok,
majacy unaoczni¢ interdyscyplinarny charakter jezykoznawstwa, dzi§ juz chyba
nie wystarcza. Wprawdzie wsréd ,nauk kognitywnych” odnajdujemy
antropologie, to raczej o antropologie fizyczng tu idzie, nie za$ o antropologie
kulturowa. Proponuje wiec, zeby schemat przedstawiajacy interdyscyplinarnosé
badan jezykoznawczych rozbudowac w nastepujacy sposéb:

4 Nie wnikam tu w zalezno$ci miedzy jezykoznawstwem kulturowym i antropologicznym.
Szczegbtowa analiza definicji wymagataby osobnego artykutu.
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UMYSL > JEZYK > KULTURA
RYSUNEK 1.

Prawa strona schematu zawiera niewypelnione pola. Chce przez to podkresli¢
ciggte poszerzanie granic dziedziny; nie jest przy tym moim zamiarem ich
definiowanie. Powtérze jeszcze raz za Bogustawskim: ,mamy przed soba dwie
sprawy — sprawe umystu i sprawe kultury. Umyst — kultura. Nie trzeba tego taczy¢
w jedno” (ibidem: 48).
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Summary

The contemporary advancement of cognitive science allows to make a deeper insight into the
multidimensional nature of linguistic constructions and gives answers for the queries concerning
analyzability of these structures. This paper introduces the basic assumptions of the theory of
embodied cognition and the Conceptual Metaphor Theory, which point to the neuro-physiological
and imagistic aspects of language, whereby linguistic constructions reflect universal human manner
of conceptualizing reality.

Key words: conceptual metaphor, human conceptual system, embodied realism, cognition, bodily
experience, imagination, neural activity, synesthesia

Experientialism and embodied realism

A few decades ago, with their powerful Conceptual Metaphor Theory,
Lakoff and Johnson (1980) launched a metaphoric approach to human
understanding of reality, based on the assumption that truth is related to the
conceptual system and human understanding. Contrary to the prevalent
objectivist view, the CMT followers started to study meaning with reference to
context, culture and numerous idiosyncratic peculiarities of the human conceptual
system, also individual intuition and imagination. The cognitive experientialist
approach searched for coherence and understanding in experiential gestalts, and
metaphor has become the fundamental mechanism for creating and
comprehending reality. While it is clear that experiences vary from person to
person and may not be fully communicated, metaphor allows for partial
communication of those unshared experiences. What is more, metaphor binds
reason and imagination together. The term “imaginative rationality” (Lakoff and
Johnson 1980: 193) is used to emphasize that reasoning involves metaphorical
thinking and imagination is not devoid of rationality.
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Experientialism has taken its definite shape in the philosophy of embodied
realism advocated by Lakoff and Johnson (Johnson 1987, Lakoff 1987, Lakoff and
Johnson 1999), which undermines the perception/conception distinction for both
perception and conception are subject to processing within the same neural
system. Simultaneously, it admits that many concepts differ across languages due
to variation in the conceptual systems of the speakers of specific languages and the
members of particular cultures. Concepts undergo changes over time, have
multiple inconsistent structures and are determined by social conditions. In sum,
the theory of embodied realism is to some extent relativistic but it accepts the
existence of conceptual universals. It bridges the gap between rationalism and
empiricism in that it features experience as the source of thought and knowledge
and simultaneously favors the existence of built-in mechanisms (mainly those
related to the neural architecture of the brain and human physiology that, while
common to all members of our species, allow for creating universals such as
primitive image schemas). From the philosophical stance, embodied realism offers
a modified account of meaning, truth, knowledge, understanding, objectivity, and
reason (Lakoff 1987:265) which rejects the extreme versions of philosophical
schools (such as realism, rationalism, empiricism, relativism or dualism), but at the
same time binds the major philosophical assumptions over time.

Embodied cognition as the basic premise for cognitive science

For promoters of cognitive science the term cognitive means “any mental
operations and structures that are involved in language, meaning, perception,
conceptual systems and reason” as well as “aspects of our sensorimotor systems
that contribute to our abilities to conceptualize and to reason” (Lakoff and Johnson
1999: 12). To refer to these operations Lakoff and Johnson use the term cognitive
unconscious to underscore that these mental operations largely take place beyond
our consciousness. The above definition includes the fundamental conceptions
which Lakoff and Johnson advocate in their theory of embodied realism
(experientialism) which offers an account of the nature of human mental activity
and interaction with the external world. The empirical findings led Lakoff and
Johnson to claim that human cognition is a matter of neural activity in the brain
which is triggered by series of organism-environment interactions. Particular
configurations of neurons compute what we experience. In consequence, rational
thought emerges in the form of structured concepts. This assumption means that
human reason is inextricably attached to the body and properties of the brain.
Human reason is considered a form of animal reason, which assumption makes
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people “rational animals” in a purely biological sense. Experience in this theory,
however, does not pertain to the activities of an individual but embraces the
totality of human characteristics (like their bodies, biological and genetically
inherited capacities) and variables (modes of functioning or social organization).

In accordance with the above premise, the scholars propose the evolution-
based realism as a springboard for the study of human thought and language. This
means that the faculties of our brain are products of evolution which has equipped
us with “tools” by means of which we can optimally interact with the world.
Concepts, in turn, have evolved from our sensorimotor systems, i.e., by means of
the brain's operations performed on our sensory experience, they have a structure
which derives from our preconceptual bodily experience, which is itself structured
as well. Furthermore, our conceptual structures are constrained by reality and
culturally-determined. Our conceptual system is inherently pluralistic with
multiple and mutually inconsistent structurings of abstract concepts. Accordingly,
bodily experience gives birth to logic and abstract thinking. Narayanan (1997)
found that the same neural circuitry is responsible for both motor control and
abstract inferences. Lakoff and Nuifiez (1999) give evidence for metaphorical
foundations of specific forms of mathematics:

[Tlhere are perceptual and motor “inferences” and [..] a neurally

instantiated logic of perception and motor movements.
And they add:

[M]athematics allows us to model metaphorical theories and to calculate

precisely inferences about literal basic-level categories.

(Lakoff and Johnson 1999:91)

Also, prototypical elements within human categories are neural structures which
then allow for certain inferential or imaginative processes of metaphor, metonymy
and mental imagery necessary to make sense of everyday experience. Basic-level
category structure depends on gestalt perception and motor movements, it is
rooted in human neuro-physiology, and it has an evolutionary origin. Image
schemas, too, are neural structures situated in the sensorimotor system, and they
result from how we schematize our body. Lakoff and Johnson (1999: 36) call it
phenomenological embodiment. They are, for example, spatial-relational concepts
(front, back) or force-dynamic (motor) schemas like pushing or balance. On the
other hand, neural embodiment specifies the very neural mechanisms responsible
for concept formation. This embodied meaning, though, is extended by means of
imaginative mechanisms of conceptual metaphor and blending, metonymy or
radial categories.
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Metaphor at the core of understanding

The inquiry into the metaphor originated with Aristotle's comparative
theory of metaphor which viewed the metaphor as “a comparison between two
terms that is made in order to explore the nature of one” (Holme, 2004:1). In other
words, via comparison to another concept a conventional meaning undergoes
a transformation, as a result of which a new usage of the meaning emerges that
allows to name a particular phenomenon we happen to be attending to. In the
early stages, this technique was the object of interest of rhetoricians who made use
of metaphors as persuasive devices in their speeches.

Yet, metaphor is much more than a literary figure. Metaphor is a ubiquitous
phenomenon in everyday language. The way we think and act is to a great extent
metaphorical in nature. This means that in order to make sense of our experiences
we tend to refer to them in terms of other, more clearly delineated concepts. To
conceive of and organize the multiplicity of experiences we seek juxtaposition of
abstract and concrete phenomena, whereby we view people as containers, arrange
ideas into sets or refer to feelings as locations on a scale. Metaphors allow
individuals to mentally handle various phenomena which would be otherwise
incomprehensible and incommunicable. Abstract concepts such as emotions or
mental experience cannot be communicated objectively. LOVE, TIME,
HAPPINESS, HEALTH or MORALITY require metaphorical definitions (partly,
e.g., HAPPINESS or fully, e.g., TIME) because they are not delineated clearly
enough to be comprehended. Concrete concepts, in terms of which we talk about
abstract ideas, give interlocutors an illusion of objectiveness thanks to which the
listener is able to grasp the speaker's meaning (Grady 1997). The first to draw
attention to the metaphor as a fundamental means for conceptualizing social
phenomena (here: communication) was M. Reddy with his “conduit metaphor”
(discussed in Reddy 1993):

IDEAS (MEANINGS) ARE OBJECTS

LINGUISTIC EXPRESSIONS ARE CONTAINERS

COMMUNICATION IS SENDING.

With respect to the above, we put ideas (objects) into words (containers)
and send them to a hearer who in turn takes them out of the containers (get ideas
across, put ideas into words, carry meaning, thought content, hollow words etc.).
Since our conceptual system is located at the core of our capability of
understanding reality, the term conceptual metaphor came into use to account for
our ability to understand abstract or less delineated concepts such as love, time or
life by means of our embodied understanding of the world with reference to us as
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physical objects (Johnson 1987). Metaphor was thus considered in terms of a pre-
linguistic capability of making sense of one concept or idea (more abstract) in
terms of another (more concrete) through mapping between domains (target and
source respectively). That means that the locus of metaphor resides in our
conceptual system, not in language itself. According to cognitive linguistics, our
conceptualization of the world is based on the organization of experience
structured in the form of domains. A basic domain of experience (a structured
whole within our overall experience) is conceptualized as an experiential gestalt,
i.e., a coherent organization of our experiences in terms of natural dimensions
which refer to our bodies, interactions with our physical environment and other
people within our culture, some of them being universal while others varying
from culture to culture. Metaphorically defined concepts correspond to these
natural kinds of experience.

The contemporary theory of metaphor, though convincing, was rejected by
traditional philosophy of language owing to false assumptions associated with the
literal/figurative distinction. Searle (1993) claimed that metaphor is an issue
properly handled in pragmatics. With his system of principles Searle argues that
the metaphorical meaning of an utterance is only the speaker's meaning and has to
be interpreted and then re-interpreted by the listener in step-wise fashion until he
understands it literally. However, Searle's account of metaphorical interpretation
pertains to one of the most intriguing questions concerning metaphorical
expressions, i.e, how the hearer arrives at the adequate interpretation of the
speaker's utterance and what ensures their effective communication in such case.
Searle rejects the popular assertions that metaphorical utterances require solely
comparison or similarity on the one hand and interaction between the two
semantic contexts (metaphorical and literal) on the other. From the above
perspectives, metaphorical meaning resides in the sentence rather than in the
speaker's utterance, which proves to be a misconception. The expression that the
speaker uses to convey metaphorically a given semantic content depends on how
he views the facts. With the example Richard is a gorilla (Searle 1993: 92) he
shows that the comparison is based on the belief that gorillas are fierce and nasty
creatures and Richard resembles them in this respect. In fact, the utterance can
remain true even if the actual facts about gorillas may be that they are shy and
sensitive. In this case, the metaphorical statement and the relevant similarity
statement are not equivalent in meaning, for they have distinct truth conditions.

In the same vein, Searle observes that a metaphorical utterance requires
a set of truth conditions different from those determining literal utterances. In
literal utterance, the speaker's meaning and the sentence meaning coincide and it
determines a set of truth conditions relevant to certain background assumptions
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outside the semantic content of the sentence and thus shared by both the speaker
and the hearer. To understand metaphorical utterances the hearer needs to exceed
his knowledge of the language, conditions of the utterance and shared background
assumptions. In simple words, the utterance meaning and the sentence meaning
differ. The seemingly literal sentence It's getting hot in here (Searle 1993:87),
taken as an indirect speech act, may be a request to open a window, and in the
metaphorical meaning it can refer to an argument becoming more vituperative.
Searle seeks the principles which allow to evoke those different truth conditions.
Literal paraphrase of the metaphorical utterance fails to account for its meaning,
for in the process of transformation some subtleties of the original are lost or
because we lack literal expressions to communicate what we mean. In his article,
Searle argues that there is a shared set of principles (or strategies) of metaphorical
interpretation which both the speaker and the hearer employ to produce and work
out a metaphorical utterance. He discusses eight such principles, all of which are
grounded in the chief characteristics of metaphors: restriction (not every
resemblance between two things will give rise to metaphor), and systematicity
(metaphors are communicable in virtue of the system of principles that the
speaker and hearer share). This means that in order to interpret a metaphorical
statement, the hearer needs to evoke his factual knowledge and in some sense
compare it with the content of the statement uttered by the speaker. When the
hearer finds the literal interpretation of the utterance defective, he starts to search
for a different meaning from that conveyed by the sentence per se. The hearer,
too, selects particular values as candidates to fit the meaning intended by the
speaker. For example, in order to understand the meaning of Linda is foxy, one
needs to make a choice among various features that foxes have: their color, shape,
size, as well as ascribed to them gracefulness, cunningness, and so on. For this
reason, the hearer restricts the range of possibilities that are likely to coincide
with the speaker's intended meaning. Similarly, Fraser (1993) insists that to speak
non-literally (figuratively) is “to intend to convey not the literal meaning of the
sentence uttered but, rather, some different meaning — one that is related in some
conventional way to the literal meaning” (Fraser 1993: 331). In other words, the
use of the sentence naturally involves “the intention to speak metaphorically”
(Fraser 1993: 333). The speaker does not necessarily believe what he says and he
does not expect the hearer to take him to believe it, either. The speaker intends
the hearer to infer a different interpretation of the given utterance. At this point,
the truth or falsity of a metaphorical statement is irrelevant. Fraser argues that for
semantically anomalous sentences (metaphorical statements which cannot be
interpreted literally), the issue of their being true or false does not arise.

Lakoff (1993) believes that metaphorical universals, such as the event
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structure metaphor, challenge the traditional view that there are no conceptual
universals due to the fact that conceptual systems change through time. Turner
(2005) claims that the literal/figurative distinction is a psychological illusion. Our
feeling of linguistic items as literal or figurative employs the same cognitive
operations and to a great extent depends on the degree of generative
entrenchment of the conceptual connection. Metaphors entrenched in our
conceptual system are those conventional metaphors or dead metaphors which we
are hardly aware of and which structure our ordinary conceptual system. Searle
(1993) finds dead metaphors particularly interesting for study as he admits:

[Tlo speak oxymoronically, dead metaphors have lived on. They have

become dead through

continual use, but their continual use is a clue that they satisfy some

semantic need.

(Searle 1993: 88)

Thus, to trace how metaphors shape our conceptualization of various phenomena
synchronic studies are not sufficient. The cognitive approach offers a number of
tools for diachronic research on metaphors. The historically-semantic studies by
Traugott (1986) and Sweetser (1987) reveal systematicity in cross-domain
projections. The diachronic approach requires to include dead metaphors in the
analysis, which means “reetymologizing” them by uncovering their historical
origin (Traugott 1986:21). At the same time, metaphors are imaginative and
creative. Some appear outside our conventional conceptual system and have the
power to create a new reality. They alter the system and give rise to cultural
changes. The occurrence of novel metaphors is highly connected with the culture
and physical environment in which we develop. They assign us certain social roles
and affect our conception of reality. Hence, metaphors we live by vary from
culture to culture. New metaphors arise as a consequence of our past existence and
memories. Each of them has entailments including other metaphors and literal
statements, too (highlighting some aspects and hiding others). In cognitive studies
metaphor ceased to refer only to words and came to mean a cross-domain mapping
realized in the form of metaphorical expression (Lakoff 1993) becoming an
essential tool in our understanding of various phenomena in a coherent way. In
cognitive linguistics it is hypothesized that there is a direct link between form and
content, which is based on general metaphors. The metaphorical structure of our
conceptual system is manifested in word order, vocabulary, intonation or
grammatical construction. Any alterations in these properties affect the meaning
of a sentence or expression. Many natural regularities of linguistic form are those
coherent with metaphors in our conceptual system. For example, the sentence He
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ran and ran (Lakoff and Johnson 1980: 127) indicates more than just He ran.
Reduplication is a typical indicator of the applied metaphor MORE OF FORM IS
MORE OF CONTENT as it often marks plural forms (nouns), continuation (verbs),
identification (adjectives) or diminution (words for small entities). Another
metaphor indicating that metaphorization directly influences content is the
conventional metaphor CLOSENESS IS STRENGTH OF EFFECT. The rule is
clearly visible in so-called negative transportation. (Lakoff and Johnson 1980: 129).
Placement of the negative marker away from the predicate gives weaker
expression to the negative meaning. Thus, the sentence / think he won't come has
a stronger negative force than / don’t think he’ll come. Or, a negative prefix added
to an adjective (e.g. dishonest) has a stronger effect than not honest.

Metaphor is a ubiquitous device at the heart of crosslinguistic patterns of
semantics, grammar and hence it is an essential instrument in human-to-human
interaction. Cognitive science refers to metaphor as a reflection of the cognitive
ability of imagination and processes governed by neural activity in the brain that
takes place in imaginative thinking. Also, the correlation between bodily
experience and our conceptualization has been supported by recent studies on
neural activity of human brain. Namely, certain areas in the brain (corresponding
to target and source) are simultaneously activated when we think of abstract
concepts in terms of concrete ones. This triggers circuitry to which cognitivists
refer to as mappings. In the process of repetition of particular patterns of neural
activation, metaphors become entrenched and conventionalized (Kovecses 2005).

An interesting hypothesis about the mechanisms governing metaphorical
thinking has been provided on the basis of neurological studies on a mental
phenomenon called synesthesia. Synesthesia refers to a peculiarity where people
experience a specific color whenever they hear a particular sound (e.g., a musical
note) or when they see or visualize a particular number. Color sensations may also
appear with reference to days of the week, months or proper names. In more
extreme cases, synesthetes experience smells or tastes in association with the
sound or look of a given word. Previously treated as an anomaly on the periphery
of medical interest, synesthesia has recently proved to be a phenomenon which
may contribute to the development of neuroscience and neurolinguistics in that it
may help to explain the processes responsible for the evolution of language and
the emergence of abstract and metaphorical thought (Ramachandran 2004). There
are a few alternative explanations of synesthesia. Ramachandran's position seems
most promising as he grants that synesthesia is a sensory phenomenon evoked by
the same neural activity in the brain as that responsible for creating metaphors. In
other words, what happens in the brain when a synesthete associates Monday
with the red color is identical to what happens in the brain when anybody
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describes cheese taste as sharp or music as soft. The like cross-sensory metaphors
are such commonplace expressions that hardly anybody considers them
metaphorical. In this light, metaphors of that kind may be instances of dead
metaphors. Still, an intriguing issue remains in what way the neural activity
allows for such phenomena as synesthesia or metaphor. Ramachandran, with some
evidence from neurological studies, argues that both of the peculiarities result
from “cross-activation” or “cross-wiring” between two areas of the brain (often
situated beside or nearby one another). Synesthesia may be a consequence of such
a redundant connection, which in most people becomes pruned away in the
prenatal period thanks to a “pruning” gene. Cross-sensory metaphors also require
similar connections and they are presumably determined by a "hyperconnectivity”
gene (Ramachandran 2004: 71) whose intense or less intense activity, though
expressed more diffusely throughout the brain than it is for synesthesia, makes a
person more or less prone to metaphorical thinking.

Conclusion

The Conceptual Metaphor Theory does not view all language as
metaphorical, for a significant portion of it is in fact literal. Still, it explores the
vast areas of language where formal semantics fails to offer explicit explanations.
And for decades now, metaphor has been considered one of the fundamental
cognitive operations responsible for the emergence and functioning of language,
which in turn reflects the constructional capacities of the human mind.
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Summary

The main objective of the paper is to provide the preliminary analysis of the aesthetic aspects
of communication in the Polish media. Accordingly, the article will introduce the concept of
language as a non-uniform construct which comprises elaborated and restricted codes or high and
low communicative resources. The research that follows the theoretical introduction aims at
analysing the variety of language used by the participants of two types of programmes hosted by
Monika Olejnik. The results of the research will point to a number of problems that will require
further discussion. Consequently, the paper will suggest some measures that can be applied as some
remedy action. The concluding remarks will mainly highlight the necessity to cope with the
problems which result from the popularisation of the variety of language offered by the media.

1. Introduction

The recent, dynamic development of the media has exerted a strong
influence on the contemporary ways of communicating in Poland. Accordingly,
the article will present an attempt to analyse the language of the Polish media in
terms of its communicative aesthetics. The paper will provide the theoretical
background which underlies the problem in question, research into the aesthetic
facets of media communication in Poland and its interpretation. Additionally, it
will demonstrate a proposal that may be used to remedy the field under analysis.

2. Language as a non-uniform construct

Language is not a uniform structure. Accordingly, one can distinguish
language varieties characteristic of a number of social situations and applied by
people belonging to different social strata. One of the authors who focuses on the
aforementioned social aspects of communication is Bernstein (1964), (1971) and
(1972). His approach rests on the detailed study of the restricted and elaborated
categories of codes (as stated by Littlejohn (2002: 178), the code “(...) refers to a set
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of organizing principles behind the language employed by members of a social
group”).

Elaborated codes are defined as systems which offer abundant possibilities to
express what one means. They are characterised by a wide range of sophisticated
vocabulary items, complex grammar forms and long syntactic structures. Being
complex in nature, their use demands from people a considerable degree of
thought and deliberation (which results in the appearance of quite a few pauses
necessary to select language structures).

Restricted codes are said to be the direct opposite of the above qualities.
They are characterised by a less profuse number of expression patterns, which are
relatively predictable in their form. Offering a limited range of choices (e.g. more
modest vocabulary, simple syntactic structures and the limited use of adjectives
and adverbs), restricted codes enable communicators to provide easy and short
descriptions of reality.

The use of a particular type of code is conditioned by a framework of social
relationships developed in a given community. In social groups, whose members
share their opinions and are in no need of their explanation, there exists
a tendency to use restricted codes. By way of contrast, elaborated codes are
encountered among group members who expand on their ideas and do not adopt
the same stance. Restricted codes, by their nature, rely on social concepts that
convey the same meaning for all the representatives of a social class, whereas the
elaborated ones rest on individualised issues that are interpreted differently by
various people belonging to a given social group. In elaborated codes, therefore, it
is not possible to predict the intentions of communicators and there exists an
obvious need for each person to provide their own individual explanation.
Consequently, restricted codes are generally employed by the working class
(which constitutes closed, tradition and culture-oriented populations), whereas
among the representatives of the middle class (where the social relationships are
usually of a very changeable and open nature) there is a strong tendency to use
elaborated codes.

Due attention must be drawn to the fact that the linguistic-communicative
reality is not restricted to the use of either the restricted code by the working class
or the elaborated code by the middle class. Members of the middle class, apart
from the elaborated code, also resort to restricted code communication. To
exemplify, medical or legal professions develop their own restricted code and each
family makes use of communication based on it. In some communicative contexts
codes can be mixed (cf. Puppel (2007a: 70)). Generally speaking, everyone uses
restricted codes on a number of occasions.
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As stated by Bernstein (1971: 135), “(...) one code is not better than another;
each possesses its own aesthetics, its own possibilities. Society, however, may place
different values on the orders of experience elicited, maintained and progressively
strengthened through the different coding systems”. Accordingly, elaborated codes
have earned the great esteem of the members of our society. As emphasised by
Fiske (2003: 99), the use of elaborated codes is highly praised in such spheres of
life as education and art. Students that use elaborated codes are awarded the
highest marks. Ballet as the elaborated dance style (which involves regular
education and hours of practice) ranks high among the members of our population
as opposed to disco dancing (restricted code) which is mainly based on social
experience and does not require thorough education.

An example of a different approach which deals with the communicative
aspects of language is Puppel’s ecological model of communication (2004) which
introduces the concept of communicative resources divided into the subclasses of
language and speech resources and non-language resources (paralanguage and
non-verbal). The communicative resources are further categorised as high and
low. In this classification high resources refer to the highest quality of speaking,
i.e. communication comfortability (aesthetics). Following the view assumed by
Puppel (2007a: 70), the communicative skills which refer to the elaborated code
will be perceived in this paper as a way of speaking based on high resources.
Conversely, the type of communicating which corresponds to the restricted code
will be understood as the use of low resources.

3. Language of the Polish media

The paper focuses on the use of communicative resources in the Polish media
whose impact on the present-day Polish language is enormous. As stated by
Bugajski (2006:208pp.), “(...) the development and shape of the twentieth century
Polish language was mainly influenced by the media and in recent times we have
been witnesses of the formation of the media variety of language which is
beginning to replace its literary variety [translation mine, MB]”. Emphasising the
gradual disappearance of the literary variety of the Polish language, he points to
such processes present in the language of the Polish media as the popularisation of
vocabulary coming from various style varieties and the general lowering of
linguistic norms. Kowalikowa (2005: 465) highlights the appearance of the
propaganda of ease of manner (the informal way of behaving and speaking) in the
media in Poland, which results from following the American lifestyle. Generally
speaking, the communication in the Polish media frequently neglects the necessity
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of caring for communicative aesthetics based on high resources. The problem of
language impoverishment in media broadcasting has been mentioned by
numerous authors, cf. Bralczyk (1999), Garcarz (2004, 2005), Grybosiowa (2006a,
2006b), Kowalikowa (2005), Nowowiejski (2005), Oz6g (2002), Zalewski (2003),
Francuz (2002), Zaliwska-Okrutna (2005) inter alios.

The most authoritative document that refers to the language of the media is
The Report on the State of Protection of the Polish language for the years 2003-
2004 [Sprawozdanie o stanie ochrony jezyka polskiego za lata 2003-2004] prepared
by the Council for the Polish language. The report presents a very critical view of
the field under discussion. As stated by IS 1, in terms of the Polish language on
television, several tendencies are highlighted: “the omnipresence of the elements
of colloquial language and English borrowings, the existence of the constituents of
the official jargon, the expansion of vulgarisms (VII a,1) (...) the popularisation of
addressing people by the familiar form of the second person singular in television
programmes and use of diminutive forms of names, also in television notices (e.g.
in headlines) [translation mine, MB]”. From the above it, therefore, follows that
the report presents the analysis of communication frequently resorting to low
resources, which, as emphasised by Gajda (2008: 66), in the long run may result in
limiting the Polish language to restricted code.

In order to exemplify the above phenomena, one may point to a number of
television programmes or phrases used in the press. The Kiepscy series presents
the language variety based on very low resources. According to Garcarz (2005:
248), the film demonstrates language pathology which is spreading among new
users who are simultaneously becoming its promoters. The Polish language of the
parliament (in the general opinion associated with high communicative resources)
cannot be set as an example to follow because of, for example, vulgarisms
(Krzanowska, 2005: 297). Ozdg (2002: 78) provides such colloquial examples of
press headlines as Manius, nie daj sie prosic [Maniu$ (diminutive form of Marian),
don’t let me ask you again], Wszyscy ludzie Krzaklewskiego do odstrzafu [All
Krzaklewski’s people are on the hit list], 7ak sie buja emeryta [This is how you
cheat a pensioner] and the expression that appeared in the language of politicians:
teraz k... my [now, a swear word, we].

Since The Report on the State of Protection of the Polish language for the
years 2003-2004 was published almost ten years ago, it seems tempting to check
whether the condition of the Polish language in the media has improved under
the influence of the action already introduced (i.e. the activity of the Council for
the Polish Language, the action of the linguistic congress Forum Kultury Sfowa’,
the introduction of The Polish Language Policy Programme and The Act on the
Polish language and the emphasis on developing communicative skills in terms of
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Polish language teaching). Accordingly, an attempt will be made to research into
the types of communicative resources used in the Polish media at present.
The research undertaken aims at providing the answer to the question of whether
the Polish language protection programme should be intensified or not.

4. Research into the communicative resources of the Polish
media

The qualitative research conducted for the needs of this paper will present
a preliminary analysis of the variety of language used by the participants of two
programmes hosted by Monika Olejnik: 7 Dzien Tygodnia [The 7® day of the
week] and ‘Kropka nad i [A dot above i]’. The programmes were broadcast in the
period of July — October 2012 and rest on talks with politicians in the radio and
television studio. The communicative context, therefore, constitutes a formal
situation which (in the general opinion at least) requires the use of high resources.
The research seeks to answer the following questions:
1. Can one trace low resources in the variety of the Polish language used in the
programmes?
2. Does the condition of the Polish language presented in the programmes
require the intensification of the improvement programmes already
introduced?

The data provided by the research are presented in the form of seven tables.
The tables demonstrate a number of linguistic phenomena that have appeared in
the language used by the participants of the programmes under analysis, i.e.
borrowings from the English language (Table 1), incorrect forms (Table 2),
offensive and/or aggressive expressions (Table 3), newly coined forms (Table 4),
diminutive forms of names (Table 5), interjections and forms of addressing people
characteristic of colloquial language (Table 6) and a sample of other colloquial
expressions (Table 7). The results of the research material are provided in the
section to follow.
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TABLE 1. Borrowings from the English language that have occurred

in the language used by the participants of the programmes

Borrowings from the English language

N =

AN S

X ®© N

11.

12.
13.
14.
15.
16.
17.
18.

19.
20.
21.

Nurt establishmentowy [Establisment trend] (IS2).

Cieszaca si¢ przychylnoscia mainstreamu [Being in favour with the
mainstream(IS2).

Media mainstreamowe [Mainstream media] (IS3).

Dwie strony mainstreamowe [Two mainstream sides] (IS3).
Background robigc [Forming background] (IS3).

Zle trafial z targetem wiekowym [He wasn’t hitting the age target]
(IS4).

Troche realu [A bit of the real world] (IS4).

(-..), ktéry tweetowat [(...) who was tweeting] (IS4).

News sformulowany [A formulated piece of news](IS4).

. Zadnego leadu nie ma z tego, z Pana opowiesci [There is no lead in it,

in your story] (IS4).

(...) od e-mailstreamowych mediéw [(...) from the e-mail stream
media (IS4).

No comments (IS4).

Podawanie newsa [Giving news] (IS4).

Méwi, ze wszystko jest OK [He says that everything is OK] (IS2).

To OK, a to nie OK? [Is this OK and is this not OK?] (IS5).
Wyguglowa¢ [To google] (IS5).

Dostatam newsa goracego [I got a piece of hot news] (IS6).

(...), zeby nie robity takich performanséw w §wiatyni [(...) not to give
such performances in church] (IS6).

VIP-y latajg (...) bezpieczniej [VIPs fly more safely] (IS8).

Bedzie kontrybutorem [He will be a contributor] (IS8).

Kazdy moze wywiesza¢ na billboardach, co chce [Everyone can put
what they want on billboards] (IS14).
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TABLE 2. Incorrect forms that have appeared
in the language of the people participating in the programmes

Incorrect forms

o

Y ® N

11.

12.

13.

14.

15.
16.

17.
18.
19.
20.

21.
22.

Wykonat taki socjologiczny mistrzostwo §wiata (correct form: Wykonat
takie socjologiczne mistrzostwo swiata) (1S2).

Nie robi t¢ reforme na kolanie (correct form: Nie robi tej reformy na
kolanie) (IS2).

Platforma ... po lapkach teraz PSL-owi chce uszczknaé¢ (correct form:
Platforma (...) po fapkach teraz PSL-owi chce dac) (1S2).

Minety dwa i p6t roku (correct form: Mineto dwa i pot roku) (1S3).

Rzad nie robi dialogu (correct form: Rzad nie korzysta z dialogu) (1S3).

To jest gratulacja dla Prawa i Sprawiedliwosci (correct form: Gratulacje dla
Prawa 1 Sprawiedliwosci) (1S3).

Bylo rézne ilosci sedzidéw (correct form: by#y) (1S2).

Trzea (incorrect pronunciation of trzeba) (1S2).

Trzeba dokona¢ ustawy (correct form: przyjac ustawe) (1S2).

. Pogratulowa¢ Panu Postowi na mistrzostwa mowy (correct form:

Pogratulowac Panu Postowi mistrzostwa mowy) (1S2).

Nastepuje masakryczna odrzucenia dotychczasowej wladzy (correct form:
Nastepuje masakryczne odrzucenie dotychczasowej wiadzy) (1S2).

Zabije dzieci danych do opieki (correct form: Zabije dzieci dane do opieki)
(IS3).

Nie moga budowa¢ o wiekszoéci parlamentarnej (correct form: Nie moga
tworzyc wigkszosci parlamentarnej) (1S3).

Bo my mu tego nie pozwalamy (correct form: Bo my mu na to nie
pozwalamy) (IS3).

Bedzie, ta (correct form: Bedzie, tak) (IS4).

Inng gazete, Panie Profesorze, trzeba se kupié¢ (correct form: /nng gazete,
Panie Profesorze trzeba sobie kupic) (1S2).

Ja se nie wyobrazam takiej sytuacji (correct form: Ja sobie nie wyobrazam
takiej sytuacji) (1S4).

Niech se méwi (correct form: Niech sobie mowi) (1S7).

Wsiadt na ten samolot (correct form: Wisiad? do tego samolotu) (IS8).

Tego nie nalezy pochwali¢ (correct form: Tego nie nalezy pochwalac)
(IS9).

Wogle ( incorrect form of w ogdle) (1S6), (IS15), (IS13).

Tropi dziadka z Wermachtu kazdemu polskiemu politykowi (correct form:
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23.
24,

Tropi dziadka z Wermachtu w przypadku kazdego polskiego polityka)
(IS6).

Panne Mlode (correct form: Panne Mtodg) (1S9).

Dlaczego Pani nakazuje kobiecie, zeby miala stres (correct form: Dlaczego
skazuje Pani kobiete na stres) (IS15).

TABLE 3. Offensive and/or aggressive expressions found in the language

of the participants of the programmes

Offensive and/or aggressive expressions

0O NN

—_ =
—= O

[ S o S e S S Gy
O 00N ON U W N

20.
21.
22.
23.
24,

Ciemny lud kazda glupote kupi [The ignorant folk will believe all
nonsense] (IS2).

Czekajg na kolejnego frajera [They are waiting for the next sucker] (IS2).
Osoba nieokrzesana i glupia [An uncouth and stupid person] (IS3).

Dwéch zwyrodnialcéw [Two degenerates] (IS3).

Idioci Tuska [Tusk’s idiots] (IS3).

Uzyteczny idiota [A useful idiot] (IS3).

Wyyksztalciuchy [A pejorative form referring to educated people] (IS3).

Nie 3czy¢ z takimi duperelami [Not to join with such odds and sods] (IS3).
Glupiec, ktéry to zaproponowat [A fool who has suggested it] (IS5).

. Udawa¢ gtupiego [Pretend to be foolish] (IS5).

. Niedouk [A pejorative form referring to a poorly educated person] (IS6).

. Ignorant [An ignoramus] (IS6).

. Byloby idiotyzmem [It would be idiocy] (IS6).

. Bez tego calego syfu [Without all this filth] (IS6).

. To jaka$ paranoja [This is some paranoia] (IS6).

. kibole [A pejorative form referring to aggressive football fans] (IS9).

. To byt cholernie trudny moment [It was a damn tricky moment] (IS10).

. Tego cholernego tarica wampiréw [This damn dance of vampires] (IS10).

. Wampiry PiS-u znéw wychodzg z grobu, zeby ssa¢ polska krew i zywié sie

naszymi trupami [The vampires of PiS are leaving the grave to suck Polish
blood and feed on our corpses] (IS10).

Ciagle rzadzi czerwona hotota [The red rabble is still governing] (IS11).
Rzgdz3 nami $winie [Swines are ruling us] (IS11).

Chamstwo [Loutishness] (IS16).

(...) Pan jest naiwng dziewczynka? [Are you a naive litle girl? (IS5).
Lewactwo [People with extremely leftist views] (IS4).
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TABLE 4. Newly coined forms that have been identified in the language
of the politicians participating in the discussions under analysis

Newly coined forms

1. To co szlo po uwazaniu, to i tak bedzie szlo po uwazaniu [What they were
doing in accordance with their wishes, they will be doing] (IS2),.
2. Zaspiewajlo [A neologism referring to a singing person] (IS16).

TABLE 5. Diminutive forms of names identified in the language of the politicians
participating in the programmes under analysis

Diminutive forms of names

1. Nasza Isia [Our Isia (diminutive form of Agnes)] (IS8).

2. Wszystkie Grzeéki to fajne chlopaki [All Grzesieks (diminutive plural form
of Gregory) are fine boys] (IS8).

3. Rysiu [diminutive form of Richard] (1S8), (IS6).

TABLE 6. Interjections and forms of addressing people characteristic of colloquial
language that have occurred in the programmes under analysis

Interjections and forms of addressing people characteristic of colloquial language

1. Boze, (...)! [God, (...)!] (IS5).

Jezus Maria! [God Almighty!] (IS2).

Olaboga! [Gracious me!] (IS16).

Chtopaki, (...)? [Boys, (...)?] (IS2).

Panie, (...)! [/mpolite addressative form] (1S2).

Uik N

TABLE 7. A sample of other colloquial expressions used by the participants of the
programmes

A sample of other colloquial expressions

1. Takiego bajdurzenia troche jest [There is a bit of that rubbish talking]
(IS2).

2. Jak kto$ wyrasta za wysoko to go ciach(...) i ciach pach [If someone grows
too high, he gets snipped] (IS2).

3. Czy moéglby Pan nie skroba¢ widelcem po talerzu? [Could you please stop
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16.
17.

18.
19.
20.

21.

22.
23.

24,

scratching the plate with the fork?] (IS2).

Bardak i bajzel [Jumble and mess] (IS3).

Frajerska naiwno$¢ [Suckers’ naivety] (IS3).

Kandydat by}, ale si¢ zmy!t [There was a candidate, but he cleared off]
(IS3).

Dyrdymaty 0 9.11 [Tripe at 9.11] (IS3).

A potem $ciema [And deceit afterwards] (IS3).

Zrobili go w bambuko [He was duped (euphemistically)] (IS4).

. Sie wpuszcza w sitowie [He’s leading himself down the garden path] (IS4).
. Ale jaja [That’s funny stuff] (IS3).

. I si¢ sprawa rypneta [And the whole thing’s got screwed up] (IS3).

. Kto$ tam ukrad} kupe szmalu [Someone stole a pile of gelt there] (IS3).

. Dostaja za to potezne ciegi [They are getting heavily flogged for it] (IS4).

. Jak si¢ dorwalem i jestem gwiazdg, to ja teraz pociagne troche [Once I've

got my hands on it and I'm a star, I'm gonna pull it for a while] (IS4).
Niech si¢ Pan tak nie nakreca [Don’t wind yourself up so much] (IS5).

Tu si¢ mréwka ze sloniem rozmnozyta [An ant and an elephant have bred
here] (IS5).

Wzywam kraweznikowego policjanta [I'm calling on a curb cop] (IS6).
Niech si¢ Pan z tym wozi sam [Haul it all yourself] (IS6).

Ma litere prawa w nosie [I don’t give a damn about the letter of the law]
(IS4).

Ale Pan Poset pociaggnat [What a pull Mr MP has given it] (IS6).

To si¢ kupy nie trzyma [It just doesn’t hold water] (IS6).

Nie wolno wchodzi¢ (...) jak do obory, ani me ani be, ani kukuryku [You
can’t get in just as into a cowshed, neither baa nor moo, nor cock-a-
doodle-doo] (IS9).

To jest ciamcia ramcia [A form that refers to a person who is not very
clever] (IS12).

5. Results of the research into the communicative resources of
the Polish media

The main objective of the section is to portray the interpretation of the

research into the communicative resources used in the Polish media. In other

words, the research results provide the answer to the question of whether can one
trace low resources in the variety of the Polish language used in the programmes
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and whether the condition of the Polish language presented in the programmes
requires the intensification of the improvement programmes already introduced.
The research interpretation has assumed the form of a set of statements presented
below.

1. The appearance of incorrect forms, offensive and aggressive expressions,
newly coined forms representing colloquial neologisms and numerous words
or phrases characteristic of colloquial language exemplifies the use of low
resources.

2. The use of the borrowings in the context in question sounds inappropriate
and seems unmotivated and, therefore, is categorised as the application of low
resources.

3. The application of low resources in the context under analysis exemplifies the
existence of the ease of manner mentioned by Kowalikowa (2005: 465).

4. The aforementioned ease of manner in the Polish media, being the imitation
of the American lifestyle, and the use of borrowings designate the
considerable degree of influence exerted by Anglo-Saxon culture and its
language on Polish culture and the Polish language, which means that the
Polish language should be protected against the aforementioned impact.

5. The conclusions presented above suggest that the condition of the Polish
language has not improved considerably since the publication of 7he Report
on the State of Protection of the Polish language for the years 2003-2004 (the
problems indicated in the report can be also traced in the language of the
media at present).

6. Therefore, the improvement programme already introduced by the Council
for the Polish Language should be expanded and the attempts to improve the
national language of Poland should be intensified.

In view of the aforementioned statements, additional measures must be
suggested to improve the condition of the Polish language. It is postulated that the
problem should be approached not only within the field of Polish linguistics but
also in the area of foreign language pedagogy in Poland. Accordingly, the section
below will present a proposal whose application can be considered as an additional
measure to refine the Polish language.

6. Concept of the transcommunicator

In the face of the present condition of the Polish language, it is suggested
that the English language teaching and learning process in Poland should focus on
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the formation of the transcommunicator, i.e. a communicator who protects their
native language (cf. Bielak (2009, 2010, 2011a, 2011b)). The formation of the
transcommunicator is to be achieved via raising the awareness, among Polish
teachers and students of English, with reference to the status of their native
language and the existence of the style based on high resources (according to the
research conducted by Bielak (2010)), the awareness of the status of Polish as
opposed to English and the existence of the style striving for communication
aesthetics, among the Polish teachers and students of the English language, is low,
and accordingly, must be raised). The aforementioned process of awareness raising
is to be based on cultural competence widening (introduced by Puppel, 2007b: 89).
In this process native cultural aspects constitute a solid basis to which English
cultural elements are added. Therefore, while evolving the communicative style
(which is highly culturally determined) based on high resources, one must
approach Polish and English cultural elements as equals. It is postulated that the
introduction and practice of English cultural elements should be preceded by the
introduction and practice of Polish cultural problems, the equal status of Anglo-
Saxon and Polish culture being highlighted. The aforementioned way of teaching
and learning will not push Polish culture and its language to the inferior position.
In other words, the process of forming the transcommunicator should emphasise
the equality of native and non-native culture and develop the repertory of high
resources.

7. Conclusions

The paper has described the variety of the Polish language used in the
media. In the language under analysis one could trace numerous examples of the
application of low resources whose appearance has been interpreted as Anglo-
Saxon influence. In order to improve the condition of the Polish language, it is
advisable to intensify the action introduced so far. It is postulated that the Polish
language should be protected not only by legal regulations, state institutions or
teachers of the Polish language but also by Polish teachers of English.
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Structural Approach in the Process of Teaching

a Foreign Language Grammar
Podejécie strukturalne w procesie nauczania gramatyki
jezyka obcego

Summary

The article presents two important approaches towards presenting various grammar issues, namely
syntagmatic and a paradigmatic one. It emphasises how important it is to use both of the approaches
and it points certain differences between them. It describes also the idea of structures and the
universality of grammatical structures among languages, which considerably facilitates the process of
learning a foreign language.

Key words: Clause connection, system-structure grammar, syntactic structures, language universals

The following article aims at describing a few suggestions of the possibilities
of teaching a foreign language grammar with the use of grammatical structures.
It is supposed to visualize the real need to teach and learn grammar and make the
reader see that grammar is irreplaceable as far as constructing and uttering new
ideas is concerned. Moreover, its goal is to present a set of structural descriptions
of certain clause connections in order to prove that grammar is never used within
one structure or pattern quite the contrary, whenever we utter a given set of
sentences they are linked together and constitute a text full of different grammar
patterns, which allows us to present our ideas and create new texts.

1. The significance of clause connection

Let us start from an exercise concerning a given fragment of a literary text,
namely a famous short story by Edgar Allan Poe entitled “The Fall of the House of
Usher” (Poe 1994:78).
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(1)
T have said that the sole effect of my somewhat childish experiment — that of
looking down within the tarn — had been to deepen the first singular impression.

There can be no doubt that the consciousness of the rapid increase of my
superstition — for why should I not so term it? — served mainly to accelerate the
Increase itself. Such, I have long known, is the paradoxical law of all sentiments
having terror as a basis. And it might have been for this reason only, that, when
1 again uplifted my eyes to the house itself, from its image in the pool, there grew
In my mind a strange fancy — a fancy so ridiculous, indeed, that I but mention it to
show the vivid force of the sensations which oppressed me.’

Let us imagine an exercise connected with this fragment of the text where a given
student taught English on the basis of all the available grammar books on the
market is supposed to point examples of Past Simple tense or even more
interestingly, examples of the structure there is/are. Let us examine the underlined
structures. While being taught Past Simple or Past Perfect, we are usually given
examples of sentences like:

2)

When Carol had brushed her teeth, she went to bed. (Hewings 1999: 18)

Similarly as far as the structure there is/are is concerned, the usual examples are as
follows:

3)

There is a book on the table.

There are three pens in the pencil case.

Having learnt the structures on such examples, students find it extremely difficult
to recognize them in a completely different context. Moreover, one might not
realize that grammar structures do not exist in separate sentences but they need to
work in connection with each other, that is why we rarely find examples of
sentences like those stated above or in any grammar handbooks in reality.
Students usually practise thousands of sentences as a drill of a given grammar
structure, but these exercises and explanations in the manuals are only a discussion
concerning a given grammar problem and when it comes to uttering their own
statements, learners do not use a given practiced structure because they simply do
not correlate it with a particular utterance since they had practiced it in separate
‘artificial’ sentences. Let us compare the two sentences:

(4)

There are many good actors in Poland. (Gozdawa-Gotebiowski & Jasiniska
& Kryniski & Prejbisz 1997:90)
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)
There can be no doubt that the consciousness of the rapid increase of my
superstition — for why should I not so term it? — served mainly to accelerate the

Increase itself’

An ordinary student would never figure out that the well-known and
painstakingly practiced grammar structure there is/are could be used in such
a sentence, let alone that it can be as if ‘hidden’ in relations to other structures and
grammatical patterns, namely:

There + to BE/ MODAL VERB + no doubt that + VP

Some might state that the chosen fragment of literature is an old one and that the
grammar structures are no longer used in this way. Thus let us study a section
from a novel that won the Man Booker Prize in 2007, namely: ‘The Gathering’ by
Anne Enright (2007:23)

(6)

1 was opening the car door for the girls one day before Liam died and, as it swung
past, I saw my reflection in the window. It disappeared, and I looked into the dark
cave of the car as the kids came out, or went back in to pick some piece of pink
plastic junk off the floor. Then the reflection swung back again, swiftly, as I shut
the door. The sun was breaking through high-contrast clouds, the sky in the
window pane was a wonderfiul, thick blue, and in my dark face moving past was
the streak of a smile. And I remember thinking, So, I am happy. That’s nice to
know.’

Again, in this text one may also find the grammar structure there is/are, yet it

turns out that there is even no need to use the word there and still the structure is
used. In ordinary grammar handbooks it would be difficult to find an explanation
that would state that: (there) + to BE + NP

One of the ideas of this article is that such structural sets and descriptions
would be an ideal solution to be introduced during grammar lessons, especially
that, as it will be mentioned later on, it turns out that one might find that kind of
structural descriptions in every Indo-European language, let alone languages that
are taught in a majority of Polish secondary schools like: English, German, French
or Spanish.

It is necessary to emphasize again the need of this kind of subjects or
procedures. By showing the fragments of texts above, one must realize that the
most important idea behind grammar is firstly, the ability to produce texts that
one has never uttered before and secondly, those fragments show that
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grammatical structures never occur in an isolation and that teaching them in
isolation, meaning one by one, is pointless, since one will never be able to put
them together and construct meaningful sentences (Wenzel 2006:102).

There is however, one solution to the problem of grammar, namely
a structural approach to grammar which will not only revive the status of
grammar which has been deteriorating for a long time but also allows a learner to
use grammar in order to utter his own thoughts and ideas.

2. System-structure approach to grammar

The type of grammar which will be advocated in this article is called
systemic or system-structure grammar or even a grammar of class and category.
(Cygan 1976:20)

It basis the description of grammar on specifying various kinds of language
units. Two of these units are very basic: a word and a sentence. However, these
two are not sufficient for a complete description since a sentence is not only
a sequence of words and the words themselves are not divided into smaller parts.

According to Cygan (1976:20) in English grammar one can distinguish the
following scale of the language units:

SENTENCE
CLAUSE
PHRASE

WORD
MORPHEME

Each unit thus is made up of one or more units of a lower rank, in other words
each unit has a defined structure. The elements of the unit’s structure are abstract
components such as: a subject or a complement within a sentence structure.
Within a clause we can distinguish: subject (S), predicator (P), complement (C)
and adjunct (A). Lower units can be classified according to the function they have
in the structure of the higher unit and thus one may distinguish the classes of the
units. For example, as a predicator in the structure of an English sentence there is
only one possible class, namely a verb phrase. Let us take a closer look at
a grammar system as a closed class. For instance a structure of a verb phrase:
(they) have been chosen
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It is made up of three elements (words — verbs). The last place of this phrase is
practically limitless: the class of forms which are at the disposal for this position is
an open series and includes all transitive verbs of the language. However, the first
two positions have a very concrete and limited number of forms (specific auxiliary
verbs), here one may talk about a system.

A statement that the language is systematic or rather ‘systemic’ is a basic
assumption of structural linguistics since a structural approach to language is all
about studying its system. It was first assumed by de Saussure at the beginning of
the previous century and modified to a certain extend it lasted till contemporary
times (Cygan 1976:24). Nevertheless, nowadays linguists no longer follow de
Saussure’s view that the language is a one global system in which everything is
kept together — ‘o tout se tient’but they believe that it is a system of systems, it is
multi-systemic and multi — structural.

With a view to the above mentioned statements it is necessary to specify the
two important terms: a structure and a system.

2.1. Paradigmatic and Syntagmatic approach to grammar

A British linguist J.R. Firth postulated a thorough distinction between the
terms: ‘structure and ‘system’, giving them a specific more narrow meaning of
technical terms description in the linguistic analysis.

A structure is a certain chain of elements occurring simultaneously next to each
other (in writing) or one after another (in speaking) whereas elements in a system
need to be chosen one by one from a given number of possibilities. Thus as
elements of a structure one can include: parts of a sentence occurring next to each
other in a particular order and the elements of a system are for instance different
cases out of which only one can be used in a given context with a simultaneous
exclusion of all others.

Thus, one might state that a structure is of a syntactic character whereas
a system is paradigmatic. In other words one can create a metaphor that a structure
is as if ‘horizontal’ and a system is ‘vertical’. Moreover, a structure is a sequence of
elements — ‘one after another’; a system is a choice: ‘one or the other’.

The basic thing about a system is that it is closed, and it constitutes a group
of finite elements out of which one needs to make a choice and which exclude
each other. However, a structure is a linear sequence, in one line as far as writing
is concerned and in one time as far as speaking is concerned. Nevertheless,
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a structure is something more than a simple sequence of elements in space or time;
the elements of a structure stay in a close relation with one another.

It is also important to add that the elements of both a structure and a system
are not what we call regular words or their connections but abstract grammar
categories, for example: ‘subject’, ‘object’ or ‘nominative’, ‘accusative’, etc.
According to Cygan (1976:24) structures and systems of a language as ‘horizontal’
and ‘vertical’ arrangements intertwine each other. In a chain of dependent on each
other elements of a structure one will find systems of mutually exclusive elements.

3. The significance of a syntactic approach to grammar in clause
connection

At the beginning of the article it was said that our everyday speech and
newly constructed sentences that allow us to utter our thoughts and change them
into speech acts are thoroughly different than the exemplary sentences from
coursebooks that aim at practicing a given grammatical problem.

Moreover, literary texts mentioned at the beginning also showed that at no
time do we use one certain grammatical construction but we rather link them and
it is exactly this linking of construction that makes our speech fluent and
understandable. Thus it is crucial to make students sensitive to a certain number of
structures that are used to build a given utterance and which do not focus on one
particular grammar problem but allow for linking the constructions and building
sophisticated statements. What is more, it is also necessary to make the students
aware of the general verb or noun structures that can be used for any utterance
beyond a given text.

In other words, the idea should be not only to give back grammar its just
place but also to postulate a different approach to teaching grammar, namely
a syntactic approach based on learning a finite number of syntactic structures that
can function for construction of any text and allow to utter an infinite number of
sentences that one has never uttered before.

According to Wenzel (2006:104) in a syntagmatic way of presenting
grammar the issue is presented to the students as a functioning part of a text,
collocating with other elements. Any presentation of a structural pattern is
syntagmatic in nature. When the teacher explains to the student of English that
a transitive verb requires an object and that the subject of the verb must
obligatorily appear in the form of a lexical item, usually a noun or a pronoun, and
that there is a grammatical concord between the subject and the verb, the student
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is supposed to learn the pattern: ‘S + Vt + O’ which should make it possible for him
to render such sentences as, for instance: He reads science-fiction stories.

The teacher’s presentation then may be defined as syntagmatic. The
paradigmatic method shows grammar to the students as an organized system of
systems, the syntagmatic method shows how the elements function in natural text
construction.

The most dramatic consequence of choosing the syntagmatic way of
teaching grammar is the necessity to introduce many different grammar points
and lexical items at one time. The more meaningful the text we expect from the
students, the greater the number of things we have to explain to them. For
instance, if the student wants to make a comment on a recent political event, the
text he would have to construct will, as a rule, contain several clauses, so as to
enable him to present both the facts and his thesis explaining the significance of
the facts for the political situation. According to Wenzel (2006:109), a text which
a student is likely to construct may have the following shape:

7)

The withdrawal of an independent candidate from the presidential campaign in
the USA may have unexpected consequences for either of the remaining
candidates. However, the contest has become more predictable now, which
definitely favours the Republicans.

To construct such a text, the student should be familiar with the connector
however, the use of the pronoun either of, the functioning of the non-restrictive
clause after which, the function of the Present Perfect Tense in the clause ....the
contest has become..., as well as the specific problems of particular lexical items,
e.g. the withdrawal from, favour something, consequences for somebody,
predictable, etc. Thus, a teacher who expects a meaningful comment on a political
event from the student has to predict that the student might wish to say a text
which naturally would involve all these grammatical and lexical items. After
explaining the functions of all these grammatical points, as well as the meaning of
some characteristic lexical items, e.g. presidential campaign, etc., the teacher may
expect either more or less sensible, but in either case meaningful comment on
a political event. Obviously, the teacher might have introduced an entirely
different set of grammar points and lexical items, and predict a different text.
However, to achieve any meaningful structure by the student, there must be
several grammar points and lexical items which naturally collocate and provide an
opportunity for the student to construct something meaningful.
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The efficiency of the syntagmatic way of teaching grammar depends on the
skill of the teacher to combine all his selected teaching points in such relations
that they provide a meaningful context for one another. For instance, the text
which has been mentioned here to illustrate the syntagmatic method contains the
verb in Present Perfect Tense ...the contest has become more predictable...
The grammatical meaning of this verb form is made clear to the student due to its
functioning in the context and therefore may be learnt in a natural way. If it was
practiced in isolated sentences, the introduction of this verb form would have the
character of a formal explanation only, and the very meaning of perfectness in
English would still be unclear. In the syntagmatic method the teacher explains the
functioning of some grammar points while relating them with other items which
provide a meaningful context for them. It may be safely assumed that the students
are able to learn a great number of various grammar problems at one time, in
connection with adequate vocabulary items, provided they are able to make
practical use of these points in meaningful text construction, which generally
increases the efficiency of the presentation of grammar.

3.1. Syntactic Structures

The title of this subsection is taken from the title of an influential book
written by Noam Chomsky in 1957 “Syntactic Structures” which is widely
regarded as one of the most important texts in the field of linguistics and which
laid the foundation of Chomsky’s idea of transformational grammar.

The attitude towards grammar presented in this article demands the
syntactic approach presented above and even more importantly the use of
syntactic structures that allow learners to make use of them while creating their
own new sentences in a given language. In order to present a number of structures
in the grammar of English language it is necessary to focus on the verb patterns,
since a verbal group in English is especially rich and complicated and at the same
time very precise in its structure. Its complexity is based on the fact that there are
a lot of selections of tense, modality, aspects, voice, etc. Usually a verbal group in
English is a complex of up to five words. These words are verbs in the two forms:
personal or impersonal. A compulsory element of each verbal group is the last
verb, for example: eaten in He could have eaten. This is a lexical element since any
verb can function in this position. Thus the simplest type of a verbal group will
consist only of this lexical element.
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He eats.

The pattern for this sentence is:
Subject + vi

vi = intransitive verb

Other examples of this verb pattern can be as follows:
(8)

We all breath, drink and eat.

The sun was shining.

The moon rose.

It was raining.

That will do.

As one may notice from the above examples the lexical verb can be preceded by
up to four functional verbs known as auxiliary verbs (be, have, do) or modal verbs
(will/'would, shall/should, can/could, may/might, must, ought to, dare, need).

An example of the maximum 5-element verbal group can be:

It might have been being eaten.

In this case one deals with the Verb Pattern 6C according to A.S. Hornby
(1975:40), namely: subject + vt + gerund (phrase)

A verbal group structure can be presented as follows:

\' v 111 II I
Present M have/s am/are/is Am/are/is | v/vs
Past Md had was/were was/were | vd
Infinitive have be Be vi
Past Participle been Been vn
Present Participle Being vg

The differences in the structures of particular verbal groups depend on which
positions are filled and which form from the verb system can be found in each
position. As stated by Cygan (1976:103), the presence of any form of the verb o be
in the position II is an exponent of the passive voice, whereas its presence in
position III exposes progressive aspect. The presence of any form of the verb Aave
in position IV states the perfect aspect. Moreover, the presence of any form of
a modal verb in position V proves modality. The verb in position I is of a personal
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form. However, the choice between v or vd depends on semantics (which tense
one wants to use — present or past).

What is more, the choice of each form determines the form of the next
element, thus:
- the element in position V determines an infinitive (vi) in the next one,
- the element in position IV (verb have) determines the use of vn (past participle)
in the next position,
- the element from position III (be) determines vg (present participle) in the next
position,
- the element be from position II determines in position I a lexical verb in the
form of vn (past participle)
Taking the above into consideration, A.S. Hornby (1975:13) identified 25 verb
patterns that can be used in order to construct meaningful and grammatically
correct sentences, let us look at some of the core structures presented by Hornby:

Verb Pattern 1

A whole group of patterns within this first group (14 structures) includes
averb to be. The nominal part of the predicative may be a noun, a pronoun,
a possessive, an adjective, an adverb or adverbial phrase, a prepositional group, an
infinitive or infinitive phrase or a clause. There are variations of the pattern with
introductory there and it, for example:

subject + BE + noun/pronoun

His father is a lawyer.

subject + BE + adjective

The children are asleep.

subject + BE + prepositional group

This poem’s beyond me.

subject + BE + adverbial adjunct

My house is near the station.

There + BE + subject

There’s no doubt about it.

It + BE + adjective/noun + gerund (phrase)
It’s wonderful Iying on the beach all day.
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Verb Pattern 2

subject + vi

The sun was shining.

there + vi + subject

There comes a time when we feel we must make a protest.
it + vi + subject (that-clause)

It would seem that the rumours have some truth in them.
subject + vi + adverbial adjunct

My hat blew off.

subject + vi + adjective

She married young.

Verb Pattern 3
There are many verbs which are used with prepositions so that the verb and
preposition function as a unit. They may be called prepositional verbs.

subject + vi + preposition + noun/pronoun/gerund

Do you believe in getting up early?

subject + vi + preposition + noun/pronoun + to-infinitive phrase
They're hoping for the dispute to be settled.

Verb Pattern 4
In this pattern intransitive verbs are used with a to-infinitive.

subject + vi + to-infinitve (phrase)

We stopped to have a rest.

subject + seem/appear + (to be) + adjective/noun
She seems to be so young.

Verb Patterns 6 to 10
These are patterns for transitive verbs (vt)

subject + vt + noun/pronoun

I've lost my way.

subject + vt + gerund (phrase)

She loves having breakfast in bed.

subject + vt + (not) + to-infinitive (phrase)
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Do they want to go?

subject + vt + that-clause

1 see there has been another bank robbery.
subject + vt + dependent clause/question

I wonder where that music is coming from.

Verb Patterns 11 to 25

These patterns are of transitive verbs used with a complement or with
an indirect object.

IO — indirect object

DO — direct object

subject + vt + noun/pronoun + that-clause

I convinced him that I was innocent.

subject + vt + noun/pronoun (IO) + noun/pronoun (phrase) (DO)

He ordered himself a bottle of champagne.

subject + vt + preposition + noun/pronoun + noun phrase/clause (DO)

1 explained to him the impossibility of granting his request.

subject + vt + adverbial particle + noun/pronoun (DO)

Take off your coat

subject + vt + noun/pronoun (DO) + to-infinitive (phrase)

They left me to do all the dirty work.

subject + vt + noun/pronoun + present participle (clause)

She could feel her heart beating wildly.

subject + vt + noun/pronoun/gerund (phrase) + adjective

She dyed her hair green.

subject + vt + noun/pronoun (DO) + past participle (phrase)

We want the work finished by Saturday.

subject + vt + it + adjective/noun + clause/phrase, etc.

People no longer consider it strange for men to let their hair grow long.

It is an obvious fact that in order to make use of these structures, a learner needs to
be aware of all of the grammatical definitions, notions such as: a direct object,
indirect object, complement, subject, predicate, transitive verb, intransitive verb,
etc. It is the role of the teacher of one foreign language to introduce all of these
notions in order to facilitate the work of other language teachers since the notions
mentioned above exist in all languages and such general knowledge of grammar
can be used for learning any other language.
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The reason for using the above mentioned grammar structures during
grammar classes is their universality among languages. In this subsection there
will be presented a number of structures that are either exactly the same or similar
in different languages.

3.2. Universality of structures among languages

Let us consider the similarities in grammar structures between English,
French and Polish.

Structure 1
Subject Be Noun/pronoun
English His father is a lawyer.
French Son pere est un juriste.
Polish Jego ojciec jest prawnikiem.
Subject Be Adjective
English The children are happy.
French Les enfants sont Heureux
Polish Dzieci sq szczedliwe.
Subject Be Adverbial adjunct
English My house is near the station.
French Mon maison est pres de la gare.
Polish Mo6j dom jest blisko dworca.
Subject Be Prepositional phrase
English This book was under the chair.
French Ce livre est sous la chaise
Polish Ta ksigzka jest pod krzestem.

It is only these three simple structures that already show that there exist
similarities among languages not only concerning grammatical issues like passive
voice or reported speech but also concerning particular grammar structures which
are actually used more commonly then the grammatical issues themselves. On
introducing the use of the phrase i/ y a on the lesson of French, a teacher may
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compare the structures used in English and French, which will facilitate the
knowledge of both languages:
There + BE + Noun Phrase (ENGLISH)
Il'y a + le Groupe Nominal (FRENCH)
Although the beginnings of both structures are slightly different since in English
one will find a word there and a verb to be whereas in French there is a phrase i/ y
and a 3rd person singular present tense of the verb avoir (a) yet the meaning of the
structures is the same and if one agrees that:
There is/are =11y a
then the structures are identical, eg:
)
There are two things to do.
1l y a deux choses a faire.
What is more, it is also possible to make questions using inversion with the
same structure:
(10)
Are there any kids?
Y a-t-il des enfants?

Structure 2
It is also possible to notice similarities within the second group of verb patterns
among English and French, for example the structure:

Subject Vi
English The sun was shining.
French Les roses fleurissent.
It Vi Subject (That-Clause)
English It would seem | that the rumours have some truth in them.
French il Apparait que vous avez tort.

It is clear that instead of an English iz and that one will use French i/and que but
these are particularities left for a teacher of a given language, yet, all in all, the
structure is shaped in the same way in both languages. Moreover, there are also
structures identical for both English and French that include a preposition and an
infinitive. Within the third group of verb patterns enumerated by Hornby, one
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may come across the following one: subject + Vi + preposition + noun/pronoun +
to-infinitive, an exemplary English sentence is:

(11)

They're hoping for the dispute to be settled.

Let us consider the following French statement:

(12)

1] est recommandé aux candidats de téléphoner.

Again, one can state that there are certain differences like the particle zo
before an infinitive in English whereas de in French, however the structure of
both sentences is exactly the same, which allows the teacher to introduce this
structure as a universal one in a few languages taught at a particular school.

There are also particular structures that are made of even the same verb in
both languages, namely appear, for instance. Among the fourth group of verb
patterns in English, one may discern the following structure: subject +
seem/appear + (to be)+ adjective/noun, an exemplary English sentence is:

(13)

She seems to be so young.

The French equivalent of the English verb appear is apparaitre, however the
structure is exactly the same, let us study the following sentence:

(14)

Sa volonté apparait inépuisable. (Caput 1969:21)

Sa volonté (her will) is the subject of the sentence, apparait is the 3rd person
singular Present tense of the French equivalent of the English verb appear whereas
inépuisable (inexhaustible) is the adjective which is the last element of the
structure.

So far all of the presented structures contained intransitive verbs. There are
however, also structures in both English and French where one might find
transitive verbs — Vt.

Structure 3
Subject Vt Noun/Pronoun
I have lost my way.
IE ai eu une voiture.
On widziat jej meza.
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Subject Vt That-Clause
I see that there has been
another bank robbery.
r imagine que les choses sont simples.
Maria sadzi ze te sprawe da sie wyjasnic.

Moreover, there also exist structures similar in the above mentioned
languages that include direct and indirect object (DO, IO). Let us study the

examples:
Subject Vt Noun/Pronoun (Do) To- Infinitive (Phrase)
They left me to do all the dirty work.
Ils ont interdit aux automobilists de circuler au center de la ville

Again the difference between languages in this structure boils down to the
fact that in English an infinitive is introduced with a particle zo, whereas in
French the particle is de.

So far, the deliberations have focused on the similarities among certain
structures in given languages; however it is vital to emphasize also certain
differences that occur among the grammatical structures in the same languages,
yet one needs to consider them from two point of view, namely as deep and
surface structures.

3.3.Deep structures vs. surface structures

It was again Noam Chomsky who developed the idea that each sentence in
a language has two levels of representation — a deep structure and a surface
structure. The deep structure was (more-or-less) a direct representation of the
basic semantic relations underlying a sentence, and was mapped onto the surface
structure (which followed the phonological form of the sentence very closely) via
transformations.

Chomsky believes (1957:50) that there would be considerable similarities
between the deep structures of different languages, and that these structures
would reveal properties, common to all languages, which were concealed by their
surface structures.

Every sentence exists on two levels: the surface structure which corresponds
to the actual spoken sentence and the deep structure which underlies meaning of
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the sentence. Thus, the single deep idea can be expressed in many different surface
structures. Examples:

(15)

deep structure:

Boy loves Girl.

surface structures:

The boy kissed the girl.

The boy was kissing the girl.

The girl was kissed by the boy.

The deep structure shows the semantic components but the surface structure
shows the proper phonological information in order to express that thought. Thus
deep structures generate surface structures through some transformational rules.
The distinction between ‘deep structure’ and ‘surface structure’ permits us to
explain ambiguous sentences such as / have seen eating a rabbit. that can have two
interpretations 1) / have seen someone eating a rabbit 2) I have seen a rabbit
eating something.

The idea of deep and surface structures can explain certain differences
between languages, namely it is possible to notice that the same deep structure
(meaning of a sentence) is often presented in various ways in the form of a surface
structure. Let us consider the following examples in Polish and English:

(16)

He may have been tired.

Mozliwe, ze on byt zmeczony.

The deep structure of both sentences (the meaning) is that it is possible that
a given person (he) was tired. However, this idea is expressed differently in both
languages. In English the grammar structure used boils down to a modal verb may
followed by a perfect infinitive and a participle, whereas in Polish one can notice
an adjective mozliwe followed by a that-clause (Ze). In both languages the
meaning of a sentence is the same, however the way in which this meaning is
expressed is different as far as grammar is concerned.

Let us now consider another example of the two structures in English and
Spanish which are basically the same on both the deep and surface level.

(17)

Voy a comer.

I'm going to eat.

In both languages the meaning of the sentence (deep structure) is the same: I have
an intention and a plan to eat something. What is more, in both languages the
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surface structure is also identical: to be going to+ infinitive in English and ir a +
infinito in Spanish because even the verb used in these grammatical structures is
the same (z0 go in English = ir in Spanish) also in both languages this structure
demands an infinitive of a given verb.

It is necessary to emphasize that in majority of cases one can come across
certain differences on the surface level of various languages although the deep
structure remains the same, for example, the difference between Present Perfect
Tense in English and Passé Récent in French:

(18)

Je viens de rentrer a la maison.

1 have just come back home.

Again the meaning is identical in both languages, yet on the surface level in
French one uses Passé Récent Tense which is made up of a verb venir + de +
infinitif; whereas in English the same meaning is expressed by means of Present
Perfect Tense (have/has + past participle). In addition, this particular meaning in
English is emphasized by the word just that conveys the idea of a recent action.
Among many others, there is one more example worth presenting, namely, the
situation where the surface structure is the same in two languages, yet the
meaning (deep structure) is different. Let us consider the verb to stop in English
and its French equivalent arréter:

(19)

Arrétez de faire du bruit!

Stop making the noise!

It seems that this surface structure of both languages is different because in French
the verb arréter is followed by infinitive whereas in English after stop one comes
across the gerund form and that is true, yet it is necessary to emphasize that also in
English the verb to stop can be followed by the infinitive but the meaning will be
entirely different, thus: Stop to make the noise! means to finish one activity in
order to start another in this case to stop doing something different in order to
make some noise. All in all, while considering these two examples:

(20)

Stop to make the noise!

Arrétez de faire du bruit!

one may notice that the surface structures in both languages is the same, however
the deep structure (meaning) is completely different, if not opposite.
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4. Summary

To sum up, it is an obvious fact that since the 1960s and the revolutionary
ideas of Noam Chomsky, there have been various attitudes towards grammar and
different new ways of considering grammatical structures have been introduced,
yet it is worth stressing that the pedagogical implications established by Noam
Chomsky are still essential and worth considering.

The two ways of presenting grammar to students, syntagmatic and
a paradigmatic one, are both important. However, it is necessary to remember that
in reality one never uses certain grammatical issues in isolation and a structural
approach explained in this article allows for creating one’s own texts written or
spoken while connecting grammatical patterns and structures. What is more,
structural presentation of certain grammar issues allows for comparing those issues
in a few languages and finding similarities between them, which facilitates the
process of learning not only English but also any other Indo-European language
that students are willing to learn or have already acquired.
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Summary

The research reported below is a contribution to the discussion on the benefits of study abroad
programmes, the Erasmus programme in particular. The aim of the study undertaken was to
investigate the development of intercultural competence among former study abroad participants.
The tool used to this end was an interview conducted with 10 participants of the Erasmus
programme coming from different Polish universities.
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Introduction

The following article purports to report on the findings of the study whose aim
was to observe how study abroad (SA) programmes influence the growth of
tertiary education students' intercultural competence (IC). The research
investigates how the knowledge, attitude, awareness, and intercultural skills
developed in Erasmus students in the course of their SA experience. Ten former
participants of the programme were interviewed by the author and shared their
reflections on the chosen aspects of their sojourns.

1. The design of the study

Being an extremely useful research technique in social sciences, an interview has
been adopted in the course of the present investigation. An interview enables
a better understanding of phenomena occurring in the subjects’ minds and apart
from being an insightful tool it is also flexible one, allowing for the retrieval of
various types of information from the respondents. The necessary data have been
gathered in the course of interviewer’s direct contact with the subjects, which has
allowed for an in-depth introspection, clarification of research questions and the
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responses given, as well as for sharing additional materials (such as journals or

notes) with the interviewer. When conducting interviews, a list of questions is

usually prepared in advance by the interviewer. In the case of the study reported,
the author has used a “semi-structured interview” (Wilczynska and Michornska-

Stadnik 2010: 159) in which the interviewer may ask additional questions, apart

from the ones prepared earlier.

Aiming to discover how and to what extent IC developed in former Erasmus
participants, the present author has turned to Byram’s (1997) model of
intercultural communicative competence to pose questions regarding this
development. What required attention were the four general areas constituting IC:
knowledge, attitudes, skills, and awareness. Additionally, at the beginning of each
interview, the author has established the interviewee’s background, i.e. their
interests, family life, plans for the future, length of their stay abroad, and previous
experience of living in a foreign culture. All this has been done in order to ensure
that the interviewees’ IC was not significantly influenced by experience unrelated
to the Erasmus programme.

The present author has created a set of twenty basic questions to be asked
during the interviews. Additional questions have been asked for clarification
whenever necessary. The initial questions served finding out about the
interviewees’ backgrounds (their age, degree course, Erasmus destination, length
of stay abroad, and plans for the future). What followed was a question (6)
regarding the development of the interviewees’ language skills, i.e. the perceived
changes in their communicative competence. Next were four questions (7-10)
related to knowledge (savoirs). These regarded ways of learning about the customs
of a foreign country, its history, and politics, as well as discovering their own
culture anew, from a new perspective. Another set of questions (11-13) was
related to sojourners’ attitudes (savoir étre). These aimed to find out whether the
international students were eager to experience new culture, and how their
interest in it changed as a result of their sojourn. Questions 14-17 were asked to
find out about the changes to the participants’ intercultural skills (savoir
comprendre and savoir apprendre/ faire). The respondents’ intercultural awareness
was measured by questions 18-20. What follows is a translated list of questions 6-
20 used in the interviews:

(6) How do you feel your foreign language proficiency changed? Think about
speaking, listening, writing, reading, grammar, the use of register, colloquial
expressions, etc. How did you cope when you were unable to express yourself
in a foreign language?

(7) What have you learnt about the customs of the target culture?
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(8) Have you learnt about historical and political events that shape the target
culture?

(9) Did you learn anything about your own culture?

(10)  What did you learn about interacting with foreigners?

(I11) How has your interest in the target culture changed before and after
participating in the Erasmus programme?

(12)  Did you try to adapt your behaviour to the target culture? If yes, how?

(I13)  As a result of your intercultural experience, how do you feel you have
changed? How would you describe your personality before and after the
Erasmus programme?

(14)  How did you adjust to living in a foreign culture?

(15)  Can you solve intercultural misunderstandings? If yes, how?

(16)  What are the skills you have learnt that you never want to forget?

(17)  After Erasmus, do you now differently approach foreign cultures? Do you
interpret them in a new way?

(18)  Have you experienced culture shock? If yes, please describe it.

(19) How did you learn about the differences between your and the target
culture? Can you name the main sources of intercultural misunderstandings?

(20) Do you now perceive your home and foreign cultures differently? How do
you evaluate them?

2. The participants of the study

Having prepared a set of questions, the author of the study contacted 18 former
Erasmus participants. All of the respondents have been known to the author as
they had participated in his earlier research (Rég, 2011). The 10 interviewee’s who
had agreed to take part in the research came from the following educational
institutions:
1. Politechnika Wroctawska [Wroctaw University of Technology];
2. Uniwersytet Gdanski [The University of Gdansk];
3. Uniwersytet im. Kazimierza Wielkiego w Bydgoszczy [Kazimierz Wielki
University in Bydgoszcz];
4. Uniwersytet £.6dzki [University of £.6dz];
5. Panistwowa Wyzsza Szkota Zawodowa w Pile [State Higher Vocational
School in Pita].
Below are short characteristics of the participants comprising of their educational
backgrounds, interests, plans for the future and previous experience of living
abroad.
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The first informant (S1) was a twenty-four-year-old female who at the time
of the interview studied at the University of £6dz. It was her final year and she
was soon to become a graduate with a M.A. in English Philology and a B.A. in
Journalism. She claimed she was hardworking and goal-oriented. S1 participated
in the Erasmus programme twice. First, in February 2009 she went to study in
Porto, Portugal. She spent 6 months there, after which time she decided to
participate in the Internship Erasmus programme and again chose the city of
Porto. The duration of that stay was 3 months in the summer of 2011.
The Erasmus experience was the first time for her when she lived abroad for
a longer period.

The second informant (S2) was a 21-year-old male, a student of journalism
and philosophy from t6dz. He described himself as an open, tolerant and
enthusiastic person, planning to start his master’s degree studies. He had taken
part in Erasmus programme twice. His first experience was a studies programme in
Istanbul, Turkey where he spent 5 months. A year later he participated in
a 3-month-long internship within Erasmus Programme in Madrid, Spain. These
were the only times when he went abroad for a longer period.

The third informant (S3) was a 23-year-old female student of Accounting,
who at the time of the interview was living in £6dz, but throughout her life had
also lived for a couple of months in London, Utrecht and Brussels. She first
participated in the Erasmus programme between January and June 2008 when she
spent one semester in Brussels, Belgium. From September 2010 to January 2011
she spent another school semester in Utrecht, the Netherlands. Her other
experience of staying abroad included a 2-month stay in Brussels and two visits to
London where she spent approximately 3 months each time.

The next informant (S4) was a male from 16dz, a student of English
Philology, aged 23. S4 proved to be a talkative person, however, his frequent
digressions and half-joking way of talking made the interview quite difficult to
conduct. S4 took part in the Erasmus programme a year before the interview.
He spent half a year in Coimbra, Portugal. His other experience of staying abroad
was a 2-month stay in Denmark and 2.5 months in the USA, in both cases he went
there to work.

The next interviewee (S5) was a 21-year-old male, a student of Power
Engineering at Politechnika Wroctawska, deeply interested in the subject of his
studies with an aspiration to become an engineer in this branch in the future. He
was interviewed shortly after his arrival from the Erasmus programme in the UK.
S5 spent 9 months (September 2010 — May 2011) in Leeds where he was involved
in a project related to creating a transformer. His previous experience of a foreign
culture was a 2-month stay in Canada.
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Another informant (S6) was a 22-year-old male student from Bydgoszcz,
who has gone to Norway for his Erasmus experience and spent a year there. He
described himself as an open-minded person, interested in the world and always
looking for new possibilities to find more about himself. At the time of the
interview, he was a student of Architecture. His previous stay-abroad experience
was a 2-month stay in England.

The seventh participant (S7) was a 24-year-old male from Pita, a student of
the second year of English Philology. His Erasmus experience took half a year at
which time he studied in Turkey. His plans for the future were to obtain an M.A.
in English philology and become a film translator. S7 claimed he had no previous
stay-abroad experience, but wished to move to Germany.

The next interviewee was a 22-year-old female (S8) from Pita, who
described herself as an outdoor type of person, willing to do whatever it takes to
find herself one day in “a decent house near the ocean in a warm country.” Her
plans for the future included defending her M. A. thesis in Social Work and finding
a well-paid job that would allow her to afford the afore-mentioned house. Her
Erasmus experience consisted of half a year stay in Turkey. Before that, she had
spent 3 months working in Ireland during summer holidays.

The ninth informant (S9) was a 23-year-old female student of
Administration from Gdansk, who went to Spain for her Erasmus programme and
spent one semester there. S9 said she was interested in music, photography,
cooking, and gender studies. As far as her future plans were concerned, S9 had no
fixed ideas, but was hoping to settle in her home country and work in media or
transportation sector.

The last interviewee (S10) was a 23-year-old female who was planning to
undertake a Ph.D. programme in English Linguistics after graduating from the
University of Gdansk. In a few words, she described herself as an open-minded
person, outgoing and one that does state openly what she thinks. S10 took her
Erasmus programme in Portugal. Her previous experience of living abroad
consisted of a two-week stay in Germany.

3. The results of the study

In this section we will look at the results of the interviews with former Erasmus
participants. The data presented are of qualitative nature. The section is divided
into four parts. Each of them is concerned with the four components of IC:
knowledge, attitudes, skills, and awareness.

79



3.1. Knowledge of culture

Whereas acquiring a foreign language while being immersed in a foreign country
is mostly triggered by the necessity of communication, learning about a new
culture may not be perceptible at first sight. Nor is the phenomenon as tangible as
the development of language skills. Therefore, when discussing this part of IC, the
present author focused on retrieving information regarding what and how the
Erasmus students learnt (whether consciously or not) about the customs of
a foreign country, its history and politics. More importantly, however, the focus
was on observing whether the students perceive cultural facts (e.g. national
memories) as relative and conditioned by the environment. Nonetheless, among
the recurring themes in the interviews were those connected with learning about
the target culture’s customs, gestures, political system and lifestyle.

First of all, the most discussed issue was that of learning about the history
and politics of the new culture. For example, S1 learnt a lot about historical and
political influences which shape Portuguese culture through the Erasmus Student
Network (ESN), which helps Erasmus students get around in their new location,
organises trips and parties. It is while taking those tours that S1 learnt basic facts
about the history of Portugal.

I did not know too much about the political life of Portugal before my trip,
however I eye-witnessed some marches of communist party, which is still very
strong in Portugal. It came as a surprise to me, even though they abolished
Antonio Salazar who ruled in a dictatorship manner the country for more than
30 years the communist still have there a major say. [S1]

Similarly, S4 also acquired a lot of information about the historical events which
shaped the society from his host family and from meetings organized by ESN.

Learning about Portugal came to me quite naturally. I would even say I found
myself already more adjusted to that culture than to my own culture in many
ways. [S54]

S7 feels he understood Turkish history and politics better.

Turks in my opinion tend to be nationalists and it was impossible to avoid this
knowledge. [S7]
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On the other hand, S3 became interested in the politics of the country during her
stay in Belgium, partially because it was the time when Belgians had difficulty
appointing the new government. As S3 noted, Belgium had gone 242 days without
a government, which meant the nation was just seven days away from beating the
previous world record held by Iraq.

S5 admitted:

I had not made much conscious effort to learn more about my host culture. Since
I have never been interested in politics, I did not pay much attention to the
current affairs of British politics. [S5]

He did, on the other hand, learn some basic facts about the history of the British
Isles:

I visited a number of museums and took a few journeys around the UK which
helped me understand the culture better, although, experiencing the host culture
was more of a side-effect to these events. [S5]

In fact, this experience added to his negative attitudes towards the British way of
life:

I did not try to adjust myself to the British culture as it is not very attractive for
me. The English people are silent and calm during the day, they change in the
evening when they drink a lot of alcohol and go out fancy dressed (very often
ridiculously). I avoided adapting their culture by hanging out with other Erasmus
students. [S5]

The second issue pointed out by international students was diverse cultural
customs. When asked about what customs of Portuguese culture she had learnt
during her stay, S10 claimed that

At the beginning of my stay I had to acquire the basic skill of greeting that differs
according to the time of the day as well as expressions that allowed me to move
around. I also noticed that being one of the Erasmus students revolves around
dining together. It is then that different nationalities mix and prepare their
traditional dishes each. In this case, as well as in general, Erasmus students tend to
stick together rather than socialize with the locals.
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Another student, S7, remarked that during his stay abroad he had to learn a lot
about Turkish culture and customs since, as he noted, it still remains different
from a European one. Among its specific customs S7 mentioned Turkish coffee-
houses in which people spend much of their time, smoking pipes and discussing
every-day matters. S7 also pointed to the strong beliefs of the Turks in evil spirits,
which for him was difficult to understand.

The third issue raised by the respondents was the different use of gestures by
various cultures. S1 observed that Portuguese people kiss two times for saying
hello and good-bye instead of 1 or 3 times as it is customary in Poland.

One usually learns first the minor things, such as what is appropriate or not, for
example stretching your arms during classes is considered to be really rude and
offensive. Foreign students face some problems while addressing their new 'local'
teachers. While in Portugal it is appropriate to call them by their names, in most
Polish universities it would be considered very rude. [S1]

S2 also noticed the different roles the same gestures play in Turkey and in Poland.

I noticed that sometimes one gesture could be misinterpreted or considered
offensive, e.g. pointing a finger at people or objects is perceived as very rude in the
Turkish culture. [S2]

In order to avoid any misunderstandings which could be the result of
unfamiliarity with the use of gestures, one respondent, S6, recommended smiling
back and waving back a lot. This, as he said, was his way of adapting his behaviour
to the Norwegian culture.

Among other themes which emerged during the study was coming across
a different lifestyle practiced in the new culture.

When I went to Portugal in the winter, I was surprised to find that most of the
houses did not have central heating. The temperature outside was about

12 Centigrade. The second most surprising thing for me was clothes. [S10]

As S10 observed, most of the time the Portuguese were overdressed for the hot
weather.
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3.2. Attitudes towards home and target culture

Successful intercultural communication can be measured by the interlocutors’
ability to establish positive relations between each other. Both negative prejudices
as well as positive stereotypes may be the cause of breakdowns in communication.
Fundamental to understanding the other culture are therefore those aspects of IC
which Byram (1997: 33) labelled “attitudes” (savoir étre) i.e. curiosity, openness
and readiness to suspend disbelief and judgement concerning others. At the same
time, the mnecessary attitudes serving establishing successful intercultural
communication comprise also of one’s readiness to disengage with their home
culture. In the next part of the interview, the author’s focus was on international
students’ perceptions of how their attitude towards the foreign and mother culture
changed as well as how they adapted their behaviour to living in the new
environment.

All of the interviewed students underlined that study abroad experience
caused changes in their attitudes towards the host culture, however with different
levels of intensity. S1 claimed that her interest in the culture grew. Having come
back to Poland, she decided to take up learning Portuguese on a language course,
which she was still continuing at the time the interview took place. S9
hypothesised that

Many ex-Erasmus students are drawn back to their exchange programme place not
only by the culture of the place itself, but also (and perhaps mainly) by the
experiences that they collected and a sense of longing for the atmosphere of
belonging to a certain community (i.e. Erasmus students) and constant partying, as
it was a life-altering experience for most participants. [S9]

S9's observations led her to change her perception of the Polish culture. She
noticed that Poles are in fact a very open nation. S9 also remarked that

Contrary to the national stereotype, Polish people are very well-behaved when it
comes to drinking alcoholic beverages. However, the Erasmus experience shapes
people more on a personal level rather than influences national values and beliefs.

[S9]
S2 admitted that his perception of the Turkish culture had changed dramatically as

a result of his stay there. While living in Istanbul he realised that there were many
deeply-rooted stereotypes about Turkey most of which were completely wrong:
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I had expected people to be seriously attached to the rules of Qur’an. The reverse
was true. I also realised that Turkish cuisine is far more elaborate than just
a kebab. I was surprised at the variety of foods Turkey had to offer. [S2]

Another student, S5, stated that since

I was not interested in the British culture before my departure, I am unable to
state how my attitude towards it changed as a result of my stay there. [S5]
Although he watchfully observed the sociocultural aspects of his trip, he did not
experience culture shock. Yet, he admitted to having been influenced by the
people he met and to adapting many of their customs. However, it was people
from southern Europe rather than the British who influenced him most. S5
observed

It was easier for me to interact with cultures which were similar to my mother
one than with people whose culture was much different (e.g. Chinese). [S5]

At the same time, he noticed that the interaction between people with different
cultural backgrounds was beneficial for both sides as it always was a source of
interesting insights and experiences, despite the fact they had not always been
positive.

Being critical of the host culture, S5 was nonetheless able to point to these
features which he thought should be adopted by the Poles. He admitted that

Making comparisons between cultures is unavoidable and the impressions of the
British one were not entirely negative. [S5]

For instance, S5 has observed that people in Poland are less polite and it is not
difficult to come across aggression in Polish society. However, S5 judges the Poles
to be more open towards others and warmer to each other than the British. S5 also
stated that his fellowmen were better educated.

When it comes to adapting her behaviour to fit Portuguese culture, S10 tried
to adjust her behaviour to the local standards and even tried to, unsuccessfully,
bring them back to Poland.

I began learning the language as I believe that beliefs, thoughts and national
characteristics can be acquired only in that way. [S10]
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She also changed her eating habits since mealtimes were very different to Polish
ones. Other student, S7, also tried to adapt his behaviour to the local culture. By
this he understood learning the target culture’s language and trying to imitate the
locals in certain situations such as greetings, behaviour in restaurants, shops or
mosques. The skills he learnt and never wishes to forget are tolerance and the
need of understanding other people.

S3 pointed out that

During my sojourn I very often thought that one’s cultural background was not
their defining feature. My experience was that people from the same culture
expressed completely different values and therefore I believe individuals should be
perceived through their personality rather than culture. [S3]

Perhaps this is why she claimed she had not experienced culture shock. According
to S3, both countries she visited were not much different from her own.

3.3. Developing intercultural skills

The actual realisation of knowledge described above is possible when one is
equipped with the skills of interpreting and relating (savoir comprendre) or the
skills of discovery and interaction (savoir apprendre/ faire). In the interviews, the
author aimed to find out how the knowledge of the host culture was used by
Erasmus students to understand its behaviour and to relate it to their own social
group. The respondents were also asked about their ability to learn new
information by interacting with foreigners or by analysing foreign cultural
sources. Finally, they were asked to reflect on the skills that they learnt that they
never wish to forget.

Referring to communication with other cultures one of the respondents
noted that:

In case of interacting with foreigners language barrier is not a barrier. [S3]

In order to make her communication with foreigners successful, she tried to adapt
her behaviour to the demands of particular cultures. This meant, among others,
adopting a foreign way of life. In the Netherlands, for example, she bought
a second hand bike as it was natural for every person of her age to have one.

S8 believes that the Erasmus experience added to her ability to solve
intercultural misunderstandings. By putting what she learnt about the host culture
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in practice, she was able to gradually come to terms with the fact that the two
cultures differ:

After some quarrels one comes to a realization that one is different and it is not
going to change. Other times it is simply enough to ask if you correctly understand
specific behaviours or the meaning of gestures. [S8]

Similarly, when referring to his ability to solve intercultural misunderstandings,
S6 observed that the more time one spends with foreigners the more they learn
about their specific points of view. The understanding of difference between
people stemming from their respective cultural backgrounds facilitates dealing
with intercultural misunderstandings. S6 claimed that as time had gone by he had
been able to intuitively judge which of his behaviours might have caused tension
or be misinterpreted.

As regards the skills S5 developed during his stay in Britain, he mostly
pointed to those related to adapting to foreign cultures. For one thing, he learnt to
interact with people from various backgrounds and to act quickly in solving
misunderstandings related to culture. S5 claimed it was necessary to be direct in
such situations and explain why one does not understand a particular behaviour or
explain to the interlocutor that one’s behaviour was misunderstood. S5 also
pointed to improving his skill of working in a group, time-management and using
a foreign language. On a more practical note, S5 was happy about learning how to
cook dishes from various cuisines.

In order to adjust to living in a foreign culture, S9 took part in many
different events. She attended concerts and cinemas, went to restaurants and pubs
and made as many friends as possible.

I participated in as many activities as I could in order to get to know the local rules
and customs. I met a lot of people, coming from different backgrounds. At first it
was somewhat confusing because I was unable to arrive at one, concrete “picture”
of the culture. Now I see that multiculturality may in fact be a significant trait of
a culture. [S9]

Among the skills learnt during her stay S1 elicited being open and tolerant and

adapting to new situations on daily basis, speaking Portuguese and using maps to
get around.
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3.4. Awareness of cultural issues

Making informed critical evaluations of the host and home culture is the basis of
the “awareness” component of IC. It is a challenge to relativise one’s culture and to
reflect on the discrepancies between it and a foreign one. The Erasmus students
were therefore asked questions regarding their critical cultural awareness. The
issues touched upon comprised mainly of their ability to observe intercultural
discrepancies and to evaluate them with a certain distance as well as verifying the
stereotypes and misconceptions the respondents held before their sojourns.

Most of the intercultural misunderstandings experienced by S1 arose,
according to her, from the fact that at first she did not speak any Portuguese. She
learnt about the differences through her own observations and by asking many
questions to the Portuguese students from the ESN organisation. S2 also pointed to
language problems but at the same time mentioned the religious and political
aspects of intercultural contacts:

The misunderstandings mostly come from language barriers. Also in the case of
Turkey the Islamic background may have an importance. It is also important to
mention that Turks are isolated from most of European countries because of the
visa problem. [S2]

A further observation was made by S3. According to her, the cultural differences
were limited mainly to the educational aspects of the sojourn, in particular the
behaviours she observed in a classroom.

I think Belgian students tend to appreciate the fact that they are privileged to get
a higher education, for them it is a real process of investment in their own career
and knowledge, for Polish students it is usually a stage they have to go through.
Belgians do not cheat on the exams, even if the circumstances are exceptionally
good. [S3]

Another student, S4, believed that in general the cultural differences he
experienced had been too small to affect his everyday life in any serious way.

When it came to any misunderstandings related to cultural diversities, I could

simply laugh them off so people knew that those differences were less important
than they actually seemed to be. [S4]
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According to S4, there was no place for cultural clashes because of his laid-back
attitude towards life. He believes that due to his similarity to the Portuguese
people, they treated him as one of them.

When it comes to making comparisons with students’ personal experience,
S4 had the feeling that his mother culture appeared to be very different from the
Portuguese one. As S4 observed, Polish students have the habit of sticking in
groups of people the same nationality to feel safer and more comfortable. S4, on
the contrary, being a very outgoing person, preferred to use the opportunities to
integrate with the natives.

The culture and lifestyle were just as I expected. Portuguese culture is quite
suitable for people like me who appreciate and cherish every day and take their
time. This is how I would describe them in a few words. [S4]

S4 enjoyed this kind of an attitude and decided to spend his last New Year's Eve in
Portugal. As he admitted, it was the best New Year’s Eve celebration in his life.
The only example of what S4 perceived as culture shock was his visit to the city
centre in search of lunch. Finding a restaurant turned out to be impossible. In
most of the places he visited (called “pastelarias”) waiters served only beverages
and snacks.

Interestingly enough, S6 claimed he had not experienced any cultural shock
in Norway. He admitted he did not understand the term and was in fact unable to
imagine the symptoms of culture shock. Remarking on culture shock, S10 stated
that what surprised her most was the Portuguese night life. This was connected
with the preconception about the Portuguese Western-style approach to life.

Another issue addressed in the interviews was that of rebuffing stereotypes.
As the international students observed, many of their preconceptions regarding
foreign cultures had been verified in an encounter with the Other. For example,
S1 had had the false impression that Portuguese were a westernised, liberal nation,
which proved to be misleading as in some matters they appeared to be very
conservative and Portugal turned out to be a very catholic country, hence, S1 had
some difficulties re-adjusting, however the more she grew into the Erasmus
community the easier, she claimed, it became. Surprisingly for S1, Portuguese
temper is rather mild and shy, and the national music is the very sad “fado.”
S1 had to abolish the stereotype that she brought from Poland that Portuguese
people were hot-tempered like Spanish or Italians:

88



In Poland it is customary if one goes out to spend most of the time sitting while in
Porto the party is usually in front of the pub and everybody is standing, even if in
the club Portuguese are not much of dancers. [S1]

A similar experience was reported by S3, who at first admitted it was difficult for
her to enumerate all the information she had learnt about the foreign cultures she
lived in. However, she underlined that many things struck her. For instance, she
found out that “Belgians are different to the Dutch. They are more individualistic,
relaxed, sociable and open.”

With regards to observing the sociocultural practices of the British people,
S5 noticed that they were much more polite than Poles are but this politeness had
nothing to do with a genuine interest in the other person. S5 admitted that people
he met were very polite and they always asked him how he was or used other
forms of greetings but usually this was just a small talk not followed by any other
conversation. S5 claimed that the British were not very open towards other people
and different cultures.

There were also respondents, who claimed that on the whole, they did not
observe many cultural differences. S4, for example, claimed he had been surprised
to find out he had become accustomed to the Portuguese culture sooner than he
expected, while S2 admitted:

Despite the fact that Turkey differs culturally from Poland it was not hard to
adjust to Turkish lifestyle. Moreover, a Turkish language course helped me a lot
with day-to-day situations. At the same time I have realised that the national
differences still remain despite the fact we live in the times of globalisation. [S2]

4. Concluding remarks

The research project undertaken by the present author has raised questions
regarding the development of IC among tertiary education students as a result of
their participation in the Erasmus programme. As such, we may conclude that:

In the first place it needs to be stressed that the level of IC among former
Erasmus students proved to be in a sort of a flux. As transpires from the findings,
one's IC is not a stable feature, nor is it accurately determined and there are
grounds to assume that the level of this competence is dependent on the
circumstances that the speaker finds themselves in. The evaluation of this
competence may therefore take place only in relation to a particular situation and
its dynamic changes are evident within one individual. The subjects of the
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research coped better or worse in different situations and therefore the variable
levels of IC make it difficult to precisely determine its level at each of them.

The research conducted has shown that many participants lacked the skill of
observing the foreign culture with the necessary distance and ability of its
objective judgment. Preparing for the exploration of a foreign culture in
a language classroom not only facilitates the actual encounter with the Other but
also lessens the stress connected with living in a foreign reality.

Evidently, the students had not been prepared for the contact with another
culture as they thought before their sojourns. The reality of living abroad made
them realise the difficulties stemming from the contact with a new environment,
they gained more reflection, and became more reserved in expressing their views.

At the same time, the Erasmus experience allowed its participants a better
insight into the small "c¢" cultures of the countries visited. The growth of
knowledge about small "c" culture was manifested during the interviews since
much discussed notions were those connected with everyday life abroad. This is
not a trivial observation, as it indicates how these aspects of culture grow in
importance during intercultural encounters.

Despite a profound growth in the participants' knowledge about the culture
that they had visited, their inability to move beyond cultural schemata remained
a fact. The much called-for necessity of creating a metaphorical "third place" from
where cultures can be observed is an ability which many need to master.
The judgmental and uncompromising attitude towards cultural phenomena (both
home and foreign) has been particularly evidenced in the interviews.

Data gathered in the study confirmed that even when confronted with
a culturally different environment, many students showed little initiative in
adapting to it. More specifically, they remained inactive recipients of events
around them, a kind of observers of a strange new world without much
willingness to embrace it and understand it. At the same time, a great number of
Erasmus students displayed willingness to interact with foreigners and make new
friends abroad. This, however, did not lead to a better understanding of the
foreign reality.

The objective of this article has not been to assert correspondence between
SA programmes and the increase in IC, as this would be a truism, but rather to
point to those areas of IC which benefit the most from the experience of living
abroad and those which require more attention. What has been reported above
may inform academic debate, nevertheless it does not provide a final answer about
how to best prepare tertiary education students to SA programmes. Despite this
limitation, it is the hope of the author that future research concentrates on
stipulating the guidelines for more suitable pre-sojourn intercultural training and
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that it will delve into which of the personality traits might indicate success in
intercultural relations.
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Constructing Translation Research
with the Use of Keystroke Logging — a Case Study

Konstruowanie badani nad przekladem
z wykorzystaniem oprogramowania 7ranslog

Summary

Analysing translation as a complex interlingual, intercultural and interpersonal process rather than
merely a product is an undisputably promising branch of translation studies. Process studies involve
following a translator's actions, describing approaches, techniques, strategies, tracing regularities, and
possibly — translation universals. They may involve recording the process itself, for instance by
means of think-aloud protocols (TAPs) and keystroke logging with the use of digital technologies.
This paper presents the results of a study conducted with the use of a keystroke logging software —
Translog. Tt discusses regularities observed in translators' actions and their choices as well as
potential evidence of normative forces. It also reflects upon constructing efficient process studies
with keystroke logging software.

Key words: translation studies, process studies, translation norms, keystroke logging, translation
research, translation research methods

Introduction

Analysing translation as a complex interlingual, intercultural and
interpersonal process rather than merely a product is an indisputably promising
branch of translation studies. Process studies involve following a translator's
actions, describing approaches, techniques, strategies, tracing regularities, and
possibly — translation universals. They may involve recording the process itself, for
instance by means of think-aloud protocols (TAPs) and keystroke logging with the
use of digital technologies. This paper presents the results of a study conducted
with the use of a keystroke logging software — 7ranslog and reflects upon
constructing process studies with this tool.
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Translog experiment - background and design

Translog software was developed in Copenhagen Business School in
Denmark by a team supervised by professor Arnt Jakobsen (1999). Its major
function is collecting quantitative data in translation research. The program
enables following translation process, i.e. the order in which particular actions are
taken, time spent by a translator on a given unit, pauses, arrow movement. In this
study basic Translog software was used. The enhanced version of the software
offers eye movement tracking mode, which certainly opens new possibilities for
a translation researcher. The interface of the program and its editing functions
resemble commercially available text editors, but it also records all keyboard
strokes and mouse movements, so that a researcher can later on replay the
recorded process — just like a film in which text is generated along with indicators
of pauses, back movements, deletions, corrections, hesitational arrow movements
etc.
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the surgical population. In one study, 29.1% of patients attending a pre-
admission surgical clinicreported having at least one drug allergy.! Most of
the reported allergies were to antibiotics, opioid analgesics, or

nonsteroidal anti-inflammatory drugs (NSAIDs), drug classes frequently
prescribed by orthopedists, Noting these reactions is important, as is
determining whetherthe reported allergy is a true allergy or a non-allergic —
adverse drug event. Management of a patient with a history of
hypersensitivity reactions can be complex. This article reviews allergies

and alternative medication strategies relevant to the drugs commenly
prescribed by the orthopedic practitioner, with a specific focus on cross-
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ILLUSTRATION 1. A print screen of 7ranslog interface with a recorded translation process

Although a relatively insignificant number of papers have been so far
written on conducting 7ranslog studies, several of them constitute crucial steps in
developing translation research methodology, e.g. by Alves and Gongalves (2003)
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who focused on the inferential processes in translation. Most papers on 7ranslog
are devoted to the sole possibilities of using 7ranslog in translation research
(Rydning 2002, Lauffer 2008, Kirk and Lindgren 2006, Jakobsen 2003, 2011) — for
example Jakobsen (2011) describes the cycle of a translator's work on a given piece
of text and presents modifications implemented in 7ranslog to integrate keystrokes
and mouse movements, and eye movement tracking. Dragsted (2004) indicates
differences in working styles between professional and inexperienced translators,
based on text segmentation patterns observed in 7ranslog. Lauffer (2008) describes
the possibilities offered by the software when used in process studies, especially if
combined with a retrospective interview with study participants. Jakobsen (2003)
emphasizes the benefits of combining 7ranslogand think-aloud protocols (TAPs).

This experiment constituted the last stage of a larger study which analysed
problems, standards and norms in medical translation. Translated medical texts
and discourse about medical translation were analysed for evidence of expectancy
norms, relation norm, communication norm and accountability norm as
understood and described by Andrew Chesterman (1997). The stages were
designed in such a way, as to provide triangulated results (cf. Chesterman 2006),
therefore norm study involved tracing norm statements, eliciting norm statements
in a questionnaire, searching for the signs of normative force in translated texts
and analysing the use of syntactic, semantic and pragmatic strategies (Chesterman
1997).

The first three stages of the experiment — discourse analysis, questionnaire
and target vs. source comparison yielded some information on potential traces of
normative force, including the expectations in the medical translation community,
which are understood as factors determining the expected or desired forms of
norm execution. Such desired forms of expectancy norm execution were observed
in questionnaire responses and in medical translation discourse. They concerned
linguistic adequacy of target texts, correct use of specialised language including
terminology, as well as adjusting the register with regard to readers' needs. The
latter is also linked with the communication norm, and so are declarations that
a translator should be a mediator or facilitator in interlingual communication.
Emphasis on accuracy and faithfulness in medical translation discourse and in the
medical translation questionnaire seems to be a probable result of relation norm.
It translates to maintaining a close relationship between source and target.
Accountability norm is seen as the background force for those statements found in
medical translation discourse and questionnaire responses which emphasise the
way in which medical translators' work may affect healthcare services or patient
safety. Another norm-governed activity related to medical translation is
developing good translation practices or translator recruitment schemes, as well as
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improving quality assurance models, as these factors by and large determine
accuracy, adequacy, clarity and usefulness of a translated text.

The objective of this key logging experiment was to determine if the
translation process record reveals any traces of normative force and whether the
record shows subsequent translation versions which are gradually more compliant
with norms, in particular in terms of explicitation leading to improved readability.

In this study, Translog experiment was followed by a brief interview during
which participants were asked to indicate the most significant translation
problems in the experiment. In the 7ranslog stage the participants were asked to
translate an abstract of a medical article from English to Polish:

Patients with a history of >1 or more medication allergies are common in the
surgical population. In one study, 29.1% of patients attending a pre-admission
surgical clinic reported having at least one drug allergy.! Most of the reported
allergies were to antibiotics, opioid analgesics, or mnonsteroidal anti-
inflammatory drugs (NSAIDs), drug classes frequently prescribed by
orthopedists. Noting these reactions is important, as is determining whether
the reported allergy is a true allergy or a non-allergic adverse drug event.
Management of a patient with a history of hypersensitivity reactions can be
complex. This article reviews allergies and alternative medication strategies
relevant to the drugs commonly prescribed by the orthopedic practitioner,
with a specific focus on cross-reactivity within the classes of beta-lactam
antibiotics, opioids, NSAIDs, and local anesthetics. This article will also discuss
medication selection in patients with allergies to sulfonamide antibiotics,
clindamycin, tramadol, medications commonly prescribed for the treatment of
osteoporosis, and products containing glucosamine and chondroitin.

(source: http://www.orthosupersite.com/view.aspx?rid=24679)

The selected text was translated into the participants' native tongue so as to avoid
interference and reduce native patterning in the target text.

The study group consisted of 15 participants: 6 of them were students of
English Philology (University of Gdansk, Poland) who have completed a medical
translation course, 8 translators experienced in medical translation and 1 translator
of specialised texts with only minor experience in translating medical texts.

Before the translation session was arranged with the participants, they were
informed of the objectives of the experiment, its procedures and estimated
duration. The participants were also briefly trained to use the software. Translators
had access to dictionaries and online resources. The total time in which
participants translated the abstract was from 18 minutes and 58 seconds
(minimum) to 1 hours 13 minutes and 18 seconds (maximum).
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It is worth noting that the recruitment process caused certain problems —
the experiment needed participants with some translation experience in general
and at least minor experience in medical translation in PL/EN language pair. The
author's computer was used by all participants to perform the task, which was less
complicated and time-consuming than having all participants register, install and
learn how to use the software. That is why appointments had to be made during
which participants translated the text. Consequently, extra challenge was added —
the participants had to use a computer which was not theirs and they used
a program which they were hardly familiar with. Before they started the actual
translation task, all translators expressed their insecurities about having their work
assessed and about lack of spell-check functions in the software.

The phases of translation — preliminary preparatory phase, first draft,
revisions and final version — described by other translation process researchers
were observed in all participants in this experiment as well (cf. Jadskeldinen 1999,
Jakobsen 2003, Englund-Dimitrova 2005). After launching the program, but before
starting the actual translation, all participants took time to read the text for its gist
(from approx. 40 seconds to approx. 5 minutes and 40 seconds). Towards the end
of the task all participants reviewed their translation — a similar pattern was
observed by Englund-Dimitrova (2005: 30) based on process studies. Only one
participant (T4) could not complete this phase of translation because the time
which she could devote to the experiment expired.

The pauses recorded in the log indicate the moments of planning and
problem solving (cf. Englund-Dimitrova 2005: 29), which was also confirmed by
the participants. The pauses also mark the time spent on verification of terms,
including multi-word term.

The subsequent sections of this article present fragments of graphic
representation of the translation process recorded in 7ranslog. The translated text
is typed in Courier New font. The following symbols are used for marking
particular actions:

[Start] beginning of translation

[End] end of translation

[Paste] pasting

p&d deletion

. space

* pause (1 second)

[*16.242] longer pause (time indicated in square brackets)
(VB mouse movement

< arrow movement

9
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[shftCtrl...] Controland Shift keys
[Ctrl...]

[ShftCtrl...]

[Ctrl...]

Results

When asked to indicate translation problems, 14 out of 15 participants
described the first two sentences of the text as the most problematic.
The translators admitted that it was particularly difficult to handle the term
surgical population due to doubts about its meaning, and difficulty in selecting its
appropriate counterpart in Polish.

Patients with a history of >1 or more medication allergies are common in the
surgical population. In one study, 29.1% of patients attending a pre-admission
surgical clinic reported having at least one drug allergy.

The record of the translation process of those two sentences shows certain
regularities:

1. All participants created subsequent, revised and corrected versions of the
translated text.

2. Pausing and revising patterns show that translators operate on multi-word
translation units, and choose complex concepts rather than only lexical
meaning for the basis of the relation between ST and TT, although word for
word vs. sense for sense tension in terms of rendition is visible.

One of the most striking regularities is recurrent pauses in front of
translated terms. They signify time spent on verification, which is a norm-
governed activity because the terms are used in compliance with the conventions
of specialised medical language, i.e. with expectancy norms. What also seems to be
a trace of expectancy-normative force are reviewing and correcting patterns. First
versions of TT are translated more literally than the final version, which is a result
of adequacy adjustments. Therefore, an equivalence relation is established first
(relation norm), then the text is modified for correct language usage (expectancy
norms).

3. Participants tended to use similar segmenting patterns: pauses and revision
patterns shown that in the work of 14 out of 15 participants the inseparable
translation units included:

! One translator (T2) did not think the text was particularly difficult and did not point to any
translation problems.
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a) a history of >1 or more medication allergies,

b) surgical population,

¢) patients attending a pre-admission surgical clinic
The pauses and revisions also mean that the above were the places where
automatic transfer was interrupted (Jddskeldinen and Tirkkonen-Condit 1991,
Jaaskeldinen 1999, Piotrowska 2007) due to a translation problem and a translator
had to make a (potentially conscious) decision and choose the solution. The
segmenting pattern consisting in managing multi-word terms as inseparable units
was a prevalent tendency in all participants' logs.

Participants made explicitation attempts: as far as segments (b) and (c) are
concerned, 12 out of 15 participants produced a TT, which was more explicit than
the corresponding ST segment. Out of all of these attempts, however, 10 can be
considered relatively successful, and two introduce information changes. The
tendency to produce a TT which is more explicit than ST is visible, which
corresponds with the findings of e.g. Blum-Kulka (1986), Séguinot (1988), Klaudy
(1998), Englund-Dimitrova (2005). As far as segment “surgical population” does
not actually require obligatory shifts in explicitness, but its most straightforward
calque translation “populacja chirurgiczna” may sound rather odd to a Polish ear.
It is, nevertheless, increasingly popular in specialised registers. That is probably
why a tendency to introduce shifts in this segment is visible. Segments “patients
attending a pre-admission surgical clinic” and “a history of >1 or more medication
allergies”, on the other hand, required semantic, syntactic and pragmatic shifts,
respectively, due to language structure constraints. The English word “clinic” is
a superordinate denoting outpatient centres and hospitals, Polish hyponym
“przychodnia” denotes an outpatient facility, “klinika” suggests either
hospitalisation or a luxurious healthcare facility, and the most general term
“zaklad opieki zdrowotnej” functions in the administrative registers, rather than
medical texts. The translators had to determine what “pre-admission clinic”
referred to, and once they did, they tended to explicitate this meaning.

While translating the “a history of >1 or more medication allergies”
segment, the translators had to deal with a polysemic “history” and its polysemic
Polish counterpart “wywiad”, applying various approaches, including
implicitation, omission and calque Aistory — historia; what is more, Polish speakers
would probably rather count substances to which a person is allergic, than actual
allergies.
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TABLE 1. Translatorial solutions to problematic areas with their literal back translations.

Translator/

—
[—ry

T2

T3

T4

T5

T6

100

Target units are inflected due to grammar restraints of Polish sentence structure

and as such are quoted in this table. Spelling errors are quoted but not regarded
as significant for this study, as they may simply be the result of the absence of spell check
functionalities in Translog and/or using new, unfamiliar software.

Segment

surgical
population —
target unit with
its literal back
transiation

pacjenci
chirurgiczni
(surgical patients)

populacji
pacjentow
chirurgicznych
(population of
surgical patients)

w chirurgicznym
$wiecie (surgical
world)

populacji
pacjentow
operowanych
(population of
patients operated
on)

populacji
operowanych
(population of the
ones operated on)

populacji
chirurgicznej
(surgical
population)

patients attending a pre-
admission surgical clinic -
target unit with its literal back
transiation

pacjentéw przed przyjeciem do
kliniki chirurgicznej (patients
before admission to a surgical
clinic)

pacjentdw, ktérzy zglosili sie do
kliniki chirurgicznej w ramach
przygotowania do zabiegu
(patients who attended a
surgical clinic as part of
preparation for a procedure)

pacjentéw kliniki chirurgicznej
(patients of a surgical clinic)

pacjentow wzieto udziat we
wstepnym przyjeciu do osrodka
medycznego ([the phrase is
proceeded with a number] of
patients took part in preliminary
admission to a medical centre)

pacjentéw przyjetych do
przychodni przedoperacyjnej
(patients admitted to a pre-
surgical outpatient clinic)

pacjentéw bioracych udziat

w wywiadzie przed przyjeciem
do kliniki chirurgicznej
(patients participating in an
intreview before the admission

a history of >1 or more
medication allergies

uczuleni na przynajmniej jeden
$rodek medyczny

(are sensitised to at least one
medical substance)

z dodatnim wywiadem

w kierunku jednej lub wiecej
alergii lekowych

(with a positive history of one
or more drug allergies)

z jednym lub wiecej uczuleniem
na leki (with one or more
sensitisation to drugs)

pacjenci z jedna lub wieksza
liczba alergii na leki (patients
with one or more allergies to
drugs)

pacjenci wykazujacy alergie na
jeden lub wiecej lekow
(patients showing allergies to
one or more drugs)

pacjenci majacy w swojej
historii choréb 1 lub wiecej
przypadkéw alergii na leki
(patients having 1 or more
incidents of allergies to drugs in



T7

T8

T9

T10

T11

T12

T13

operowanych
pacjentow
(patients operated
on)

W grupie os6b
badanych, ktére
zostaly poddane
operacjom (in

a group of tested
persons [subjects],
who were subject
to surgeries)

- [omission]

pacjentow
leczonych
operacyjnie
(patients treated
surgically)

grupie pacjentow
leczonych
chirurgicznie
(group of patients
treated surgically)

pacjentéw
poddawanych
zabiegom
chirurgicznym
(patients who
underwent
surgical
procedures)

pacjentow
poddawanych

to a surgical clinic)

pacjentéw leczacych sie

w przedoperacyjnej przychodni
chirurgicznej (patients obtaining
treatment in an outpatient pre-
procedure surgical clinic)

pacjentéw, ktérzy byli
przedwstepnie przyjmowani
w przychodni chirurgicznej
(patients who were
preliminarily admitted to a
surgical clinic)

pacjentéw (patients)

pacjentéw poddanych badaniu
przedzabiegowemu (patients
who underwent pre-procedure
examination)

pacjentéw ambulatoryjnych
korzystajacych z ustug poradni
chirurgicznej (outpatients using
the services of a surgical clinic)

pacjentéw poddawanych
leczeniu w przedzabiegowej
przychodni chirurgicznej
(patients who underwent
treatment in an outpatient pre-
procedure surgical clinic)

pacjentéw, ktdrzy zostali
wstepnie przyjeci do kliniki

their medical history)

osoby z jedna lub wiecej
alergiami na leki (individuals
with one or more allergies to
drugs)

pacjenci posiadajacych w swojej
historii jeden lub wiecej niz
jeden przypadek alergii
zwigzanej z przyjmowanymi
lekami (patients having one or
more incident of an allergy
related to administered drugs in
their history)

przypadki, w ktérych wystepuje
reakcja alergiczna na jeden lub
wiecej lekéw (cases in which
allergic reaction to one or more
drugs occurs)

pacjenci, u ktérych odnotowano
przynajmniej jeden epizod
alergii na leki (patients in whom
at least one episode of allergy to
drugs was reported)

pacjenci z historia jednej lub
wiecej alergii na leki (patients
with a history of one or more
allergies to drugs)

wykazano alergie na co
najmniej jeden lek (allergy was
indicated to at least one drug)

twierdzito, ze maja
przynajmniej jedng alergie na
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T14

T15

zabiegom chirurgicznej (patients who leki (claimed that they have at

chirurgicznym were preliminarily admitted to a least one allergy to drugs)
(patients surgical clinic)

undergoing

surgical

procedures)

pacjentow pacjentéw, ktdrzy zglosili sie do | byto uczulonych na co najmniej
chirurgicznych Kkliniki chirurgicznej przed jeden lek (were sensitised to at
(surgical patients) hospitalizacja (patients who least one drug)

attended a surgical clinic prior
to hospitalisation)

populacji oséb pacjentow przed przyjeciem do  zglosito wystepowanie
poddanych szpitala (patients before przynajmniej jednego typu
zabiegom admission to a hospital) alergii na leki (reported the
chirurgicznym occurence of at least one type of
(population of allergy to drugs)

persons subject to

surgical

procedures)

Quoted below are longer extracts from log files of three experiment

participants (Courier New font) with a transcription of subsequent draft versions.

Short comments below include an analysis of translators' choices.

T2

102

Pacjenci z dodatnim wywiadem w kierunku jednego lub wiecej alergii lekowych
wystepuja czesto w populacji pacjentdw chirurgicznych. W jednym z badan,
29,1% pacjentéw, ktérzy zglosili sie do kliniki chirurgicznej w ramach

przygotowania do zabiegu, zglaszalo uczulenia na przynajmniej jeden lek (1).

a)

Pacjenci z dodatnim wywiadem w kierunku jednego lub wiecej alergii
lekowych wystepuja czesto w populacji pacjentéw chirurgicznych.
W jednym badaniu, 29,1% pacjentéw, ktérzy zglosili sie do kliniki
chirurgicznej przed przyjeciem, zglaszato przynajmniej jedna

Pacjenci z dodatnim wywiadem w kierunku jednego lub wiecej alergii
lekowych wystepuja czesto w populacji pacjentéw chirurgicznych.
W jednym badaniu, 29,1% pacjentéw, ktérzy zglosili sie do kliniki
chirurgicznej przed przyjeciem, zglaszato uczulenia na przynajmniej jeden
lek



[Start] ** [YB] [*01:29.288]PaccXjwnci KKK XKlenci¢z** kywywi<Xl
KK XKldoaXldatnimewywiadem®* kwekierunku®*jed* kX knego®lub*wiec
ejekalergiie*lekowyche* * kskx J*x XXKlwystepujg®czestoswepup XX
opulacji¢®pacijentéwechirurgXl*kgicznych.*[*41.594]W*jednym*badan
iuek<X], ¢%k20% , 1%k 3epacjentOwdk %k Xk Xk Xk Xk k X X z gt KI<XIKXIKX], ¢ktobrzy*
zgtosiliesieedo® kX k kX k& ECKleDDDekkkkkkkkXkklinikiexk
XX chirurgicznej*przez¢<XIXldeprzyjeciem®** kzgk k1akz<Xlszalo*si
S A AN A A A N A A A A A A A A R SR St R e o R e e S o S o S e S A R T T 2
222222922222 Xekx kXXXl kprzynajmniej* kX jednge <Xk <Xl*ko
Kk )k Kk KK KK ECECECECCECECECECECCuczulenia®na® D222
>2>>>¢jeden®lek[*k13.019] ¢k Xk k]I k k&K DX (9_*@) .

[final revisions:]

X333 IDI IR R KK KR KNk AV e

DR R e e e e e B B o o e e e e e e e e e e e e e e e e e e e e e e e e
PSR SR a
CEECECECEE %14, 930] KKK K <K<K <K <K K <K<K KT KT <K<K <Kk e a K ra
macheprzygotowania¢so*X<XI<Xldo*zabieguk kX X kX XDDDDDDD>D>D>D
DODDDDDDDIDDDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDD
& [*48.369] [Stop]

T2 translated this part without introducing major modifications. T2 used typical
medical collocations (wywiad — dodatni, w kierunku), also in the second
sentences, in which a typical medical phrase w ramach przygotowania do zabiegu
explicitates the idea that patients are admitted to a surgical clinic in order to
undergo certain preparations before their elective procedures. Another instance of
explicitation change is observed in the translation of surgical population into
populacja pacjentow chirurgicznych; the target is more precise here than the
source, and has better readability as a result. What is more, the typical medical
collocations make the TT similar to parallel texts created in target language, so this
translator's behaviour can be linked with the communication norm and
expectancy norms.

T8

W grupie os6b badanych, ktdére zostaly poddane operacjom, czesto wystepuja
pacjenci posiadajacych w swojej historii jeden lub wiecej niz jeden przypadek
alergii zwigzanej z przyjmowanymi lekami. W jednym z badan 29,1%
pacjentéw, ktorzy byli przedwstepnie przyjmowani w przychodni chirurgicznej,
zaobserwowalo u siebie przynajmniej jedna alergie zwigzang z przyjmowanymi
lekami.

a) Pa

b) W populacjach, w ktérych osoby czesto poddawane sa operacjom,
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c)

d)

g)

k)

W populacjach, w ktérych ludzie poddawani sa operacjom, zaobserwowano
czeste wystepowanie pacjentéw posiadajacych w swojej historii jedng lub
wiecej

W populacjach, w ktérych ludzie poddawani sa operacjom, zaobserwowano
czeste wystepowanie pacjentéw posiadajacych w swojej historii jedng lub
wiecej niz jedna alergie zwiazan

W populacjach, w ktérych ludzie poddawani sa operacjom, zaobserwowano
czeste wystepowanie pacjentéw posiadajacych w swojej historii jeden lub
wiecej niz jeden przypadek alergii zwigzanej z zazywanymi lekami.

W populacjach, w ktérych ludzie poddawani sa operacjom, zaobserwowano
czeste wystepowanie pacjentéw posiadajacych w swojej historii jeden lub
wiecej niz jeden przypadek alergii zwigzanej z przyjmowanymi lekami.

W populacjach, w ktérych ludzie poddawani sa operacjom, zaobserwowano
czeste wystepowanie pacjentéw posiadajacych w swojej historii jeden lub
wiecej niz jeden przypadek alergii zwiazanej z przyjmowanymi lekami.
W jednym z badan 29,1% pacjentéw, ktdrzy byli przyjmowani w

W populacjach, w ktérych ludzie poddawani sa operacjom, zaobserwowano
czeste wystepowanie pacjentéw posiadajacych w swojej historii jeden lub
wiecej niz jeden przypadek alergii zwiazanej z przyjmowanymi lekami.
W jednym =z badai 29,1% pacjentéw, ktérzy byli przedwstepnie
przyjmowani w przychodni chirurgicznej, potwierdzito

W populacjach, w ktérych ludzie poddawani sa operacjom, zaobserwowano
czeste wystepowanie pacjentéw posiadajacych w swojej historii jeden lub
wiecej niz jeden przypadek alergii zwiazanej z przyjmowanymi lekami.
W jednym =z badan 29,1% pacjentéw, ktérzy byli przedwstepnie
przyjmowani w przychodni chirurgicznej, zaobserwowalo u siebie
przynajmniej jedng alergie zwigzang z przyjmowanymi lekami.

W grupie oséb badanych, ktére zostaly poddane operacjom, czesto wystepuja
wystepowanie pacjentéw posiadajacych w swojej historii jeden lub wiecej niz
jeden przypadek alergii zwigzanej z przyjmowanymi lekami. W jednym
zbadan 29,1% pacjentéw, ktérzy byli przedwstepnie przyjmowani w
przychodni chirurgicznej, zaobserwowalo u siebie przynajmniej jedna alergie
zwigzang z przyjmowanymi lekami.

W grupie oséb badanych, ktére zostaly poddane operacjom, czesto wystepuja
pacjenci posiadajacych w swojej historii jeden lub wiecej niz jeden przypadek
alergii zwiazanej z przyjmowanymi lekami. W jednym z badan 29,1%



pacjentéw, ktérzy byli przedwstepnie przyjmowani w przychodni
chirurgicznej, zaobserwowato u siebie przynajmniej jedna alergie zwiazana
z przyjmowanymi lekami.

[j i k — final revisions]

[Start] [*53.270] [VD] [*03:17.703]Pac* k KI<XKI<XI* *x x{fepolulacjach
* %k ¥ KK K KKK <K<K <Klpulacjach* , ewekteoryche e *x V] KX
KKKk 6rych® *Xosoby*czesto®poddawane®sa*operacjom, ¢ [ X12.184]
K< <X <X <X <X <X <X <X <K <K <K <K <K <K <K <K <K <K<K <K KT <X X X KT KD KT KT K]
Kk k KKK XXX 1udz ie*poddawani¢sa®operacjom, $zacbserwowano®c
zeste®wystepowanie® X kX kX Xpacjaent®oXk XI<X]*k k Swk %k k X X X Xeposiad
ajeacckxxk [VB] KKk X kgcych*w* X swojejehistorii®jednk k kxgelube
wiece]* Kk k k% Xk X <X] <X <X] <X <X] <X <X <X <X <X <X <X <X <X <K <K A kK K Ok K
jedna**Xlubewiecejenizejedna*k kX kealergie*®zwigzan* k XXX <XI<X]
K <X] <X <X <X <X <X <X <X <K <K <K <K <K <K <K <K <K <K <K <K <K <X <X <K KT K KT KT K]
KKK XKlen*lub*wece < kx x [B] KK XKiecej*nizXlz*jeden*przypadek
¢alergii®zwigzanej*zeXzazywanymi®*lekami.[*19.090] X<XKIXIX<X
<X <X <X <X] <K<K <K KT KT KKK K przyjmowanymi®lekami . ¢ [ X10.883] Wk ¢
ek X XI<Xljednym®z*badan* ke%20% 1%k %eXpacjentdw, *ktérzy* [ *01:02
.866]byli*przyjmowani ®we X 3 3 X 3 3 <X]<X]<X] <X] <X] <X] <X] <X] <X <X] <X] <X <X] <X]
Xleprzedwstepnie®przyjmowaniewe**przychodni¢chirurgiczneij, **pot
wierdzi X % <X <X <X <KX <KX XKIXKIXI [ *¥40.573] potwekXKlierdzito® [ *27.
174 ] <K<K <X K] <K KK KKK <K<K X zaobserwowato®ussiebie® k X X Xpryz
ynajmniej*jednasXlXlg®alergicszwigzantaXI<Xlg®z¢*Xprzyjmowanymi+
lekami. [X

[final revisions]

(VD] % %k K] <K <X <X <X <K <X <X <X <K <K <K <X <K <K <K <K <K <K <K <K <K <KD <KD <K KK K]
<X <K <X <X <K <K <X <X <K <K <KX <K <K <X <K <K KX <K <K X <K <K<K KT <K <KD KT <KD <KD K]
<X <X <X <X <K <K <X <X <K <K <X <K <K <X <K <K <K<K <K<K KT KT K KI KKk e grupie
osbéb*badanychX* , ¢ktbére¢* zostaty®*poddane®oper*<Xlracjom, ¢k Xczest
o*Xwystepuja X [YH] XX <X <X <X <X <X <X <X <X <X <X <X <X <X <X <X <X <K <K<K

Klpacjenci [*33.581] [VB] k% %% [VB] [*10.153] [B] [¥B] [*15.515] [St

op]

In the translation performed by translator 8 (T8) yet another instance of
explicitation is observed: surgical population is translated as w grupie osob
badanych, ktore zostaly poddane operacjom (group of subjects who were operated
on). When the progress of translation and subsequent versions of the fragment are
analysed, it can be noticed that the translator ruled out the calque of the structure
of the source sentence, then changed the structure of the sentence and also used
explicitation, distribution and unit changes w populacjach, w ktorych ludzie
poddawani sa operacjom, which was followed by a subsequent semantic and
grammar change resulting in using a phrase grupa oséb badanych, more explicit
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than the source unit, because it directly refers the reader to the area of research,

which uses this term.

T10

106

Pacjenci, u ktérych odnotowano przynajmniej jeden epizod alergii na leki
stanowia znaczny odsetek pacjentéw leczonych operacyjnie. W pewnym
badaniu wykazano, ze 29,1% pacjentéw poddanych badaniu przedzabiegowemu

zglaszalo posiadanie alergii na przynajmniej jeden lek.1

a)
b)
<)
d)

e)

g)

h)

j)

Pacjenci z historig

Pacjenci, ktdrzy przeszli jedna lub wiecej alergie

Pacjenci, u ktérych odnotowano przynajmniej jedna reakcj

Pacjenci, u ktérych odnotowano przynajmniej jeden epizod alergii na leki

Pacjenci, u ktérych odnotowano przynajmniej jeden epizod alergii na leki.
W jednym

Pacjenci, u ktérych odnotowano przynajmniej jeden epizod alergii na leki.
W badaniu wykazano, ze 29,1% pacjentéw poddanych badaniu
przedzabiegowemu zglaszalo przynajmniej jedna

Pacjenci, u ktérych odnotowano przynajmniej jeden epizod alergii na leki.
W badaniu wykazano, ze 29,1% pacjentéw poddanych badaniu
przedzabiegowemu zglaszalo przynajmniej jeden epizod alergii na lek.

[final revisions]

Pacjenci, u ktérych odnotowano przynajmniej jeden epizod alergii na leki
stanowia znaczacg. W badaniu wykazano, ze 29,1% pacjentéw poddanych
badaniu przedzabiegowemu zglaszalo przynajmniej jeden epizod alergii na
lek.1

Pacjenci, u ktérych odnotowano przynajmniej jeden epizod alergii na leki
stanowia znaczny odsetek pacjentéw leczonych operacyjnie. W badaniu
wykazano, ze 29,1% pacjentéw poddanych badaniu przedzabiegowemu
zglaszalo przynajmnie;j jeden epizod alergii na lek.1

Pacjenci, u ktérych odnotowano przynajmniej jeden epizod alergii na leki
stanowia znaczny odsetek pacjentéw leczonych operacyjnie. W pewnym
badaniu  wykazano, ze 29,1% pacjentéw poddanych  badaniu
przedzabiegowemu zglaszalo posiadanie alergii na przynajmniej jeden lek.1



[Start] [*01:58.363]Pacjenci®**zehisroXI<Xltorig®[*19.266] X<XIX]
KK KK KIKI<KIKKIX], ¢kt rXl6rzy® [*31.131]przeszliek kjedna*k k*lu
beX Xwiecej*®[*18.793]alergi[*13.906]e[*01:03.746] XI<X]I<XI<XI<XI<X]
X <X <X <X <X <X <X <X <X <K <K <K <K <K <K <K <K <K <K <K <K <K <X <X K KK KT KT K]
KKK Xluekté6ryh e KI<KlIch ek X kX Xodnotowano® Xprzynajmniej*jedna* Xk
¥ reakcje <X ¥ KKK K XIXI<XXlen**kepizod®lergi X XXX X Xaler
gii®na*eki XXIXllekikk*ke[*k13,653] <Xk kexXXjejednymek kK kK X x X
KKK XK KX <XKlbadaniu®wykazano, *ze*29, 1$*pXk X Xacjentdéw* [*k10.36
6]poddanychebadaniu* *k ke [%(01:14.627]przed* Xzabiegowemu X X ¢ X
zglkkaszaltodk k, ¢k k¥ k Xk <X]¢ % k Xk kx kx X|<X]*pznajmnie’**k XI<XI<X]
KKK KKK XKl rzynajmniej*jedna® * k k X X X X X|<X]Xlen¢epizod*alrg
g&KiKIXKIXlergii®na®lkk Xlek. %k k1 3 X] 3 %k ] 2k ¢ 3 %k 3 ¥k 3 ¥ X X Xk
[revisions:]

*X X X Xstanowig®znaczaca* ¥ kX XXX <XKImXIny*odsetek®pacjndéwelezon
yche [*02:36.530] <XI<X]<X] <XI<X] <X] K] <X <K<K <K<K Klent bwk ¢ X leczonch®o
peracyjneXlie [*02:00.203] [VB]y*x*x %% [VB] [%*22.602] [B] X>>>>>
2222922 KKKDDDIDDIDIDIDIDIDIDIDIDIDIDXK

[final revisions:]

[BE€, kTR DDDIDDIDDDIDDIDIDIDIDDIDDIDIDIDIDIDIDIDDIDIDID>DDD
DODDDIDDDIDDIDIDIDIDIDIDDIDIDIDIDIDIDIDIDIDIDIDIRNKRDIDIDIDDIDIDIDD
DIDDDD DD DD DR ARAREECECCECCCECCECECECECECECECECEpewnymeDD
DIODDDIDDIDIDDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDD
DOODARNRRDDIDDDIDDDDIDDIDIDIDDDIDIDIDIDIDIDDIDIDIDIDIDEC kDD
DODDDDIDDIDDDIDDIDIDDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDDIDIDIDIDIDD
DODDDDDDDDI DD D DR KR KEECEC kKKK
XDDD333333333 > %k kxk k% [B]posiadanietDDDDD>>>>
DIODDDDDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDIDD DD D KIKIKIKIKIK]
X <X <X <X <X KX <X <X <K <K <K <K <K <K <K <K KKK KKK <€
C€alergiied D22 ECEna DO DD>D) D> D ejedentlek k>
DODDDDIDIDIDIDIDIDD

In the record of the next translator's work (T10) explicitation of surgical
population is observed again, the message is communicated effectively, while the
phrase pacjentéw leczonych operacyjnie is common in basic medical Polish,
which makes this translator's choice compliant with the communication norm and
expectancy norms. The same effect is achieved when explicitation is used again:
poddanych badaniu przedzabiegowemu (Eng. who received pre-surgical treatment
for the source attending a surgical pre-admission clinic). A long pause in front of
this fragment may indicate a complex translation problem.

Discussion

The logs files from 7ranslog experiment with their pausing and re-writing
patterns confirm that basic medical language and polysemy may be roots of
translation problems. They also show that translators tend to translate ‘sense for
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sense” — pausing and re-writing patterns indicate that translation units are strings
of words encapsulating a particular notion, rather than single words. The re-
writing process aims at creating improved TT versions, corrected for both
appropriacy and accuracy.

The above regularities seem to confirm that translation is a norm-governed
activity: the relation norm is responsible for the way in which translators identify
translation units and transfer meaning of those units. Corrections and editing
revisions are very likely to be the result of expectancy norms, as the translators
strive for compliance with target language conventions. Similarly, the way in
which translators handle multi-word terms seems to suggest that they conform to
the relation norm in their drive for searching the term which signifies precisely
the same notion, and the term is used in TT with regard to medical language
conventions. Explicitation, a phenomenon observed in the majority of log files,
seems to indicate that translators conform to the communication norm, and their
efforts are aimed at the most efficient communication possible. Even when one
considers the fact that not all of the efforts were successful, it still can be claimed
that explicitation attempts can be viewed as attempts at more efficient interlingual
communication. The difficulty which translators encounter should, on the other
hand, become the starting point of reflecting on what a translator should learn in
order to be a more successful communicator. What is more, attempts at producing
a natural-sounding, readable text, may signify both communication and
expectancy norms. Applying shifts in the examples quoted in Table 1 shows this
tendency, even in using a verbal expression instead of “>”.

Another issue is the repertoire of potential solutions to a translation
problem — in this experiment, translators chose a number of strategies or
techniques, including explicitation, calque and omission, all of which can be
deemed controversial, yet useful tools in the hands of an apt translator. The issue
is also important in terms of translator training which ideally should help
translator consciously select the best possible strategy to achieve the effect they
are striving for.

Differences between novice and experienced translators were not the focus
of this experiment, but the participants were recruited from both groups.
A number of process studies show, however, that professional translators show
more awareness of textual features, verbalize their approach and choses strategies
more efficiently, they seem to use them more consistently, with more confidence,
as well as pragmatic and stylistic awareness (Jadskeldinen and Tirkkonen-Condit
1991, Fraser 1996, Jaidskeldinen 1999, Séguinot 2000, Englund-Dimitrova 2005),
they also form longer translation units (Dragsted 2004).
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What is worth commenting on, is the valuable material which comes from
participants' comments — in this experiment the participants were briefly
interviewed after completing the translation task, but during the analysis of the
material it became apparent that better material could have been sampled if there
had been two interviews: a brief one on task completion, and a more detailed one
performed after an initial analysis of log files to elicit motives behind actions. This
would help assess with more certainty whether translators are aware of all the
dimensions of transfer and whether they follow translation norms. Norm studies-
wise, interesting material would have been sampled if the produced texts had been
subject to other translators' feedback. It would provide more conclusive evidence
of normative force. Another possible model of translation research involves
a combination of key stroke logging and think-aloud protocols, which is quite
likely to reveal cognitive processes behind translation strategies and provide better
access to the translation 'black box', which can be critical in building better
translator training programmes and, what is perhaps the very core of translation
studies, gain more understanding what interlingual and intercultural
communication actually involves. Without either TAPs or follow-up interviews
the analysis is likely to be based on hypotheses and, possibly, vulnerable to
aresearcher's bias, which may and sometimes does happen. Translog in
combination with other research tools opens interesting possibilities for
descriptive process studies.

Conclusion

Translog appears to be a useful tool in translation research including
translation norm studies because it enables process observation, i.e. the researcher
can follow the revision process, segmentation patterns, etc. Even though
participants' work is slower and they may produce more mistakes as they have to
use unfamiliar software and hardware during the experiment, and they are under
considerable pressure caused by time constraints and being observed, 7ranslog is
beyond doubt a wuseful tool which helps gather interesting examples of
translational actions. It needs, however, to be used in carefully designed study to
provide inspiring results.
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Carlos DIMEO
Pomorska Wyzsza Szkota Nauk Stosowanych w Gdyni

Traduttore — Traditore: Limites entre escritura,
traduccién y plagio
Traduttore, Traditore: Boundaries between Writing,
Translation and Plagiarism

Summary

This paper intends to study the relationship that occurs between translator and writer, concerning:
what and how we establish the boundaries between the two. The book can, to a greater or lesser
extent, be a source of the writer or translator but then, How far the boundary between one or the
other is transgressed? How where one has power over the other text? Is it possible that the very
purpose of any translation is the re-writing of the text? What translation from any where is the
original? The foundational book is like Borges said: the first and only book. Therefore we ask: Who
writes and what writes? Why and when to writes your text is no longer yours to become the other?

Key words: translation, plagiarism, inter-textuality, target language, source language, copyists.

Introduccién

Los hechos

A principios de 1998 un supuesto caso de plagio acosé a una prestigiosa
editorial venezolana. Se denuncié que: el libro de Javier Vidal Pradas “Nuevas
tendencias teatrales. La performance: historia y evolucion de las vanguardias
cldsicas” (Javier Vidal: 1993) era un plagio de un texto que habia sido publicado por
primera vez en 1979. Aun y cuando Javier Vidal publicara el libro mucho antes de
que el texto de RoseLee Goldberg fuera traducido al espafiol, se generd una
profunda y acalorada discusién sobre ;Cudndo un texto pueda considerarse o no,
un plagio? Y de ;Por qué el supuesto “plagiador” no acusé al texto como una
traduccidn, que bien le hubiera valido como proyecto intelectual, ain y cuando el
libro de RoseLee Goldberg si aparece citado en la bibliografia del segundo texto?
La consecuencia de ello, fue un profundo debate que se originé a partir del reclamo
hecho por el lector incdgnito a la editorial. Ademas, el caso se agrav6 cuando se
analiz6 que tipo de perjuicios podrian recibir tanto el supuesto plagiador, como la
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casa editorial, para lo que se alegd, que maxime podria acarrear dafios morales y de
indole intelectual a terceros, tanto y mas, cuando la publicacién fue inicialmente
un proyecto de investigacion en una prestigiosa universidad de Caracas
(Universidad Catdlica Andrés Bello) cosa que puso en entredicho el rigor y valor
intelectual de los trabajos alli presentados.

La autora de “Performance Arts” nunca hizo denuncia alguna al respecto
y creemos que tampoco fue notificada del problema. El libro fue colocado fuera de
circulacién parcialmente y Javier Vidal Pradas, aludi6 en su defensa, (entre otros
argumentos) el de que su texto no era un plagio porque contemplaba alli una forma
digamos “libérrima” de su proceso de recoleccién de datos e informacién: algo que
el mismo llamé o denomind como: la “cita creativa”. Esta alusién la hizo en
defensa de su texto, tratando de demostrar su originalidad, a lo que afadié que
efectivamente conocia los trabajos realizados en el libro de RoseLee Goldberg (Que
ademds aparecen citados en el texto de Vidal) y que debido a la relacién tan
estrecha de la lectura que se establecié con ese libro, Vidal “trastoc6” los discursos
y los “confundié”, hasta tal punto, de no saber cudl era su texto y cudl el de
RoseLee Goldberg. ;Cudl era el texto original y cudl el segundo texto? Propia
forma de la reflexiéon de Genette, en torno a los palimpsestos. Y entonces a partir
de alli, lo que pondria también en entredicho, seria la presuncién de cualquier
texto como uno fundacional, y uno otro, como un segundo texto que se derivara de
éste. Esto seria en el sentido de Borges y de sus “Ficciones”, la justificacién plena
que daria razén al escritor argentino para argumentar que los textos siempre son
remision de un uno, unico y verdaderamente original, y que; no tendriamos
entonces un segundo texto, una versién o una traduccidn, sino que todos serian y
se convertirian en fuentes de un primer libro que fuera el absoluto. Si esta
consideracién borgiana, y la del palimpsesto de Genette, texto escondido dentro
del texto, texto entre lineas; fuesen tomadas literalmente; no podriamos calificar al
libro de Javier Vidal como plagio, copia, o en el mejor de los casos referencia de ese
libro original. Cosa con la cual por supuesto yo no estoy en el menor acuerdo, ain
y cuando, acepto completamente tanto la definicién de palimpsesto de Genette,
y la maravillosa construccidn ficcional borgiana.

Cronologia de un asunto

En 1979 RoseLee Goldberg publicé originalmente y en gran formato el libro
“Performance: Live Art 1909 to the present” (RoseLee Goldberg: 1979) editado por
la editorial Thames and Hudson Ltd. Londres.
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En el afio 1993 La editorial Monte Avila Editores publicé el libro de Javier
Vidal Pradas “Nuevas tendencias teatrales. La performance: historia y evolucién de
las vanguardias cldsicas” fue una publicacién que surgi6 a partir de un trabajo de
investigaciéon para ascender de categoria y escalafén universitario, en la
Universidad Catélica Andrés Bello de Caracas, Venezuela, realizada esta
aproximadamente entre los afios 1985-1986. El trabajo presentado por “el autor”
resultd para el jurado calificador tan meritorio, que se conminé al mismo, para que
lo enviase a la casa editorial matriz de Venezuela, Monte Avila Editores,
y sugiriera su publicacion. Asi se hizo y en ese afio (1993) el trabajo fue publicado.
Se realizé una tirada de 3000 ejemplares que para nuestro caso es bastante. Y el
libro fue un rotundo éxito de publicacién.

En 1998 Editorial Destino, publicé por primera vez en espaiol, la traducciéon
de libro de RoseLee Goldberg. En el aiio 1998 llegé a Venezuela la mencionada
traduccion, con el titulo “Performance Arts: Desde el Futurismo hasta el presente”
hecha por Ediciones Destino con la traduccién de Hugo Mariani. Editada
y publicada en Espafia dos afios antes (1996). La edicién de este texto también fue
limitada. Apenas hoy podremos encontrar alguno en una libreria. Editorial Destino
recibi6 los derechos de traduccién y publicaciéon en el afio 1988. Durante ese
mismo afio, alguien a través de una carta anénima (nunca tampoco, después se
hubo identificado a esta persona) denunci6 un presunto plagio del texto de
RoseLee Goldberg. El avezado lector después de leer el libro RoseLee Goldberg
“Performance Arts: Desde el Futurismo hasta el presente” (RoseLee Goldberg
& Hugo Marini: 1996) en la traduccién de Hugo Mariani publicada por ediciones
Destino (1996), dirigié la mencionada carta aludiendo que el libro de Vidal era al
menos en un 80% idéntico al de la autora referida.

El caso fue estrepitoso para Javier Vidal y de la reputacién intelectual de la
cual gozaba. Concluy6 con la retirada parcial de los ejemplares del plagio y con
el silencio de muchos e importantes intelectuales.

Los alegatos

Pre-defensa

Javier Vidal, coloca en su texto tres aportes, a través de los cuales
inicialmente podremos suponer son argumentos de una pre-defensa en torno
al libro y sus relaciones con otros libros. De alguna forma creemos entender que
con el objeto de rescatar su texto (no fundacional). En razén de esto Vidal en
el prélogo del libro argumenta la fundamentacién de su trabajo:
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... Hasta este momento cuando tomo como decisién escribir algo que las
nuevas generaciones deben tener entre manos para saber de dénde vienen
las cosas y cudndo se bautizan y cudndo se practica su extremauncién.(Vidal
1993: 10-11)

Este trabajo es una recopilacién! de varios libros, revistas y entrevistas que
enmarcan, en especial, lo que he denominado las «vanguardias
clasicas».(Vidal 1993:11)

Mi intencién primordial de publicar este trabajo se debe a la desinformacién
que manejan las nuevas generaciones sobre «lo Nuevo»

He aqui pues un trabajo sobre la historia y la evolucién de las vanguardias
cladsicas intitulado “Nuevas tendencias teatrales: la PERFORMANCE”.
Un trabajo que ha querido escaparse del corsé académico de las citas para dar
libertad a un tema que data sobre esa misma libertad de expresién?.

Una vez descubierto el plagio, el autor fue interpelado por distintos medios
de comunicacién nacional del Pais en distintas formas primero negé que existiera
un caso de plagio, para las que aleg6 algunas consideraciones en torno a los
procesos y problemas que confronta normalmente un investigador cuando realiza
un proyecto de investigacion:

Entre las que alegd estan las siguientes.
No admitié plagio, sino que aludié a que el libro respondia a un trabajo de
investigacion.
“Tanto en la introduccién como en la bibliografia indiqué que mi trabajo
estructural estd basado en la cronologia histérica y documental de RoseLee
Goldberg” cosa que efectivamente no es cierta, puesto que no la menciona en el
capitulo introductorio en ninguna ocasiéon. En relacién con el tema de la
bibliografia, también es una copia textual de libro, en la que ademads incluye
errores de traduccion.
“Los capitulos no son textuales. Las semejanzas estan dadas porque repito me basé
en el libro de RoseLee Goldberg”.
“Practicamente mi dnico error fue no haber entrecomillado sus palabras”

Notas extraidas del diario “El Nacional”’(Andreina Gémez 1998: C8)

1 El subrayado es nuestro.
2 El subrayado es nuestro.
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Las pruebas

Los capitulos

Texto: RoseLee Goldberg

Texto: Javier Vidal

Texto Traducido: Hugo
Mariani

Futurism
‘Ubu Roi’ and ‘Ubu Bombance’
First Futurist Evening
Futurist painters become per-
formers
Manifestos on performance
Instructions on how to perform
Noise Music
Mechanical movements
Futurist ballets
Synthetic theatre
Simultaneity

Performance Futurista: Las fieras
Indomables
Ubt Rey y Rey de Bombancia
Primera Serata Futurista
La pintura es accién futura
Los manifiestos performanticos
;Coémo se disefia una performance?
jRuido, Maestro!
iMas ruidos, discipulos!
Geométrica Gimnasia
Danzas Futuristas
Teatro Futurista sintético
Concomitancia.

Futurismo
Ubu Roi y Le roi Bombance
Primera velada futurista
Los pintores futuristas se
convierten en intérpretes
Manifiestos sobre la performance
Instrucciones sobre cémo
interpretar
Musica de Ruidos
Ruidos Mecanicos
Ballets futuristas
Teatro Sintético
Simultaneidad

La bibliografia

Al menos el 58% de la bibliografia utilizada por Vidal es idéntica a la usada
por RoseLee Goldberg. La lista de libros citados por Vidal en total son 37, de los
cudles 21 resultan idénticas a los datos referidos por RoseLee Goldberg, incluyendo

datos de fechas, nimeros de paginas revisadas, afios de las publicaciones y orden de
las citas. En algunas ocasiones el texto de Vidal invierte orden en la fechas
acusando errores flagrantes que dificultan el hallazgo de la bibliografia. Por

ejemplo en la referencia:

Barr, Alfred H., and Georges Hugnet. 1956. Fantastic art, Dada, Surrealism.

New York: Museum of Modern Art.
Lo correcto es:

Barr, Alfred H., and Georges Hugnet. 1936. Fantastic art, Dada, Surrealism.

New York: Museum of Modern Art

A continuacién ver la bibliografia del libro de Vidal. Los textos

seleccionados en fondo de color son los que no estdn citados por RoseLee

Goldberg:

Ades, Dawn. El Dada y el surrealismo.
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Aguirre, Raul Gustavo. 1982. El dadaismo y los movimientos de vanguardia en el
siglo XX. Caracas: Fundarte.

Apollinaire, Guillaume, LeRoy C. Breunig, and Susan Rubin Suleiman. 1972.
Apollinaire on art : essays and reviews, 1902-1918, of 20th-century art The
Documents. London: Thames and Hudson.

Ball, Hugo, and John Elderfield. 1996. Flight out of time : a Dada diary, The
documents of twentieth century art. Berkeley: University of California
Press.

Barr, Alfred H., and Georges Hugnet. 1936. Fantastic art, Dada, Surrealism. New
York: Museum of Modern Art.

Battcock, Gregory. 1984. The art of performance : a critical anthology. 1. ed. New
York, NY: Dutton.

Béhar, Henri. 1971. Sobre el teatro dada y surrealista, Biblioteca de respuesta.
Barcelona: Seix Barral.

Bonet Correa, Antonio. 1983. £/ surrealismo, Grandes Temas. Madrid: Citedra

Universidad Menéndez Pelayo.

Bowlt, John E. 1976. Russian art of the avant-garde theory and criticism, 1902-
1934, The documents of 20th-century art. New York: Viking Press.

Breton, Andr. 1968. Los vasos comunicantes. 2 ed ed, Serie de! Volador. Mxico:
Joaqun Mortiz.

Breton, André. 1978. El amor loco. 32 ed, Joaquin Mortiz, Del volador. México:
Joaquin Mortiz.

. 1980. Manifiestos del surrealismo, Punto omega (Guadarrama). Barcelona:
Guadarrama.

Breton, André, Richard Seaver, and Helen R. Lane. 1972. Manifestoes of
surrealism. 1st ed, Ann Arbor paperbacks. [Ann Arbor]: The University of
Michigan Press.

Carter, Huntley. 1929. The new spirit in the Russian theatre 1917-1928. London:
Bretanos.

Central School of Art & Design, and Wiirttembergischer Kunstverein. 1968. 50
Years Bauhaus : Special catalogue Bauhaus-Grafik ; Exhibition September
21st-October 27th 1968. Central School of Art and Design, Southampton
Row, London, W.C. 1. Stuttgart: Wiirttembergischer Kunstverein.

Dorfles, Gillo. 2001. Ultime tendenze nell'arte d'oggi : dall'informale al neo-
oggettuale. 18. ed, Universale economica Feltrinelli. Milano: Feltrinelli.
Duncan, Isadora, y José Antonio Sanchez. 2003. £7 arte de la danza y otros escritos,

Fuentes de arte. Madrid: Akal.

Filop-Miller, René. 1965. The mind and face of bolshevism : An examination of

cultural life in Soviet Russia. San Francisco [etc.]: Harper & Row.
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El Espiritu Dada 1915-1925 Museo de Arte Contemporaneo de Caracas noviembre
1980. 1980. [Caracas: Rubel].

Gibian, George. 1976. Russian Modernism : culture and the avant-garde, 1900 -
1930. Ithaca, NY [u.a.]: Cornell Univ. Press.

Goldberg, RoseLee. 1979. Performance : live art 1909 to the present. London:
Thames and Hudson.

Gray, Camilla. 1962. The great experiment : Russian Art : 1863-1922. London:
Thames and Hudson.

. 1970. L'avant-garde russe dans l'art moderne 1863-1922. Lausanne

(Francia): L'age d'homme.

Huelsenbeck, Richard. 1974. Memoirs of a Dada drummer, The documents of
20th-century art. New York, NY: Viking Press.

Jean, Marcel, and Arpad Mezei. 1960. A history of Surrealist painting. London:
Weidenfeld & Nicolson.

Kirby, Ernest Theodore. 1969. Total theatre. A critical anthology. New York:
Dutton.

Kirby, Michael, and Victoria Nes Kirby. 1971. Futurist performance, A Dutton
paperback. New York [etc.]: Dutton.

Kliiver, Billy, and Julie Martin. 1990. El Paris de Kiki : artistas y amantes, 1900-
1930. Barcelona: Tusquets Editores.

Kolocotroni, Vassiliki, Jane Goldman, and Olga Taxidou. 1998. Modernism : an
anthology of sources and documents. Chicago: University of Chicago Press.

Laban, Rudolf von. 1920. Die Welt des Ta\0308nzers. Fu\0308nf Gedankenreigen.
[With plates.]: pp. 262. Stuttgart.

Lebel, Jean-Jacques, and Enrique Molina. 1967. EI happening, Ensayos (Nueva
Vision). Arte y estética. Buenos Aires: Nueva Vision.

Marinetti, Filippo Tommaso. 1978. Manifiestos y textos futuristas, [Publicaciones].
Barcelona: Ediciones del Cotal.

Meyerhold, V. E.,, and Juan Antonio Hormigén. 1972. Textos tedricos,
Comunicacion (Alberto Corazon, Editor). Serie B. Madrid: Alberto Corazodn.

Morteo, Gian Renzo, and Ippolito Simonis. 1971. Teatro dada : Aragon, Artaud,
Breton, Picabia, Ribemont-Dessaignes, Soupault, Vitrac, Tzara, Biblioteca
breve de respuesta. Barcelona: Barral.

Raymond, Marcel. 1933. De Baudelaire al surrealismo, Lengua y estudios literarios.
Paris: Corréard.

Richter, Hans. 1965. Dada : art and anti-art. London: Thames and Hudson.

Schlemmer, Oskar, Heimo Kuchling, Hans Maria Wringler, and Janet Seligman.
1971. Man : teaching notes from the Bauhaus, A Bauhaus book. London:
Lund Humphries.
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Tynianov, lurii Nikolaevich, Agustin Garcia Tirado, Juan Antonio Mendez, Viktor
Borisovich Shklovskii, and Boris Mijailovich Eijenbaum. 1973. Formalismo y
vanguardia. 2* ed ed, Comunicacion. Serie B. Madrid: Alberto Corazon.

Algunas de las comparaciones entre los textos

Performance Art Nuevas tendencias teatrales:la Performance
RoseLee Goldberg Javier Vidal
Ediciones Destino Monte Avila Editores

La performance futurista de la primera | La performance futurista en sus inicios
época fue mas manifiesto que practica, mas | era mds manifiesto que practica, mas
propaganda que verdadera representacién. | propaganda que produccién. Su historia
Su historia comienza el 20 de febrero de | comienza el 20 de febrero de 1909 en
1909 en Parias con la publicacién del primer | Paris, con la publicacién del Primer
manifiesto futurista en el periddico de gran | Manifiesto futurista en el diario «Le
tirada «Le Figaro». Su autor, el acaudalado | Figaro». Su autor, el poeta italiano Filippo
poeta italiano Fippo Tommaso Marinetti, | Tommaso Marinetti, lo escribié desde su
escribiendo desde su lujosa Villa Rosa, en | lujosa Villa Rosa en Mildn y escogi6 al
Milan, habia escogido al publico parisiense | publico parisino como el blanco de su
como el banco de su manifiesto de | manifiesto de «incendiaria violencia».
«violencia  incendiaria».  (Capitulo I. | (Capitulo «Performance Futurista», p. 43)

«Futurismo», p.11)

Impertérrito, Marinetti congregé a pintores | El audaz Marinetti reunién a los pintores
de Mildn y sus alrededores para que se [ de Mildn y sus alrededores para que se
unieran a la causa del futurismo; [ unieran a la causa. Organizaron otra
organizaron otra velada en el Teatro | velada en el Teatro Chiarella de Turin el
Chiarella de Turin el 8 de marzo de 1910. | 8 de marzo de 1910. Un mes después, los
Un més mas tarde, los pintores Umberto | pintores Umberto Boccioni, Carlo Carrd,
Boccioni, Carlo Carra, Luigi Russolo, Gino | Luigi Russolo, Gino Seveini y Giicomo
Severini, y Giacomo Balla, con el siempre | Balla, junto con el siempre presente
presente Marinetti, publicaron el | Marinetti, publicaron el «Manifiesto
«Manifiesto técnico de la pintura futurista | técnico de la pintura futurista». E1 30 de
(...) E1 30 de abril de 1911, un afio después | abril de 1911, un afio después de la
de la publicacién de su manifiesto conjunto, | publicaciéon de su manifiesto, se
se inaugur6 en Mildn la primera exposicion | exhibieron en Mildn, bajo el paraguas
de pinturas colectiva bajo el paraguas | futurista, obras de Carrd, Boccioni
futurista con obras de Carrd, Boccioni [ y Russolo, entre otros. (Capitulo
y Russolo entre otros. (Capitulo I, pp. 13-14) | «Performance futurista, p. 46)
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Performance Art Nuevas tendencias teatrales:la Performance
RoseLee Goldberg Javier Vidal

Ediciones Destino Monte Avila Editores

Tzara llegé sin anunciarse a la casa de | Tzara llegén a casa de Picabia y pasd su
Picabia y pasé su primera noche en Paris en | primera noche en Paris durmiendo en el
un sofd. La noticia de que estaba en la | sofd. La noticia de que habia llegado a la
ciudad se extendid rdpidamente y enseguida | ciudad se extendidé e inmediatamente fue
se convirtié en el centro de atencién de los | punto de atencién en los circulos de
circulos de vanguardia, tal como habia | vanguardia, como él mismo ahbia
previsto. En el Café Certa y su anexo el Petit | anticipado. En el café Certd y su anexo el
Grillon, conocié al grupo de Littérature con | Petit Grillén, se encontré con el grupo
el cudl habia estado manteniendo | «Littérature» con quién habia entablado
correspondencia, y no pasé mucho tiempo | correspondencia y no se hizo esperar el
antes de que organizaran el primer acto | primer evento DADA en Paris. (Capitulo
Dadé en Paris (Capitulo IV. «Surrealismo», | «Performance surrealista», p. 117)

p-75)

Artistas y artesanos con sensibilidades muy | (...) Artistas y artesanos de variadas
diversas (...) comenzaron a llegar a la ciudad | sensibilidades como Paul Klee, Wassilly
de provincias de Weimar y se establecieron | Kandinsky, entre otros, comenzaron
en y alrededor de la majestuosa Academia de | allegar a Weimar residencidndose cerca
Bellas Artes del Gran Ducado y las antiguas | de la Academia Grand Ducal de Bellas
casa de Goethe vy Nietzsche. Como | Artes. Este grupo se encargd de varios
profesores de la Bauhaus, estas personas | talleres - metal, escultura, tejido, fabrica
asumieron la responsabilidad de varios [ de gabinetes, pintura, dibujo y vidrio
talleres:  metal, escultura, tejeduria, | ahumado- (...) (Capitulo «Performance
ebanisterfa, pintura mural, dibujo, vidrios de | Bauhaus», p. 137)

colores (...) (Capitulo V. «Bahaus», p. 97)

El fallo

A partir de este caso concreto, intentamos estudiar la vinculacién que se
presenta entre el traductor y el escritor, con relacién a: ;Qué y con qué
establecemos los limites entre si de un libro y su traduccién? Y la metafora
conspiradora contra el traductor de; si este ejecuta una operacién que traiciona
siempre al libro original, puesto que toda traduccién es una “desgarradura”, un
abotonamiento, o una camisa de fuerza ante la imposibilidad de que el traductor se
libere de su influencia(Harold Bloom 1977); o en todo caso de: si el libro puede en
mayor o menor medida ser fuente del escritor y luego del traductor. Sin embargo,
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no podriamos pasarlo por alto: estd claro que este problema del texto original y del
texto traducido es cosa resuelta en el sentido de que la traduccién no es una simple
y conjetural transcripcién de lenguas, y que; por lo tanto no traiciona nada, ni
anadie. Pero en el caso del plagio, esta “traicién” es flagrante y destruye (o al
menos eso intenta) el texto fuente, el texto original, tratando de asirse a él en todas
sus formas y contenidos, es decir: en todas sus palabras. Y a ello quisiera agregar la
nocién de “Refundacién radical” ya planteada por Umberto Eco y que él mismo
define como, un caso de licencia interpretativa, porque genera un nuevo texto
dificilmente reconocible del original.

En el examen de las traducciones entre lenguas, Eco se interroga

constantemente sobre un problema de fondo: ;Cudl es el limite de la

negociacion, es decir, cudndo una traduccién altera el texto hasta el punto de
volverse “otra cosa”, otro texto, es decir una “refundacién radical”? (Roberto

Pellerey 1990:221)

Y como se demuestra en la copia no existe este espacio, que esta destinado
especificamente para la traduccién, sino que comporta: un tnico proceso de
transcripcion que partiria del TO y concluiria en el TM pero, esta vez, totalmente
modificado. De todos modos, tampoco nos referimos a una simple transcripcién de
palabras, sino en el sentido de Toury a una translaciéon de contenidos, que puedan
resultar de entrada, minimamente transferibles, y que al modo de Benjamin surjan
en estos contenidos la posibilidad de fusionar el “espiritu” de dos culturas y de dos
lenguas en las cudles las palabras y las cosas puedan expresarse “similarmente”
o tengan cercanias. Las relaciones y transferencias que se puedan dar por ejemplo,
entre lenguas como Espafiol e Inglés, que pudieran ser asi mucho mds efectivas y
mas procedentes que aquellas sucesivas entre Espafiol y Chino, o Espafiol y Finés.
Y asi, cualquier otro ejemplo que pudiéramos agregar.

El problema es complejo y dificil de desarrollar, pero en principio,
entendemos que un plagio esta sostenido de esta relacién (Texto Original - Texto
fuente / Transcripcién) y que esa relaciéon es translaciéon directa y llana, sin
ambages, es en concreto: de una forma directa. Al respecto de ello, citemos
a nuevamente a Toury:

Un resultado inmediato de la formacién y formulacién de una traduccién

segin cualquier maxima de invariabilidad es el establecimiento de un

conjunto (unidireccional) de relaciones de traduccidén, basadas en los rasgos
que los dos textos, traduccién y original, comparten. Tales relaciones
también pueden formar parte del concepto mismo de traduccién relevante
en la cultura en cuestidn y puede prestdrsele atencidn directa durante el acto
mismo de formacién y formulacién de una traduccién, en la medida en que
se considere necesario conservar uno u otro aspecto del texto fuente para
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que una traduccién cumpla las funciones que se le asignan en y por esa

cultura. Sin duda, una cierta nocién de "relacién preferida" (o "invariante

preferida") parece haber formado parte de todos los conceptos de traduccién
dentro de todas las culturas, dejando abierta solo la identidad de los aspectos
que se considera que merece la pena conservar en cada caso

particular.(Gideon Toury 1997: 83)

(Es posible que el objeto propio de toda traduccién sea la re-escritura / inter-
escritura / trans-escritura, del texto, y en un momento determinado se separe del
texto inicial, se vuelva independiente? A partir de toda traduccién ;Dénde
o cuando se encuentra el original? Recordemos que Roman Jakobson distinguia
tres tipos de traduccién posibles: una intralingiifstica, una interingiiistica y una
tercera intersemidtica o de transposicién(Jakobson 1963) y con ello prefijaba
algunos criterios esenciales del objeto traducido. Inicialmente inferimos a partir de
alli, que existen algunos diferenciales entre el texto objeto o de partida y el texto
meta, y que ello se debe precisamente a alguna funciones lingiiisticas que se
subordinan a otras mas de cardcter textual. Segin Jakobson, si la diferencia y la
distancia entre un texto y otro queda subordinada a algunas de tipo textual, la
traduccién se pierde y se hace imposible, en este sentido pensamos en qué se
invisibiliza. De tal manera que si la intencidn precisamente resulta de invisibilizar
el texto primario, esto es lo que en el libro de Vidal encontramos, de alli que la
operacién ejercida sobre el texto por el copiador seria intersemidtica o de
transposicién. El objeto traducido fue deliberadamente suplantado a través de la
subordinacién de tipos textuales. Removido, ocultado, el texto de origen queda
total y absolutamente perdido y fuera de la memoria lingiiistica y cultural de un
grupo, de una sociedad.

Otra propuesta de lo ocurrido

El libro fundante es como diria Borges el primer y tnico libro. Entonces:
{Quién escribe y qué? Y en segunda instancia pudiéramos considerar al libro
inicial como el original y la traduccién casi como un segundo y distinto libro. En
relacién con estos cuestionamientos me gustaria traer a colacién dos citas que me
parecen primordiales para despejar algunas de las cuestiones planteadas en este
trabajo. La primera es de un ensayo intitulado “La tarea del traductor” trabajo que
aparece en el libro de Benjamin “Ensayos Escogidos’

La traduccién sirve pues para poner de relieve la intima relacién que guardan los

idiomas entre si. No puede revelar ni crear por si misma esta relacién intima, pero si

puede representarla, realizdndola en una forma embrionaria e intensiva.(Walter
Benjamin, 1967: 131)
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La segunda cita es de Gideon Toury:

Parece claro que cuando se considera un texto como traduccién es porque se admite

que existe otro texto, en otra cultura y en otra lengua, que tiene prioridad tanto

cronolégica como légica sobre dicha traduccién: no sélo se supone que tal texto ha
precedido en el tiempo al que se toma como su traduccién, sino que también se
presume que ha servido como punto de partida y como base para la misma.(Gideon

Toury, Rosa Rabadan y Raquel Merino, 2004: 75)

Inicialmente en ambos casos el texto copiado—traducido por Javier Vidal, no
supera ambas definiciones. En la primera, lo que nos plantea Benjamin, deja al
descubierto que hay un texto inicial en el cual nos basamos para desarrollar un
fuerte mecanismo traductoldgico. Ademas que existe entre la lengua de origen
(LO) y la lengua meta (LM) una estrecha relacién de intimidad que le permita
superar las dificultadas, bordes, bandas y distancias culturales entre ambas lenguas.
En cierto modo que: pensar en una u otra lengua, es también que exista, que haya
puentes de comunicacién de uno y otro lado. Atn y cuando ese sistema de
correspondencias y equivalencias sea un puro mecanismo representacional, que
sirva s6lo para establecer estas cercanias, estos érdenes.

Tampoco la cita de Toury es admitida digamos parcialmente por Vidal,
puesto que segun Toury, una traduccién supone la aceptacién de otro texto inicial
o fundante en otra lengua vinculados a: la relacién tiempo—espacio y en el marco
de una cultura. Observemos que cuando se le pregunté a Vidal sobre ello, no niega
la existencia del libro original, simplemente que no acepta la denuncia de plagio
porque el libro de RoseLee Goldberg lo habria usado como obra de referencia para
el suyo, y a pesar de ello, lo que alega en su defensa erréneamente estd desmentido
por el mismo Vidal cuando en la entrevista que le hiciera el diario “El Nacional”
entre otros argumentos diera el siguiente:

Entrevistador.- Pero, ;Por qué no cit6 a la autora en algin pie de pagina o nota al
margen?
Vidal.- Cuando descubri este trabajo en Nueva York, no existia a la manera de un
libro y tampoco estaba traducido. Era mds bien tipo revista. Comencé a estudiarlo
hacia 1981-82, y como estaba realizando mi trabajo sobre el tema del performance,
construf unas fichas con el libro de Goldberg para luego hacer las traducciones. Sin
embargo, mi trabajo sobre el performance también fue alimentado con otra gran
cantidad de bibliografia.

Al efectuar de su original un proceso de ocultamiento, el libro que fue
resultado de una traduccién para su posterior copia, surgié de un palimpsesto (lo
que estaba entre las lineas del libro de Goldberg como LO?3, al leerlo en otra lengua
que no pertenece a la suya, a la que se convierte en la LM) lo que hace es ejecutar

3 Utilizamos LO (como Lengua Original) y LM como (Lengua Meta).
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una transposicion de los textos y entonces, convertir al texto primario o de origen:
en ese palimpsesto de donde surgié. Es decir invierte los procedimientos y de esta
manera el texto primario practicamente desaparece. La traducciéon admite y casi
exige operaciones de equivalencia tal como lo define y lo explica Hurtado Albir;
puesto que procede dentro de esta equivalencia la nocién de desplazamiento, la
autora Albir explica: “La equivalencia traductora no implica igualdad, prescripcién,
ni fijacién como se hizo en los primeros planteamientos”(Amparo Hurtado Albir,
2001).

El procedimiento de traduccion ejecutado se activd como un fuerte
mecanismo de transposiciéon y de construccién de pensamiento para forjar una
teoria sobre el performance y convirti6 a este desplazamiento (Amparo Hurtado
Albir, 2008), en uno inverso.

Queda reservado y oculto el porqué el autor no pudo proponer el trabajo
como traduccién y no como objeto de escritura. No se explica porqué si JV habia
encontrado un espacio de publicacién alli, no lo hizo como una muy buena
traduccion, las coincidencias entre la traduccién de Mariani para ediciones y la de
Vidal, hecha con mucha antelacién son casi idénticas, en el uso del lenguaje. Es
necesario acotar que en esas cercanias entre la interpretacién de Mariani y la
transcripcion (la llamamos asi por atribuirse su autoria y constituirse de esta forma
en plagio) de Vidal se confirman las hipétesis de Toury y de Hurtado Albir; tanto
y en cuanto a las nociones de interdependencias (Gideon Toury, Rosa Rabaddn
y Raquel Merino, 2004: 75) y las de desplazamiento (Hurtado Albir, 2001)
respectivamente. Y segin lo que nos afirma Toury, la posibilidad casi absoluta que
el libro de Goldberg acoge una buena traduccidn, es desde nuestra perspectiva lo
que enuncia Toury: «Por eso hemos considerado que las traducciones son hechos
de la cultura que las acoge, y que forman parte de esa cultura y reflejan su red
interna de relaciones, cualquiera sea su funcién e identidad» (Gideon Toury, Rosa
Rabadédn y Raquel Merino, 2004: 64).

Vidal encontré que el texto de Goldberg podia ser acogido por nuestra
cultura y efectud el cambio, puesto que en cierta forma las relaciones internas de
pensamiento y el conglomerado de identidades entre el texto de origen y el texto
meta, entre una sociedad y otra, de rangos distintos, de pensamientos distintos
finalmente concurren en ciertos espacios; lingiiisticos y culturales. Y son a la vez lo
que Iuri Lotman ha llamado, la semiosfera.

Muchas cosas quedan en entredicho y por decir, a mi no me cabe la menor
duda de que lo que en ese caso ocurri6 fue un caso flagrante de plagio, a expensas
de pensar en que una comunidad de lectores nunca debe ser subestimada porque
a la vez se subestima una cultura. Los dafios y perjuicios no son solamente morales
y materiales, sino que hurgan en el trasfondo del espiritu de dos culturas (en
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palabras de Benjamin) hoy por hoy, cada vez mads la facilidad y la simplicidad
conque podemos acometer estas traiciones y estos ejecutar estos actos asi como
dejarlos pasar practicamente sin mds ni mds demuestran lo acrisolada que esta
nuestra cultura y el pensamiento. Vivimos segtin Vattimo y otros, el tiempo de las
teorias débiles. Vivimos los tiempos de la derrota del pensamiento. Me apasionan
los libros y sus infinitas fuerzas interiores, firmas, sellos, tipografias, juegos de
lenguaje, formas, traducciones. El oficio del que plagia es la perversa metafora del
traduttore — traditore, del traductor traidor, de aquel que se vuelve un mercenario
de la cultura y traiciona a la suya propia. El oficio real del traductor recaba en
devolverle a la cultura esa frontera amplia y firme que construye todo proceso
cultural. Como me parece que este trabajo estd siempre incompleto quiero cerrarlo
con una cita de Walter Benjamin, en su articulo que se intitula: ‘Sobre e/ lenguaje
en general y sobre el lenguaje de los hombres”y que reza lo siguiente:
La traduccién es la transposicién de una lengua a otra mediante una continuidad de
transformaciones. La traduccién rige espacios continuos de transformacién y no
abstractas regiones de igualdad y semejanza. La traduccién de la lengua de las cosas
a la de los hombres no es sélo traduccién de lo mudo a lo sonoro, es la traduccién de
aquello que no tiene nombre al nombre. Es, por lo tanto, la traduccién de una
lengua imperfecta a una lengua mas perfecta y no puede menos que afiadir algo, es
decir, conocimiento. (Walter Benjamin & H. A. Murena, 1967:98)
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Estudio sobre el uso de la coma en espafiol

a base de la sintaxis del enunciado
Study on the Use of the Comma in Spanish Based
on the Syntax of the Statement

Summary

The objective of the article is to present the use of the comma in Spanish following the syntactic
description of the statement. Taking the advantage of terminology concerning the classes of words
and the hierarchical order of the basic units of the language, the rule of the comma in Spanish has
been compiled in 12 syntactically different cases with their respective subgroups.

Resumen

El objetivo del trabajo es presentar el uso de la coma en espafiol siguiendo la descripcién sintéctico-
formal del enunciado. Se pretende recopilar la norma del uso de la coma de una manera clara y bien
organizada, aprovechando la terminologia de las clases de palabras y el orden jerdrquico de las
unidades basicas de la lengua. De hecho, se mencionan grupos sintagmaticos, tipos de oraciones
y cualquier otra estructura o clase de palabras que pueden formar parte del enunciado. Asi pues,
basdndose en la sintaxis del enunciado, se distinguen 12 casos sintdcticamente diferentes con sus
respectivos subgrupos en los que se describe el uso de la coma.

Como es bien sabido, la coma sirve, por un lado, para marcar graficamente
pausas fénicas breves que debemos hacer al leer un enunciado, por ejemplo, Rosa
es una mujer amable, inteligente, muy alegre. Por otro lado, sirve para organizar
sintacticamente los elementos lingiiisticos dentro de un enunciado. De hecho, cabe
notar que, bajo un criterio sintdctico, la aparicién o ausencia de la coma no
siempre coincide con la verdadera necesidad de hacer o no pausa en la lectura.

Como advierte la RAE (DPD', 2005, § 1.2.3 y § 3.1), hemos de poner coma
en los enunciados muy breves que no necesitan pausa alguna al leerlas, por
ejemplo, No, serior, lo que se debe a la norma de separar mediante coma los
vocativos del resto del enunciado. Asimismo, puede haber casos en los que no
ponemos coma alli donde si se produce pausa breve en la lectura, por ejemplo, Los

! En las paginas que siguen con la sigla DPD nos referiremos al Diccionario panhispdnico de dudas
(véanse la bibliografia).
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alumnos que no hayan entregado el trabajo antes de la fecha fijada por el profesor
suspenderdn la asignatura. Asi pues, por razones sintdcticas, poner coma entre
sujeto y predicado de una oracién es incorrecto.

Ahora bien, ademas del criterio fénico y sintdctico, a todo esto hay que
afladir también la posibilidad de usar coma segun las preferencias o la intencién de
quien escribe, pero siempre en un determinado lugar del enunciado. Se ha de tener
en cuenta también la intencién de quien escribe. La presencia o ausencia de la
coma puede determinar cabalmente la interpretaciéon del enunciado, puesto que
una misma secuencia de palabras puede transmitir diferente informacién segin
ddénde colocamos la coma o si prescindimos de ella?.

En el presente trabajo se recopilan las caracteristicas del uso de la coma en
espanol bajo 12 casos sintacticamente diferentes. Los presentamos, a continuacion,
por el siguiente orden:

1. Eluso de la coma dentro de los sintagmas
1.1. Enumeraciones
1.2. Aposiciones nominales
1.3. Expresiones correlativas de sentido distributivo
1.4. Datacién de cartas y documentos
1.5. Encabezamiento de una carta
1.6. Numerales
1.7. Presentacién del autor de una obra
2. Eluso de la coma en la oracién simple
2.1. Complementos parafraseados por “en cuanto a”
2.2. Complementos parafraseados por “es lo que”
2.3. Complementos circunstanciales
3. Eluso de la coma en las oraciones coordinadas yuxtapuestas
El uso de la coma en las oraciones cuyo predicado estd omitido
5. El uso de la coma con los vocativos, interjecciones, interrogaciones

he

y exclamaciones
6. El uso de la coma con los incisos explicativos frente a las
construcciones especificativas

2 Es interesante mencionar que el zar Pedro el Grande tenia unos impresos preparados en los que ponia:
Matar no tener piedad. Si queria ejecutar al reo, ponfa la coma tras matar. Matar, no tener piedad. De tal
modo, firmaba las penas de muerte. Por el contrario, si queria que la pena no fuera llevada a cabo, ponia
la coma tras no: Matar no, tener piedad. Con ello, vemos claramente que una misma secuencia de
palabras puede transmitir diferente informacién segin dénde colocamos la coma o si prescindimos de
ella. Por lo tanto, cabe asimismo tener presente que la colocacién de la coma puede ser, en algunas
ocasiones, portadora de un significado.

(http://www.asmadrid.org/spanish/depto/ling/ortp/punto.htm [30.04.2012])
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6.1. Adjetivos explicativos vs adjetivos especificativos

6.2. Oraciones explicativas vs subordinadas adjetivas especificativas
6.3. Causales explicativas vs subordinadas causales del enunciado
6.4. Otras estructuras en funcidn de incisos explicativos

El uso de la coma con los marcadores discursivos

El uso de la coma con los elementos topicalizados

0 N

El uso de la coma con los complementos oracionales
10. El uso de la coma con los coordinantes
10.1. Coordinantes copulativos
10.2. Coordinantes disyuntivos
10.3. Coordinantes distributivos
10.4. Coordinantes explicativos
10.5. Coordinantes adversativos
10.5.1. Las conjunciones mas, aunque, sin embargo, pero
10.5.2. Los nexos sinoy sino que
10.5.3. Los nexos salvo, excepto, menos
11. El uso de la coma en las oraciones subordinadas
11.1. Subordinadas sustantivas
11.2. Subordinadas adjetivas
11.3. Subordinadas adverbiales
11.4. Subordinadas adverbiales impropias
11.4.1. Subordinadas causales
11.4.2. Subordinadas consecutivas
11.4.3. Subordinadas condicionales
11.4.4. Subordinadas finales
11.4.5. Subordinadas concesivas
11.4.6. Subordinadas comparativas
12. El uso de la coma con las formas no personales del verbo

Cabe asimismo advertir que, para una mayor claridad y comodidad de la
lectura, no siempre mencionamos la fuente ni explicamos la terminologia referente
a la sintaxis del enunciado. Por lo tanto, remitimos al lector a la bibliografia. En la
literatura alli mencionada vienen la norma del uso de la coma y la teoria sobre la
sintaxis del enunciado?.

3 Sobre las unidades bésicas de la lengua, la sintaxis del enunciado, la tipologfa oracional y las clases
de palabras, consultense los trabajos de J. Pawlik (2001), A. Gonzéilez Hermono, J. R. Cuenot,
M. Séanchez Alfaro (1999), F. Marcos Marin y P. Espaiia Ramirez (2001), L. Gémez Torrego (2002)
que incluimos en la bibliografia.
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En cuanto a los ejemplos que citamos a lo largo del presente trabajo, siempre
hacemos referencia a la fuente de donde provienen. Basandonos precisamente en
ellos, en muchas ocasiones, formulamos reglas acerca del uso de la coma. De tal
modo, pretendemos sistematizarlas de la manera mds precisa y detallada posible,
dado que tratamos un tema, a todas luces, muy amplio y bastante complejo en
espanol.

1. Eluso de la coma dentro de los sintagmas

Como hacen falta, por lo menos, dos palabras para poder poner coma entre
ellas, partimos de un sintagma que es una agrupacién de palabras que desempafian
una misma funcién sintactica.

Por eso, en este primer parrafo incluimos las enumeraciones, las aposiciones
nominales, las expresiones correlativas de sentido distributivo, asi como la datacién
de cartas y documentos, el encabezamiento de una carta, los numerales y la
presentacion del autor de una obra.

1.1. Enumeraciones

La enumeracién es una expresién sucesiva y ordenada de las partes de un
todo que separamos entre si mediante coma. Los miembros de una enumeracién
pueden ser adjetivos, sintagmas nominales o sintagmas preposicionales, como lo
ilustran los siguientes ejemplos:

Luis es alegre, simpdtico, estudioso.

Vimos el lago, los bosques, los prados. (QDLE*, 2010, p. 63):

Estaba preocupado por su familia, por su trabajo, por su salud. (DPD, 2005,
§1.2.2)

Ahora bien, cuando los componentes de una enumeracién son adverbios
o complementos circunstanciales que encabezan la oracién, entonces ponemos
coma también detrds del dltimo componente para separarlo del resto del
enunciado (QDLE, 2010, p. 64):

S7, st, lo que usted diga.

Para estar preparado, para no perder un minuto, bajaré al portal.

No obstante, si los miembros de la enumeracién que encabeza el enunciado
son el sujeto de la oracién o un complemento verbal, segun alude la RAE (OLE,
1999, § 5.2.1), no ponemos coma detrds del dltimo miembro de la enumeracién:

4 A continuacién, con la sigla QDLE vamos a referirnos a £/ Quitadudas de la lengua espaiiola (véanse
la bibliografia).
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El perro, el gato y el raton son animales mamiferos.

De gatos, de ratones, de perros no quiere ni oir hablar.

Ademas, cabe mencionar que existen varias maneras de terminar una
enumeracién. Las mas usuales son (QDLE;, 2010, p. 63):

El museo tiene obras de Renoir, Manet y Van Gogh.

El museo tiene obras de Renoir, Manet, Van Gogh...

El museo tiene obras de Renoir, Manet, Van Gogh, entre otros.

El museo tiene obras de Renoir, Manet, Van Gogh, etc.®

Ahora bien, si en la enumeracién aparece una de estas conjunciones: y, e, o,
u, ni’7, entonces no se pone coma entre la pendltima y la tltima palabra de la
enumeracién (DPD, 2005, § 1.2.1):

Es un chico muy reservado, estudioso y de buena familia.

No le gustan las manzanas, las peras ni los pldtanos.

/Quieres té, café o manzanilla?

1.2. Aposiciones nominales

Las aposiciones son nombres o sintagmas nominales que sirven para aclarar
o ampliar la informacién sobre otro nombre o sintagma nominal que los preceden.
Siempre ponemos coma delante o entre las aposiciones nominales para separarlas
del resto del enunciado.

Asi pues, en el siguiente ejemplo, e/ marido de mi hermana es una aposicion
de Adridn (DPD, 2005, § 1.1.1):

Cuando llegé Adridn, el marido de mi hermana, todo se aclaro.

Los sobrenombres, asimismo, pueden interpretarse como aposiciones.
A grandes rasgos, se escriben entre comas aquellos que funcionan como sustitutos
del nombre verdadero o aparecen como apelativo calificativo, adicional (DPD,
2005, § 1.2.15):

José Martinez Ruiz, Azorin, pertenecio a la generacion del 98.

En cambio, no se escriben entre comas los sobrenombres que forman parte

del nombre propio: Alfonso II el Casto. (ibidem)

> Con la sigla OLE remitimos al lector a la Ortografia de la lengua espariola de la RAE de los afios
1999 y 2010 (véanse la bibliografia).

6 Por lo referente a la voz etcétera y su abreviacion (etc.), siempre colocamos una coma delante de
ellas y un punto al final, segtin lo ilustra la ultima oracién. No obstante, cabe destacar que si el
enunciado continua, ponemos coma también después de etcétera o su abreviacién: Te daré papel,
Idpiz, tinta, etc., si lo necesitas (L. Gémez Torrego, 2002, p. 499).

7 Sobre las conjunciones tratamos aparte, y con mds detenimiento, en el parrafo 10 del presente
trabajo.
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1.3. Expresiones correlativas de sentido distributivo
Segtn sefiala la RAE (DPD, 2005, § 1.2.6), se escribe coma para separar las
expresiones correlativas de sentido distributivo del tipo:
Ojo por ojo, diente por diente.

1.4. Datacion de cartas y documentos
Conforme con la RAE (DPD, 2005, § 1.2.17), se pone coma entre el lugar y la
fecha en una carta o documento:
Madrid, 7 de abril de 2012
Asimismo, ponemos coma entre el nombre que designa un dia de la semana
y la fecha: Sdbado, 7 de abril de 2012
Dicho sea de paso que al final de la datacién no ponemos punto.

1.5. Encabezamiento de una carta

Hay que tener presente que no usamos coma después de los nombres propios
que aparecen en los encabezamientos de las cartas junto con las férmulas de
saludo.

Como advierte la RAE (DPD, 2005, § 3.4), poner coma, en tal caso, es un
anglicismo ortografico que es incorrecto en espaiiol:

*Querido Luis,

*Hola Juan,

En vez de la coma debemos poner dos puntos después del nombre propio:

Querido Luis:

Hola, Juan:

Ademas, como se puede apreciar en el ultimo ejemplo, la coma si ha de
aparecer, pero entre la interjeccién Aolay el nombre propio®. En el caso de Aola,
en los encabezamientos de las cartas podemos usar también los signos de
exclamacidn:

iHola, Juan!

1.6. Numerales
En lo concerniente a los numerales, distinguimos tres casos del uso de la
coma.
En primer lugar, separamos con una coma el nimero del edificio del nombre
de la calle en las direcciones (DPD, 2005, § 1.2.18):
Calle del Sol, 34

8 Véanse el parrafo 5 del presente estudio donde tratamos el uso de la coma con los vocativos y las
interjecciones.
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En segundo lugar, escribimos una coma en la bibliografia, en concreto, entre
el nombre de una coleccién y el nimero del volumen (DPD, 2005, § 1.2.19):

Biblioteca de Autores Espanioles, 24

En tercer lugar, la coma separa también los decimales de los nimeros
enteros, lo que se clasifica como el uso no lingiiistico de la coma (DPD, 2005, § 4):

31416

1.7. Presentacion del autor de una obra

Cuando mencionamos el nombre del autor después de haber citado su obra,
es conveniente separarlo con comas del resto del enunciado, como lo muestra el
siguiente ejemplo (DPD, 2005, § 1.2.16):

La escultura “El pensador’, de August Rodin, es la mds conocida de su autor.

Ademas de ello, la coma debe escribirse también en la bibliografia cuando se
invierte el orden de poner primero el nombre y después el apellido (DPD, 2005,
§ 1.2.20):

Bello, Andrés. Gramdtica...

2. El uso de la coma en la oracién simple

Por un lado, recordemos que poner coma entre sujeto y predicado de una
oracion, por razones sintdcticas, es incorrecto (QDLE, 2010, p. 66):

*Los padres de mi vecino, vinieron a tomar café.

No obstante, conviene hacer notar que esta incorrecciéon queda anulada
cuando entre sujeto y verbo intercalamos un inciso?, que siempre se separa por
comas del resto del enunciado (i/bidem):

Los padres de mi vecino vinieron a tomar café.

Los padres de mi vecino, que son muy agradables, vinieron a tomar café.

Por otro lado, cuando el orden natural de la oraciéon: sujeto + verbo +
complementos, que no requiere coma, esta cambiado y se presenta asi:
complemento + (sujeto) + verbo, en ciertos casos, se crea una posibilidad de poner
coma después del complemento.

Precisamente de ello tratan los siguientes subparrafos.

2.1. Complementos parafraseados por “en cuanto a’
Como apunta la RAE (DPD, 2005, § 1.2.10.a), cuando el complemento
directo, indirecto o de régimen se antepone al sujeto y admite una parafrasis

9 Véanse el parrafo 6 del presente trabajo.
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encabezada por en cuanto a, es opcional usar coma para separarlo del resto del
enunciado:

Hijos (,) tienen cuatro.

Parafraseando: £n cuanto a los hijos, tienen cuatro.

De dinero (;) no hablamos nunca.

Parafraseando: £n cuanto a dinero, no hablamos nunca.

Sin embargo, ya se recomienda poner coma cuando el complemento
antepuesto tiene cierta extension:

La costumbre de hacer regalos a los nifios cuando terminan las clases, nunca

la hemos seguido en casa.

2.2. omplementos parafraseados por “es lo que’

No ponemos coma, en cambio, cuando los complementos o atributos
antepuestos admiten una parafrasis encabezada por es lo que o es el que (DPD,
2005, § 1.2.10a):

Vergiienza deberia darte.

Parafraseando: Vergiienza es lo que deberia darte.

Muy contento estds tii.

Parafraseando: Muy contento es lo que estds tu.

2.3. Complementos circunstanciales
Por lo que atafie a los complementos circunstanciales, si ponemos coma
cuando encabezan la oracidn, a no ser que sean cortos (OLE, 2010, p. 316):
Desde aquellos calurosos dias del verano pasado, no tenemos noticias suyas.
Dentro de pocos dias tendrd noticias nuestras.

3. Eluso de la coma en las oraciones coordinadas yuxtapuestas

La coma siempre separa las oraciones yuxtapuestas que son oraciones simples
que carecen de nexo alguno:

Llegué, vi, venci. (DPD, 2005, § 1.2.2)

Ademas, las oraciones en relacién de yuxtaposiciéon pueden también tener
valor distributivo o expresar distinto modo:

Unos se ganaban la vida cazando, otros pescando, los demds cultivando los

campos®.

Descansa, estds agotado. (QDLE, 2010, p. 64)

0Ta RAE(DPD, 2005, § 1.2.6).
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4. Eluso de la coma en las oraciones cuyo predicado estd
omitido

Focalizaremos ahora nuestra atencién tanto en la oracién simple como en la
oracién compuesta.

En el primer caso, ponemos coma en el lugar del verbo que se ha omitido por
estar sobrentendido (DPD, 2005, § 1.2.5):

Nueve por tres, veintisiete.

Por lo que concierne a las oraciones compuestas, se pone coma para separar
dos partes del enunciado cuando el verbo de la tltima oracion esta elidido por estar
sobrentendido:

Los que no tengan invitacion, por aquella puerta. (ibidem)

Asimismo, el verbo de la ultima oracién puede estar omitido por haber sido
mencionado con anterioridad. En tal caso, se pone punto y coma (;) para separar el
sujeto u otro elemento gramatical de la oracién que lo precede, y coma para
separar el sujeto del complemento verbal:

Su hijo mayor es rubio; el pequerio, moreno. (ibidem)

Por tultimo, conviene resaltar que cuando una de las partes del enunciado
con un verbo elidido, o las dos, son muy cortas, tenemos la opcién de prescindir de
la coma:

Quizds ird en tren y quizds (,) en coche. (QDLE, 2010, p. 64)

5. El uso de la coma con los vocativos, interjecciones,
interrogaciones y exclamaciones

Los vocativos, que son nombres propios o pronombres personales ténicos,
son voces que pueden aparecer junto a cualquier tipo de enunciado: oraciones
simples, compuestas o frases.

Siempre ponemos coma detrds y delante de estos elementos oracionales
(DPD, 2005, § 1.2.3):

Javier, no quiero que salgas tan tarde.

Has de saber, muchacho, que tu padre era un gran amigo mio.

Las interjecciones y las locuciones interjectivas también se separan por coma
del resto del enunciado (DPD, 2005, § 1.2.4):

Bah, no te preocupes.

No sé, jay de mil, cudnto tiempo mds voy a poder soportarlo.
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Interesa observar que la interjeccién vaya, como explica L. Gémez Torrego
(2002, p. 249), funciona como un intensificador de sustantivos y de adjetivos.
De hecho, igual que el exclamativo gué no se separa mediante coma:

jVaya problema!

A no ser que aparezca con otra interjeccidén:

jVaya, hombre!

Respecto a las construcciones interrogativas y exclamativas, siempre las
separamos mediante coma del resto del enunciado:

jHolal, me alegro mucho de veros. (DPLE", 1998)

De estos discos, jcudl te gusta mds?

El mismo principio se aplica a los apéndices confirmativos tales como /107,
¢/verdad?

Te ha gustado, jverdad? (M. Moliner, 2001)

No obstante, no ponemos coma delante de las construcciones interrogativas
o exclamativas cuando estan precedidas por las conjunciones y'y pero en funcién
enfética:

Y ;qué hora dices que es? (DPLE, 1998)

Pero jqué barbaridad! (DPD, 2005, § 3.3)

6. El uso de la coma con los incisos explicativos frente
a las construcciones especificativas

El inciso es una estructura sintactica que se intercala entre comas, guiones
o paréntesis dentro de una oracién para aportar una informacién parcial, sobre
todo, aclaratoria. Pueden ser incisos, por ejemplo, los sustantivos o sintagmas
nominales en funcién de aposiciones'?, entre otros. Los que tratamos
a continuacién son adjetivos explicativos, oraciones explicativas, oraciones
adjetivas explicativas, oraciones causales explicativas y las demds construcciones
sintacticas en funcién explicativa que, volvamos a subrayarlo, siempre requieren el
uso de la coma. Las cotejaremos con las estructuras en funcién especificativa
(adjetivos especificativos, oraciones subordinadas adjetivas especificativas
y oraciones subordinadas causales del enunciado), que, en cambio, siempre
aparecen sin coma.

1 Bajo la sigla DPLE presentamos el Diccionario Primario de la lengua espaiiola (véanse la
bibliografia).

12 Recordemos que se presenta el uso de la coma con las aposiciones en el parrafo 1.2 del presente
estudio.
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6.1. Adjetivos explicativos vs adjetivos especificativos

Los incisos representados por los adjetivos en funcién explicativa se separan
por comas del resto del enunciado y siempre estdn pospuestos al sustantivo. Con el
adjetivo en funcién explicativa sélo se afiade una caracteristica mads del
antecedente sin modificar su extension significativa. Su omisién no impediria la
comprension del mensaje:

Los soldados, cansados, volvieron al campamento con dos horas de retraso

(los soldados estaban cansados y por eso llegaron con retraso)'s.

La flor, mustia, dejaba caer sus pétalos. (QDLE, 2010, p. 62)

Al contrario, si los adjetivos tienen funcidn especificativa, no se escriben
entre comas, puesto que afiaden una caracteristica que modifica la extensiéon
significativa del antecedente:

Los soldados cansados volvieron al campamento con dos horas de retraso (del

total de los soldados, algunos, los que estaban cansados, llegaron con

retraso)!4.

La flor mustia dejaba caer sus pétalos (a la flor mustia se le caian los pétalos,

a las demds no)®s.

6.2. Oraciones explicativas vs subordinadas adjetivas especificativas

Los incisos formados por las oraciones en funcién explicativa son
comentarios, explicaciones que aclaran algo o afiaden informacién sin modificar
extension significativa del sustantivo.

Por consiguiente, pueden omitirse sin hacer incomprensible el mensaje. Al
leerlas, se pronuncian entre pausas con un tono de voz mds bajo y en la escritura
las ponemos entre comas:

Mi hermano, como sabes, es un magnifico deportista. (OLE, 2010, p. 314)

Mi hijo ha aprobado, lo que me hace muy feliz. (L. Gémez Torrego, 2002,
p- 341)

Se presento a comer, dime ti si no es para matarlo, con diez amigotes y sin

avisar'®.

Asimismo, pueden ser incisos las oraciones o proposiciones!’ adjetivas
explicativas:

31a RAE (DPD, 2005, § 1.1.2).

4 TLa RAE(DPD, 2005, § 1.1.2).

5 F] Quitadudas de la lengua espariola (2010, p. 62).

16 Consultense la RAE (DPD, 2005, § 1.1.3).

17 Por ejemplo, M. Marin Francisco y P. Espafia Ramirez (2001, p. 229) utilizan la terminologia de
proposiciones adjetivas explicativas.
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La casa, que estd al borde del mar, es muy luminosa (se explica que la casa de

la que se habla esta al borde del mar)'8.

Por el contrario, si la oracién tiene funcién especificativa, o sea, restringe
o delimita la extensién significativa o referencial del sustantivo-antecedente,
entonces en la lectura forma un solo grupo fénico con el sustantivo sin pausa ni
comas en la escritura. Se trata aqui de las oraciones subordinadas adjetivas
especificativas, también denominadas restrictivas®:

La casa que estd al borde del mar es muy luminosa (se especifica que, de
entre todas las casas que hay en una zona determinada, se habla de la que esta
situada al borde del mar)%.

Amén de ello, lo notable es que si el sustantivo-antecedente es un nombre
propio o un pronombre personal ténico, sélo son posibles las oraciones adjetivas
explicativas que siempre separamos mediante comas:

Quédatelo tu, que lo sabrds apreciar mejor. (QDLE, 2010, p. 282)

Rusia, que ha sufrido un violento temporal, sigue en estado de alerta.

(ibidem)

En lo tocante a las subordinadas adjetivas especificativas, nunca tienen un
pronombre personal como antecedente y sélo, en un caso concreto, pueden
aparecer con nombres propios. Como sefialan los autores de £7 Quitadudas de la
lengua espariola (2010, p. 282), cuando el nombre propio designa diversas
realidades que se pueden diferenciar, y no unica realidad, es posible la aparicién de
la subordinada adjetiva especificativa sin comas:

La Espania que conocieron nuestros abuelos tiene poco que ver con la Espaiia
actual.

Por otra parte, interesa acentuar que las subordinadas adjetivas
especificativas admiten también la alternancia entre el modo indicativo y el
subjuntivo:

Me he comprado un piso que tiene vistas al mar. (QDLE, 2010, p. 281)

Busco un piso que tenga vistas al mar. (ibidem)

Ahora bien, las oraciones adjetivas explicativas, en cambio, pueden estar
introducidas por los relativos quien, quienes, el cual (y sus variantes), segin aporta
L. Gémez Torrego (2002, p. 339):

Me vendieron un coche, el cual tenia mds de 100.000 km.

Saludé a tu padre, quien me recibio con simpatia.

8 La RAE (DPD, 2005, § 1.1.2).
19 F] Quitadudas de la lengua espaniola (2010, p. 281).
2 Véanse la RAE (DPD, 2005, § 1.1.2).
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A no ser que vayan precedidos de preposicién. En tal caso, dichos relativos
aparecen en oraciones subordinadas adjetivas especificativas que siempre van sin
coma:

Esta el Ia chica con quien /Ia cual salgo.

Ademas, seran incisos explicativos las oraciones adjetivas encabezadas por los
relativos e/ cual (con sus variantes) y cuyo, cuyos, cuya, cuyas cuando forman parte
de estructuras partitivas con pronombres indefinidos (alguno, ninguno), o nimeros
cardinales.

Citemos de nuevo a L. Gémez Torrego (2002, p. 339):

Tengo tres alumnos, ninguno de los cuales es mujer.

Me han regalado un libro, dos de cuyas hojas son ilegibles.

Sin embargo, resulta relevante subrayar que el relativo cuyo (y sus variantes)
puede introducir tanto las oraciones subordinadas adjetivas especificativas como
las oraciones explicativas (ibidem):

Vino a verme una mujer cuyo marido me conocia.

La hija de Juan, cuya casa estd proxima a la mia, salié para Paris.

Ademas de ello, tanto oraciones explicativas como subordinadas
especificativas pueden estar precedidas por las preposiciones seguidas por los
relativos e/ que, la que, los que, las que:

Era un comerciante con el que manteniamos relaciones.

Vivia como uno de los lobos, entre los que habia escogido vivir.

Al final, cabe mencionar el uso de las comas con los paréntesis, ya que los
incisos, aparte de entre comas, pueden aparecer también entre guiones o
paréntesis. Asi pues, cuando utilizamos paréntesis, hemos de poner coma detras de
él (L. Gémez Torrego, 2002, p. 499):

Con el doctor (y lo digo sin que él se entere), he aprendido mucho.

6.3. Causales explicativas vs subordinadas causales del enunciado
Las oraciones causales introducidas por la conjuncién porque se dividen en
las oraciones causales de la enunciacién, llamadas 1égicas o explicativas, y en las
oraciones subordinadas causales del enunciado, llamadas también causales
propiamente dichas.
En lo tocante al uso de la coma con las dichas oraciones, citemos lo que
explica al respecto la RAE (DPD, 2005, § 1.2.8c):

“Se escribe coma (...) ante oraciones causales logicas o explicativas, también

llamadas «de la enunciacién»: Ha llovido, porque estd el suelo mojado. Por el
contrario, las causales puras o reales, también llamadas «del enunciado», no
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se introducen mediante coma: £/ suelo estd mojado porque ha Illovido.
La diferencia entre un tipo de causales y otro es que las causales propiamente
dichas expresan la causa real del hecho enunciado en la principal (£7 suelo
estd mojado porque ha llovido: 1a lluvia es la causa real de que el suelo esté
mojado), mientras que las légicas o explicativas no introducen la causa real
de lo expresado en la oracién principal, sino el hecho que permite al que
habla afirmar o enunciar la oracién principal (Ha llovido, porque estd el
suelo mojado: lo que me lleva a afirmar que ha llovido es que el suelo esta
mojado).”

Por nuestra parte, a continuacién, proponemos un criterio de indole
sintdctico-semantica para reconocer estos dos tipos de oraciones causales.

Asi pues, para reconocer la subordinada causal del enunciado (que nunca se
escribe con una coma), proponemos sustituirla por la locucién conjuntiva
consecutiva por eso. Si tal sustitucién, semdnticamente hablando, es posible,
significa que por eso implica en su lectura la causa real de la accién del verbo
principal:

Se ha sentado porque estd nervioso.

Se ha sentado por eso.

En cambio, para reconocer las oraciones causales de la enunciacién que
siempre se separan mediante coma de la oracién principal a la que complementan,
proponemos sustituir sélo la conjuncién porgue por la locucién conjuntiva
consecutiva por eso, dejando la oracién subordinada intacta. Si tal sustitucion,
desde el punto de vista semdntico, es posible, significa que por eso introduce la
razén por la que el emisor sospecha que se produce la accién principal. De este
modo, se crea una oracién consecutiva que también, nota bene, se separa mediante
coma de la oracién principal:

E'std nervioso, porque se ha sentado

E'std nervioso, por eso se ha sentado.

Desde luego, el criterio en cuestiéon excluye la compatibilidad con las
subordinadas causales del enunciado. Volvamos al ejemplo mencionado mas arriba
para comprobarlo:

Se ha sentado porque estd nervioso.

"Se ha sentado, por eso estd nevioso.

Semdnticamente hablando, la segunda oracién no da el mismo sentido que la
primera: Se ha sentado porque estd nervioso. De ahi, empleamos el asterisco.

Analdgicamente, el criterio propuesto para el reconocimiento de las
subordinadas causales del enunciado producird una interpretacién sin sentido al
aplicarlo con las oraciones causales explicativas:
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Juan estd enfermo, porque tiene mal aspecto.
Juan estd enfermo, por eso tiene mal aspecto.
*Juan estd enfermo por eso.

6.4. Otras estructuras en funcion de incisos explicativos

Primero, las locuciones interjectivas pueden ser incisos explicativos:

Tus rosquillas, jqué delicial, son las mejores. (DPD, 2005, § 1.1.3)

Segundo, cualquier otra construccién sintictica que afiade un comentario
aparte, una explicacién o una precisién:

Toda mi familia, incluido mi hermano, estaba de acuerdo. (DPD, 2005,
§1.1.4)

Asimismo, podemos considerar como inciso explicativo una palabra que se
repite para introducir una explicacién a lo mencionado anteriormente. En tal caso,
ponemos coma delante de dicha palabra (DPD, 2005, § 1.2.13):

Se compro la mejor moto que habia en el mercado, moto que se estropeo
muy pronto.

7. El uso de la coma con los marcadores discursivos

Estamos aqui delante de los adverbios o locuciones (adverbiales,
preposicionales o conjuntivas) que sirven para estructurar y ordenar el enunciado.
Marcan la sucesion de los eventos e introducen también explicaciones, ejemplos,
consecuencia, finalidad, etc. Sintdcticamente, son elementos marginales, no
relacionados con la predicacién oracional. Aunque pueden ocupar cualquier lugar
dentro de la oracidn, con frecuencia, la encabezan, separandose siempre por coma
o comas del resto del enunciado. A titulo de ejemplo, observemos qué posicién
puede ocupar la locucién conjuntiva por consiguiente en el seno de la oracién
(L. Gémez Torrego, 2002, p. 241):

Ya me he curado; por consiguiente, ya puedo salir a la calle.

Ya puedo, por consiguiente, salir a la calle.

Ya puedo salir, por consiguiente, a la calle.

He trabajado mucho y, por consiguiente, necesito un descanso.

Dado que sobrepasa los limites de este trabajo enumerar y clasificar todos los
marcadores discursivos del espafiol, que sirvan como representantes unos cuantos:
en primer lugar, primero, ante todo, para empezar, a continuacion, por fin, por
Ultimo, para terminar, por un lado, por otro lado, por ejemplo, asi, asi pues, ahora
bien, por lo menos, sin embargo, no obstante, al parecer, en tal caso, en fin, a pesar
de todo, en efecto, por tanto, ademads, asimismo, por ello, sin duda, desde luego,
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dicho sea de paso, a propdsito, incluso, en cambio, en suma, de hecho, con todo,
cosas asi, para eso, y viceversa, en concreto, para mi, segin yo, en mi opinion, que
yo sepa, en otras palabras, en tal caso, etc.:

A pesar de todo, conseguiremos nuestro objetivo. (DPD, 2005, § 1.2.12)

Los antonimos, en cambio, tienen significados opuestos. (DPD, 2005,
§1.2.11)

Merecen comentario aparte los marcadores discursivos s7y no que también
se separan por coma:

Si, vendré.

No, no quiero nada.

No obstante, el adverbio s/ no exige coma cuando expresa afirmacién
enfatica de la oracién que la contiene:

Esto si lo haré (GDULF?, 2003).

Ni tampoco cuando estd seguido de que para dar fuerza a la afirmacién
expresada:

Tu casa s que es bonita. (Clave, 2012)

8. El uso de la coma con los elementos topicalizados

Separamos por coma los elementos topicalizados que se refieren a contenidos
de los que el hablante va a escribir o decir algo, y que aparecen encabezando una
oracién. Son, por ejemplo, los adverbios terminados en mentey las locuciones tales
como en cuanto a, a proposito de, respecto de, con respecto a, en relacion con, con
referencia a, a tenor de, por lo que concierne a, de acuerdo con, en lo relativo a,
hablando de, en lo que respecta a, desde el punto de vista, etc.

En cuanto a Felipe, se trata de un gran artista. (L. Gémez Torrego, 2002,
p. 261)

Lingiiisticamente, esa frase es agramatical. (ibidem)

9. El uso de la coma con los complementos oracionales

Los complementos o modificadores oracionales son adverbios o locuciones
adverbiales que modifican a toda la oracién y no solo a uno de sus elementos.
Semadnticamente, manifiestan la actitud del emisor ante lo expresado. Pueden

2 Con la sigla GDULE designamos el Gran Diccionario Usual de la Lengua Espariola (véanse la
bibliografia).
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aparecer al principio, en medio o al final de la oracién, siempre separados
mediante coma o comas:

He aqui unos ejemplos del vasto repertorio de los complementos oracionales:
generalmente, posiblemente, naturalmente, efectivamente, en definitiva, por regla
general,  por  suerte,  afortunadamente,  francamente,  sinceramente,
lamentablemente, etc.:

Efectivamente, el tren salia a las y media. (OLE, 2010, p. 318)

No creo que vuelva por aqui, francamente. (ibidem)

Por otra parte, incluimos aqui también algunos adverbios y locuciones en
funcién de complementos circunstanciales de tiempo (mientras, antafo,
actualmente, después, luego, de mayor, desde nifio, etc.), y las férmulas de cortesia
tales como /o siento, por favor.

Me pasas el pan, por favor. (GDULE, 2003)

Mientras, hizo lo que debia y todo salio bien. (DPD, 2005, § 1.3)

De mayor, seré arquitecto. (L. Gémez Torrego, 2002, p. 351)

10. El uso de la coma con los coordinantes

Los coordinantes son conjunciones o locuciones conjuntivas que unen
palabras, sintagmas u oraciones que no mantienen entre si ninguna relacién de
dependencia sintdctica. Distinguimos los coordinantes copulativos, disyuntivos,
distributivos, consecutivos, adversativos y explicativos.

10.1. Coordinantes copulativos

Incluimos aqui las conjunciones y (con su variante e), 1z, el nexo correlativo
tanto ... como..., y los nexos como tampoco'y asi como. La conjuncién y'y los nexos
tanto... como..., asi como expresan suma o adicién. La conjuncién n7 y el nexo
como tampoco unen términos u oraciones que expresan negacion.

Ahora bien, ponemos coma delante de la locucién conjuntiva as/ como:

Hablo de Ia actividad de la empresa, asi como de los beneficios obtenidos.

(Clave, 2012)

En cambio, no ponemos coma entre los términos u oraciones unidas por los
coordinantes copulativos y;, ni, tanto... como, como tampoco:

Vino solo y se fue acompanado. (ibidem)

Ni lo sé ni me importa. (ibidem)

No se lo dije a Juan como tampoco a su hijo. (L. Gémez Torrego, 2002, p. 233)

Me hicieron regalos tanto mi padre como mi madre. (ibidem)
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Tampoco la usamos si repetimos la conjuncién y o ni para obtener un efecto
mds expresivo, lo que representa la figura retérica del polisindeton:

Me vio y me saludo y me dio un abrazo y todo. (L. Gémez Torrego, 2002,

p- 232)

No tengo ni perros ni pdjaros ni gatos. (1bidem)

No obstante, separamos mediante coma las conjunciones y y ni cuando
introducen secuencias sintdctica o referencialmente distintas, que no constituyen
elementos de la misma enumeracion:

Pintaron las paredes de la habitacion, cambiaron la disposicion de los

cuadros, pusieron alfombras nuevas, y quedaron encantados con el resultado.

(DPD, 2005, § 2.3)

Ni lee, ni juega, ni ve la tele, ni nada. (A. Gonzalez Hermoso et al, 1999,

p- 190)

Asimismo, se escribe coma delante de la conjuncién y cuando la secuencia
que introduce no se refiere a la secuencia que la precede inmediatamente, sino
a todo el predicado anterior:

Pago el traje, la corbata y la camisa, y salio de la tienda. (DPD, 2005, § 2.2)

O cuando hay un inciso delante o después de la conjuncién y:

Mi abuelo, que era un gran aficionado a la poesia, y el maestro del pueblo

fundaron una revista literaria. (DPD, 2005, § 2.6)

Mi madre vino a verme y, ademds, me trajo un regalo*.

En lo que sigue a continuacién, enumeramos los casos cuando el uso de la
coma es admisible, aunque no obligatorio.

Primero, es frecuente poner coma delante de la conjuncién y cuando la
primera oracidn tiene cierta extensién (OLE, 1999, § 5.2.2):

Los instrumentos de precision comenzaron a perder su exactitud a causa de

la tormenta, y resultaron intitiles al poco tiempo.

Segundo, también se puede usar coma cuando las oraciones coordinadas
tienen sujetos distintos:

La mujer salia de casa a la misma hora todas las mananas, y el agente seguia

sus pasos sin levantar sospechas. (DPD, 2005, § 2.4)

Tercero, la coma es admisible, aunque no necesaria, cuando la conjuncién
y es sustituible por la conjuncidén adversativa pero:

Juan dio un regalo al nifio, y a Pedro no le gusto. (L. Gémez Torrego, 2002,

p- 498)

22 .. Gémez Torrego (2002, p. 233).
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10.2. Coordinantes disyuntivos

Las conjunciones disyuntivas indican alternativas que se oponen. La
realizacién de una de ellas excluye la de las demas. Son o y su variante u que
pueden, asimismo, repetirse para enfatizar la alternativa entre términos
u oraciones coordinadas.

Con respecto a la coma, no la ponemos delante de las conjunciones
disyuntivas:

¢ Te espero o me voy?(Clave, 2012)

O vienes o te quedas. (L. Gémez Torrego, 2002, p. 258)

Tampoco la ponemos si repetimos la conjuncién para dar mas enfasis a lo que
expresamos (el polisindeton). Lo ejemplifica el siguiente verso de Vicente
Aleixandre?:

Ven, que quiero matar o amar o morir o darte todo.

Ahora bien, la conjuncién o puede, del mismo modo, aparecer en compaiiia
de las locuciones conjuntivas con valor distributivo tales como o bien, sea, ya, ya
sea. Cuando el orden de la aparicion es el siguiente: la locucién conjuntiva ... mas
la conjuncién o..., entonces no usamos comas:

Lo hards ya sea porque te guste o porque te lo pido yo.

No obstante, segin aclara L. Goémez Torrego (2002, p. 235), cuando la
locucién conjuntiva aparece después del término introducido por la conjuncién o,
entonces si que ponemos coma delante de la locucién conjuntiva:

O comemos en mi casa, o bien vamos a un restaurante.

Ademas, podemos poner coma delante de la conjuncién o cuando la primera
oracién tiene cierta extension o cuando hay sujetos distintos. En tal caso, su uso es
admisible, aunque no obligatorio (DPD, 2005, § 2.4):

O vienes conmigo antes de que pierda la paciencia, o te quedas aqui para

siempre.

En cambio, siempre se escribe coma cuando la secuencia que introduce la
conjuncion o se refiere a la primera secuencia y no a la que estd inmediadamente
delante de ella:

No sé si ir de vacaciones a Francia o Italia, o quedarme en casa. (DPD, 2005,
§2.2)

O también cuando hay incisos delante o detrds de la conjuncién o (DPD,
2005, § 2.6):

Puedes venir con nosotros o, por el contrario, quedarte en casa todo el dia.

23 El poema titulado “Ven, siempre ven” (http://www.poemas-del-alma.com/vicente-aleixandre-ven-
siempre-ven.htm [05.03.2012]).
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Finalmente, cabe mencionar que hemos de separar mediante coma la
secuencia con los correlativos disyuntivos de la oracién principal cuando ésa
dltima tiene un verbo en modo imperativo. Lo ilustran los siguientes ejemplos
(Clave, 2012):

O es feo o es guapo, acldrate.

Acldrate, o es feo o es guapo.

10.3. Coordinantes distributivos

Los coordinantes distributivos forman asi llamadas correlaciones
distributivas que pueden ser ya sea..., ya sea...; sea..., sea...; bien..., bien...; o bien...,
o bien...; ya..., ya...; ora..., ora..”. Las construcciones coordinadas distributivas,
igual que las disyuntivas, expresan alternancia entre dos o mas opciones. La
realizacién de una opcién excluye la de las demds. La diferencia basica entre los
dos tipos de coordinadas tiene un cardcter puramente sintdctico, puesto que en las
distributivas cada alternativa estd precedida de un nexo.

En cuanto al uso de la coma, conforme con la RAE (DPD, 2005, § 1.2.6), se
escribe una coma delante de cada una de las secuencias introducidas por
coordinantes correlativos de valor distributivo:

Organizaremos la fiesta, bien en tu casa, bien en la mia.

Si los coordinates en cuestién encabezan la oracién, ponemos coma detras de
ellos si el enunciado continta (L. Gémez Torrego, 2002, p. 235):

Ya seas bueno, ya seas malo, te querremos siempre.

Por el contrario, no usamos coma delante de la primera coordinante
distributiva siempre y cuando forme una unidén sintagmatica muy estrecha con el
verbo principal. Por ejemplo, si une verbo con su complemento (7bidem):

Tomaba ora la pluma, ora la espada.

Para terminar, mencionemos que la brevedad de las secuencias que
introducen los correlativos distributivos, a su vez, también determina la ausencia
de las comas:

Iré o bien hoy o bien manana. (Clave, 2012)

10.4. Coordinantes explicativos
Los coordinantes explicativos unen dos términos u oraciones, de las cuales
una aclara el significado de la anterior o las anteriores. Separamos con comas las
locuciones conjuntivas explicativas que son es decir, esto es, o sea (o sea, que):
Estas dos palabras son sinonimas, es decir, significan lo mismo. (OLE, 1999,
§5.2.8)

24 Esta ultima correlacién distributiva pertenece al registro culto, literario.
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El valor explicativo tiene, asimismo, la conjuncién o que indica equivalencia
y aclara de una manera distinta un término o expresiéon anterior. No ponemos
coma delante de la conjuncién o si el enunciado es corto y sélo incluye un
término:

Don Juan o el burlador de Sevilla. (GDULE, 2003)

Al contrario, ponemos comas al comienzo y al final del término introducido
por la conjuncién o cuando estd intercalado en una oracién como inciso
explicativo:

La anchoa, o boqueron, es el pez que mads me gusta. (DPLE, 1998)

10.5. Coordinantes adversativos
Los coordinantes adversativos aportan el significado de oposicién total
o parcial de los segmentos unidos. Son representados, ante todo, por pero, sino,
mas, aunque, sin embargoy sino que. El valor adversativo lo aportan también los
nexos salvo, menos, excepto. Veamos ahora, con mds detenimiento, el uso de la
coma con los susodichos coordinantes.

10.5.1. Las conjunciones mas, aunque, sin embargo, pero

El uso de la coma con mas, aunquey sin embargo en su valor adversativo no
presenta dificultades. Siempre les anteponemos una coma (GDULE, 2003):

No tenia gran talento, mas lo suplia con su bondad.

Es una casa muy bonita, aunque le falta decoracion.

Tengo motivos para enfadarme, sin embargo no lo haré.

En cuanto al uso de la coma con la conjuncién pero, los manuales
mencionados en la bibliografia del presente trabajo® se muestran unanimes a la
hora de presentar la teoria: usamos coma ante oraciones coordinadas adversativas
introducidas por pero®. Por poner unos ejemplos:

Hazlo si quieres, pero luego no digas que no te lo adverti. (DPD, 2005,

§1.2.8a)

Queria asistir, pero no pudo. (QDLE, 2010, p. 65)

Ayer fui al partido, pero no me gustd el espectdculo de los hinchas”.

% Cf. L. Gémez Torrego (2002, p. 499), el DPD (2005, § 1.2.8a), la OLE (2010, pp. 319-328), el QDLE
(2010, p. 65).
26 Cabe mencionar de paso que no ponemos coma delante de la locucién adjetiva o adverbial pero que
muy, que se antepone a adjetivos y adverbios para enfatizar lo que expresan:

Han hecho un dibujo pero que muy bonito. (GDULE, 2003)

Se lo paso pero que muy bien. (GDULE, 2003)
27 L. Gémez Torrego (2002, p. 499).
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No obstante, tanto en otras paginas de los mismos manuales como también
en diccionarios y en prensa’® abundan ejemplos en los que no se pone coma
delante de pero sin que exista una norma establecida que explique los criterios de
tal opcidn:

/Le gustaria a usted estar junto a un hombre o una mujer que dice que lo / Ia

ama pero que usted sabe estd pensando todo el tiempo en su antiguo amor?’

Daniel fue pero llego tarde. (QDLE, 2010, p. 262)

Intenté ayudarte pero me equivoqué. (L. Gémez Torrego, 2002, p. 236)

El proyecto es bueno pero muy utopico. (Clave, 2012)

Simple pero ordenado, enérgico pero sereno, trabajador pero no obsesivo al

mango®.

Ademas, ni la extencién de la secuencia introducida por pero ni las clases de
palabras que la forman (adjetivos, locuciones adverbiales, etc.) constituyen criterio
alguno a la hora de poner coma, dado que hay ejemplos sintdcticamente parecidos
tanto con la coma como sin ella:

E's guapo pero estipido. (GDULE, 2003)

E's guapo, pero muy antipdtico. (DPLE, 1998)

Todo ello nos inclina a plantearnos la siguiente pregunta: ;jserd facultativo,
por lo tanto, el uso de la coma o habrd un cambio de interpretacién motivado por
su falta?

Empecemos, pues, por el caso de la presencia de la coma.

Ponemos coma delante de pero cuando tiene valor adversativo propiamente
dicho, o sea, cuando a raiz de su presencia se contraponen dos ideas. Como aclara
la RAE (NGLE;, 2009, § 31.10c):

“Normalmente, una de ellas se expresa en el término de dicha conjuncién,
mientras que la otra, opuesta a la primera, se infiere del primer segmento
coordinado. Asi, en “Estoy muy ocupado, pero lo atenderé” se contraponen
dos informaciones: la primera es ‘Lo atenderé’; la segunda es ‘No lo atenderé’.
La primera ha sido expresada en la segunda parte de la oracién; la segunda es
la opuesta a ella y se INFIERE o se deduce de la primera afirmacién. Asi

pues, el uso de “pero” es adecuado porque de la afirmacién “Estoy muy

28 Por lo que concierne a la prensa, véanse “La coma y el pero” de Ana Maria Vigara Tauste
(http://www.ucm.es/info/especulo/cajetin/comapero.html [09.04.2012]).

2 En la Nueva gramdtica de la lengua espariola de la RAE (2009, § 31.10a). NGLE, en adelante.

30 M. Moliner (http://www.diclib.com/cgi-
bin/d.cgi?l=es&page=search&p=pero&vkb=0&base=examples_es_short&prefbase=&st=4&category=ca
t103 [17.04.2012]). Consultense més ejemplos con la conjuncién pero en M. Moliner (véanse la
bibliografia).
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ocupado” serfa natural o esperable deducir ‘No lo atenderé’. El uso de la
conjuncién “pero” implica, consiguientemente, la negacién implicita de
alguna inferencia esperable.”

Ademas, dicha oposiciéon puede darse también entre dos interferencias3!. Sea
cual sea, es la oposiéon de dos ideas la que caracteriza las construcciones
adversativas que siempre separamos mediante coma:

La casa es pequenia, pero comoda. (M. Moliner, 2001)

Cosas asi, pasemos ahora a los casos de la falta de la coma.

A la vista de los ejemplos recogidos, formulamos una hipédtesis de que al no
poner coma delante de la conjuncién pero, lo que introduce no expresa la
oposicién, objecién total o parcial de dos ideas, como lo hace en su valor
propiamente adversativo, sino que se asemeja a la conjuncién copulativa y. Asi
pues, introduce una informacién de igual importancia informativa que la de la
oracién principal. Semadnticamente, pero pasa a indicar suma o adicién de
informaciones y es sustituible por la conjuncién y:

No anduve mucho pero me cansé. (L. Gémez Torrego, 2002, p. 236)

Parafraseando: No anduve mucho y me cansé.

Es listo pero antipdtico. (1bidem)

Parafraseando: Es listo y antipdtico (a la vez).

Ademas, fijémonos que la conjuncién y;, analdgicamente, admite la coma
antepuesta cuando pasa a denotar otro valor que el copulativo, por ejemplo, el
adversativo:

Le aconsejé que no comprara esa casa, y no me hizo caso. (DPD, 2005, § 2.5)

10.5.2.  Los nexos sinoy sino que

El uso de la coma con los coordinantes adversativos sinoy sino que se somete
a unos criterios bien definidos que recogemos del DRAFE®.

Asi pues, se usa la coma cuando la conjuncidn adversativa sino (gue):

31 “En otros casos, la oposicién tiene lugar entre DOS INFERENCIAS, cada una de las cuales se
deduce de uno de los segmentos coordinados. Asi, si en el debate sobre la contratacién de un jugador
de futbol alguien dice “Es muy habilidoso, pero tiene muchas lesiones”, no estara contraponiendo los
significados de estos dos segmentos (es decir, ‘ser habilidoso’ y ‘tener muchas lesiones’), sino las
inferencias o las deducciones que se obtienen de ellos. La primera inferencia viene a ser ‘Deberiamos
contratarlo’, y se obtiene de “Es muy habilidoso”. La segunda es ‘No deberiamos contratarlo’, y se
obtiene de “Tiene muchas lesiones”. Asi pues, ‘ser habilidoso’ se interpreta como una cualidad
positiva en relacion con el posible contrato, mientras que ‘tener muchas lesiones’ se interpreta como
cualidad negativa en relacién con el posible contrato.” (NGLE, 2009, § 31.10d)

32 http://buscon.rae.es/drael/SrvltConsulta? TIPO_BUS=3&LEMA=sino [18.03.2012]
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» contrapone un concepto afirmativo a otro negativo que se expone
anteriormente:
No lo hizo Juan, sino Pedro.
No quiero que venga, sino, al contrario, que no vuelva por aqui.
» denota adicién de otro u otros elementos al enunciado:
No solo por entendido, sino también por afable, modesto y virtuoso,
merece ser muy estimado.
Al contrario, no ponemos coma cuando la conjuncién adversativa sino
(que):
» denota idea de excepcion:
Nadie lo sabe sino Antonio.
» equivale a tan solo, solamente:
No te pido sino que me oigas con paciencia.

10.5.3. Los nexos salvo, excepto, menos

Como afirma la RAE (DPD, 2005, § 1.2.7), es conveniente poner coma
delante de los nexos salvo, excepto, menos.

Los pobres lo perdonan todo, menos el fracaso.

Igual que delante de los nexos tales como a excepcion de, exceptuando, etc.:

Nadie parece estar al caso del debate parlamentario, exceptuando los

periodistas®.

11. El uso de la coma en las oraciones subordinadas

La subordinacién tiene lugar dentro de la oracién compleja cuando las
oraciones componentes estdn en relaciéon de dependencia sintactica. Una de ellas,
llamada oracion subordinada, depende sinticticamente de otra, denominada
oracion principal. Segun la funcién que la oracién subordinada puede desempeiiar
dentro de la oracién compleja, se distinguen los siguientes subtipos: oraciones
subordinadas sustantivas, adjetivas, adverbiales propias e impropias.

11.1. Subordinadas sustantivas
Es de suma importancia recordar que, a diferencia del polaco, en espaiiol las
oraciones subordinadas sustantivas no requieren coma para separarlas de la oracién
principal. El uso de la coma en tales estructuras es incorrecto en espaiol.

33 M. Moliner (http://www.diclib.com/cgi-
bin/d.cgi?l=es&page=search&p=exceptuando&vkb=0&base=moliner&category=cat4 [18.04.2012]).
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Siguiendo a los autores de £/ Quitadudas de la lengua espariola (2010,
pp- 264-278), presentamos a continuacioén los subtipos de oraciones subordinadas
sustantivas segun la funcién que desempefan dentro de la oracién compleja.
Citamos también unos ejemplos que ilustren claramente la falta de la coma.

Asi pues, las subordinadas sustantivas pueden ejercer la funcién de:
sujeto: Me gusta que la gente sea sincera. Es desagradable que digas eso.
complemento directo: Quiere que se lo digas. Opino que no.
complemento de régimen: Maria se olvido de que yo la esperaba.
complemento indirecto: Ddselo a quien te lo pida.
complemento agente: La vacuna fiue presentada por quienes la

VVVYYVYYVY

descubrieron.

complemento circunstancial: £Eva lo compro sin que lo supiéramos.
complemento del nombre: 77ene esperanzas de que sea cierto.
complemento de un adjetivo: Estoy contento de que estés aqui.
atributo: Manuel es quien te lo pregunto.

complemento indirecto: Ddselo a quien te lo pida.

VVVVYYVYYVY

complemento agente: Ja vacuna fue presentada por quienes Ila
descubrieron.

11.2. Subordinadas adjetivas

Las oraciones subordinadas adjetivas, llamadas también de relativo,
desempafian en la oraciéon compleja la funcién de un adjetivo, o sea, la de
modificador de un sustantivo que es su antecedente. Van introducidas por un
pronombre o adverbio relativo.

Recordemos que en el parrafo 5.2 del presente trabajo ya hemos signalizado
que, a diferencia de las oraciones adjetivas explicativas que actian en forma de
inciso, no se usa la coma con las oraciones subordinadas adjetivas especificativas.

Tampoco la ponemos delante de las subordinadas adjetivas introducidas por
adverbios relativos donde, cuando y como (A. Génzalez Hermoso et al, 1999,
p- 193):

Ese no es el modo como debes leer.

Di el dia cuando naciste.

Puso el pan en el cajon donde le habia dicho.

Ni la usamos después o delante de las subordinadas adjetivas sustantivadas
que siempre aparecen sin antecedente expreso. Van introducidas por el articulo
seguido del relativo gue (por ejemplo, Lo que necesita es tranquilidad®*), o por los
relativos quien, quienes, cuanto, cuanta, cuantos, cuantas.

34 A. Génzalez Hermoso et al. (1999, p. 193).
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Siguiendo a L. Gémez Torrego (2002, p. 338), las funciones que pueden
desempefiar estas oraciones adjetivas sustantivas, que aparecen sin coma, son
propias de los sustantivos.

Son, pues, las funciones de:

> sujeto: £l que / Quien busca halla.

» complemento directo: Entonces conoct a quien / a la que es mi mujer.

» complemento indirecto: 7ienes que escribir Ia carta a quien (al que /a la que)
tu sabes.

» complemento de régimen Me acuerdo mucho del que / de quien ti hablas

tanto.

» complemento circunstancial: Como de lo que gano con las clases.

» atributo: Ese chico es el que necesitamos.

» complemento del sustantivo: La casa del que / de quien tiene dinero es mds
confortable.

» complemento del adjetivo: Estdte pendiente de quien (del / de la que) entre
por la puerta.

» complemento del adverbio: Gano mds de lo que crees.

11.3. Subordinadas adverbiales

Las oraciones subordinadas adverbiales desempeiian funciones propias de un
adverbio o un sintagma adverbial, siendo complementos circunstanciales de
tiempo, lugar y modo. Sus respectivos conectores pueden ser: cuando, mientras,
apenas, antes de que, después de que, etc.; donde, por donde, de donde, a donde,
etc.; como, tal y como, segiin, etc.

Por lo que concierne al uso de la coma, no la colocamos si las susodichas
subordinadas adverbiales vienen después de la oracién principal, segun lo ilustran
M. Marin Francisco y P. Espafia Ramirez (2001, p. 341):

Cogimos el tren rdpidamente después de visitar a tu hermana.

En cambio, usamos coma cuando las oraciones subordinadas adverbiales se
anteponen a la oracién principal:

Después de visitar a tu hermana, cogimos el tren rdpidamente.

A no ser que la subordinada sea breve. En tal caso, como postula la RAE
(OLE; 2010, p. 328), no se suele poner coma:

Cuando quieras nos marchamos.
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11.4. Subordinadas adverbiales impropias
Las oraciones subordinadas adverbiales impropias establecen con la oracién
principal una relacién de causa-consecuencia real o potencial. Pueden ser
subordinadas causales, consecutivas, condicionales, concesivas y finales.
Por lo concerniente al uso de la coma, cada uno de los arriba mencionados
subtipos merece una presentacidn aparte que presentamos a continuacion.

11.4.1. Subordinadas causales

Las subordinadas causales expresan la causa o razén de lo anunciado en la
oracién principal. La introducen conjunciones o locuciones conjuntivas como
porque®, dado que, puesto que, pues, ya que, como, a causa de que, gracias a,
debido a, etc.

Siempre usamos coma delante de pues, puesto que, ya que, dado que. Por
poner un ejemplo:

Estdn en casa, pues tiene la luz encendida. (OLE, 1999, § 5.2.7¢)

Cuando encabezan la oracién, también se separan por coma de la oracién

principal:

Ya que has venido, quédate a cenar. (GDULE, 2003)

En cambio, no se pone coma con los nexos tales como debido a, gracias a,
a causa de tanto delante de las oraciones subordinadas como delante de las
construcciones nominales que también puede encabezar, y lo que ilustran los
siguientes ejemplos:

No pude venir debido a la huelga de trenes. (GDULE, 2003)

Los campos se inundaron a causa de las fuertes lluvias. (Clave, 2012)

He aprobado gracias a que me ayudasteis. (L. Gémez Torrego, 2002, p. 353)

No obstante, si colocamos una coma después de las secuencias que
introducen cuando encabezan la oracion:

A causa de su aficion al alcohol, perdié su empleo. (GDULE, 2003)

Las oraciones causales pueden introducirse, asimismo, por la conjuncién gue.
En tal caso, se pone coma en la escritura y se hace una pausa al pronunciarlas:

Cierra la ventana, que tengo frio. (QDLE, 2010, p. 291)

Al final, cabe acentuar que la conjuncién como con valor causal siempre
encabeza la oracién y se separa mediante coma del resto del enunciado:

Como no me avisasteis, no he podido venir. (QDLE, 2010, p. 290)

% Hemos presentado el uso de la coma con la conjuncién porgue en el parrafo 6.3 del presente
trabajo.
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11.4.2. Subordinadas consecutivas

Las subordinadas consecutivas expresan la consecuencia de la causa indicada
en la oracién principal: Has regado, asi que Ia tierra estd mojada.

Como vemos, ponemos coma delante de las subordinadas consecutivas que
vienen introducidas por las conjunciones y locuciones consecutivas como conque,
asi que, de manera que, de modo que, luego, por tanto, por lo tanto, por
consiguiente, por eso, por ello, de ahi que, etc.:

Prometiste acompanarle, conque ya puedes ponerte en marcha. (OLE, 1999,

§5.2.7b)

No encontrd a sus amigos, luego se quedo solo.*

Hacia un dia maravilloso, asi que decidi bajar a la playa. (GDULE, 2003)

El Jadron conocia la combinacion, por eso no sond la alarma. (ibidem)

No obstante, cuando el nexo consecutivo aparece con la conjuncién
y antepuesta (por ejemplo, y por eso, y por ello, y por lo tanto), encontramos los
ejemplos tanto con la coma como sin ella:

Tenia mucho carisma y por eso gano las elecciones. (1bidem)

Estd enfermo, y por ello debe guardar cama. (QDLE, 2010, p. 293)

Por otra parte, dado que las conjunciones y locuciones conjuntivas
presentadas en este parrafo pueden funcionar tanto como nexos consecutivos como
marcadores discursivos®, recordemos que, en este ultimo caso, se separan del resto
del enunciado, o bien mediante comas, o bien mediante un punto y coma
antepuesto y una coma pospuesta:

No tengo dinero; por lo tanto, no lo puedo comprar. (ibidem)

Hoy es sdbado y, por lo tanto, nos iremos al campo. (L. Gémez Torrego,

2002, p. 371)

11.4.3. Subordinadas condicionales

Las subordinadas condicionales, llamadas prdtasis, mantienen una relacién
condicional o hipotética respecto a la principal, llamada apddosis. Las conjunciones
y locuciones conjuntivas condicionales pueden ser, verbigracia, si, a condicion de
que, en caso de que, con solo que, con tal de que, siempre y cuando, siempre que,
como, cuando, etc.

Respecto al uso de la coma, no la ponemos si el orden dentro de la oracién es
el siguiente: apodosisy protasis.

Compraria muchas cosas si fuera rico. (QDLE, 2010, p. 293)

36 En M. Marin Francisco y P. Espafia Ramirez (2001, p. 203).
37 Véanse al respecto el parrafo 7 del presente trabajo.
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No obstante, si cambiamos el orden, entonces ponemos coma para separar la
oracién principal de la subordinada:

Si fulera rico, compraria muchas cosas. (ibidem)

No obstante, si la subordinada es muy breve, puede prescindirse de la coma:

Si o sé no vengo. (DPD, 2005, § 1.2.10b)

En las oraciones condicionales pueden aparecer también sintagmas
preposicionales o expresiones del tipo: yo que tu, yo en tu lugar, etc. Por regla
general, encabezan la oracién y siempre se separan mediante coma del resto del
enunciado:

Con tu ayuda, saldremos adelante. (L. Gémez Torrego, 2002, p. 362)

Yo que tu, buscaria una casa mds economica.

11.4.4. Subordinadas finales

Las subordinadas finales indican la finalidad o el objetivo de la accién que
expresa la oracion principal. Las conjunciones y locuciones conjuntivas finales son,
por ejemplo, para, a, a fin de, porque, etc.

Ahora bien, nunca ponemos coma delante de las subordinadas finales
(L. Gémez Torrego, 2002, p. 242):

Me callo a fin de que poddis oir mejor.

Trabajo para que poddis comer.

La coma, en cambio, va a aparecer delante de las oraciones finales
introducidas por la conjuncién gue (L. Gémez Torrego, 2002, p. 357):

Vuélvete, que te veamos.

Y también, delante de las subordinadas finales en forma negativa y sin nexo
alguno (7bidem):

Voy a quitar el coche, no sea que me multen.

Se abrigo bien, no fuera a enfriarse.

11.4.5. Subordinadas concesivas

Las subordinadas concesivas indican una objecién que se opone a la oracién
principal, aunque no excluye su cumplimiento. Las conjunciones y locuciones
conjuntivas concesivas son, verbigracia, aunque, por mds que, por mucho que,
a pesar de que, pese a que, ademds de que, si bien, aun cuando, etc.

En cuanto al uso de la coma, no la ponemos cuando la subordinada concesiva
sigue a la oracién principal:

Saldremos a la calle aunque llueva. (QDLE, 2010, p. 297)

Por el contrario, la ponemos siempre y cuando haya cambio de dicho orden:
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Aungque estoy malo, no faltaré a la cita. (DRAE®)

Con respecto a las oraciones concesivas introducidas por la locucién a pesar
de que, debemos recalcar que siempre se escribe una coma entre las oraciones
componentes sin que importe el orden:

Me iré, a pesar de que me lo han prohibido terminantemente. (GDULE,
2003)

A pesar de que sali tarde de casa, llegué a tiempo a la reunion. (Clave, 2012)

Por lo que atafie a las férmulas repetitivas en modo subjuntivo con valor
concesivo, se separan por coma del resto del enunciado si se anteponen a él:

Quieras o no quieras, iré a tu casa. (L. Gémez Torrego, 2002, p. 359)

Lo hard quiera o no quiera.

11.4.6. Subordinadas comparativas

Las subordinadas comparativas expresan el grado de igualdad, de
superioridad o de inferioriodad. Los nexos comparativos son, por ejemplo, zanto...
como..., tanto como ..., tan... como..., mds ... de lo que..., menos... de lo que..., etc.

Nunca separamos con coma las subordinadas comparativas (QDLE, 2010,
p. 298):

No es tan listo como parece.

Hay tantos platos como comensales se sientan a la mesa.

Estd mds lejos de lo que creia.

Ni tampoco las oraciones subordinadas comparativas condicionales
introducidas por los nexos del tipo: como si, igual que si, lo mismo que st

Truena como si fuera a llover. (GDULE, 2003)

12. El uso de la coma con las formas no personales del verbo

El infinitivo junto con preposicién, el gerundio y el participio constituyen
formas no personales del verbo. Pueden funcionar como oraciones subordinadas
adverbiales propias e impropias, expresando diferentes valores: temporal,
condicional, concesivo, causal y modal.

Por lo que atafie al uso de la coma, no la ponemos cuando las formas no
personales del verbo aparecen detrds de la oraciéon principal:

Lo vimos saliendo del metro.

Nos dimos cuenta de todo al llegar Juan.

A menos que la oracién principal sea de cierta extensidn:

38 http://buscon.rae.es/drael/SrvltConsulta? TIPO_BUS=3&LEMA=aunque [27.04.2012]
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El caballero andante va de un lugar a otro sin quedarse mucho tiempo en

ninguno, buscando aventuras en las que participar. (DPLE, 1998)

O bien cuando el gerundio desempefia una funcién explicativa o aclaratoria
(P. Garcia Madrazo et al., 1993, p. 421):

Escribe tres ejemplos, usando las palabras apropiadas para cada caso.

En cambio, si ponemos coma cuando colocamos el gerundio, el participio y el
infinitivo al comienzo de la oracién. En tal caso, modifican toda la oracidén
y reciben el nombre de construcciones o cldusulas absolutas (L. Gémez Torrego,
2002, pp. 350-351):

Terminada la clase, los alumnos salieron al recreo.

Al acercarnos todos a la mesa, se cayo la botella.

Caminando Juan por la calle, se produjo una explosion.

No obstante, no ponemos coma detrds del gerundio que encabeza la oracién
cuando no le acompafa ningin complemento verbal:

Hablando se entiende la gente.
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We are all familiar with the time capsule idea, a set of cache of goods or
information for posterity organized on completion of an undertaking or
a memorable event. Depending on the occasion, the historical freeze may contain
various artifacts of daily use, personal belongings or even samples of food and
materials, etc. It is done with the aim to directly communicate a flavour of the
time, often with a personal touch. This cultural phenomenon attracted the
attention of professionals, time capsule historians, who, among other things,
evaluate the informative potential of their contents. William Jarvis (2002) points
out that the majority of things in the time capsules is of little historical value
calling them “useless junk”. Selection of a written word medium such as
newspapers or magazines seems to be a reasonable choice to illustrate the
sociocultural dimension of the times.

Alan Floyd may be seen as one of the time capsule researchers
(a classification which he might be surprised at), delving into eighteenth-century
English periodicals and offering a picture of the English “Enlightenment Era”.
Focusing on the attitudes of the upper classes that emerge from the magazine
pages, he allows for the trickle-down effect to wider audiences constituting the
literate community of Britain (p. 25) with regard to the elapse of time, common
problems and preferences, pastimes, attitudes towards education, art as well as
macro-categories vibrant in the “Age of Reason” delineating the book’s chapters.

The eighteenth century witnessed a remarkable development of press and
subsequently of public opinion. Thus, being an invaluable source of information,
the periodicals present a challenge for historians and an unfathomable source for
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other researchers hunting for the spirit of the past. Periodicals performed versatile
functions: from mere reporting, considering, advising, reflecting to pure
entertainment. Alan Floyd illustrates the century’s “unquenchable thirst for
printed matter” stating that in England itself “by 1800, 250 periodicals had seen
the light of day” (p. 6). The author deserves praise for the going through a vast
corpus of periodicals, the endeavour requiring arduous “combing through texts” in
the old-fashioned way due to the lack of digitalized versions, as he admits in the
introduction. Presentation of the corpus with a short description of most popular
periodicals, their mission statements, character and style, field of specialization
etc., helps the reader anchor in the epoch before the subject-matter is disclosed. It
encourages the reader to assume a critical stance to the content presented in the
course of the book without it being necessary to resort to outside sources. Thus,
the author allows for the possibility of alternative interpretations. He himself takes
a moderate, well-informed stance in drawing conclusions regarding society at
large seeing the written word as somehow “distanced from the real world” (p. 6).
The last reservation needs the assumption of the bridge between periodical
contributor and target audiences, owners and editors of the periodicals before
drawing legitimate conclusions pertaining to general opinions dictating social
behavior; the author proves to be fully aware of this and should be given credit for
this well-balanced approach. The analysis of the material reprinted from other
sources is very informative in this regard.

The century-long study of this new medium requires the assumption of the
dynamic approach. The books is also adequate in this regard. The author takes
accounts of the fact that the whole process of editing as well as potential
readership evolved markedly towards the end of the century with the general
growth of literacy as the century progressed.

The books presents an interesting project of making the most of the time
capsule information contained in the periodicals to delve into the mentality of the
“pre-Darwinian or pre-evolutionary outlook on society and the world that
surrounded” (p. 2) magazine contributors of the time. The subtitle of his book
limits his attitudinal consideration only to the enlightened and literate of the
“upper and upper-middle classes” (p. 2). Nonetheless, as the author stresses, with
England being a “pioneer in many social and scientific fields” (p. 2), delving into
the “common mind” of the formative social elite offers precious insights into the
social history underlying political decisions. It is a vital issue if one takes into
account the Enlightenment, the era opening new horizons for the intellectual
potential of the human being.

Being a researcher of the past, he bears in mind the modern reader, making
language adjustment to avoid the necessity of additional explanations which might
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be discouraging or demotivating for the audience. The same refers to the
evaluation of the look and content of periodicals. Comparisons with present-day
magazines offer the potential reader of the book a tangible frame of reference,
which may be very helpful and it should be perceived as an asset of the book,
devoid of illustrations, paralleled by the similar scarcity in the periodicals
themselves. Language focus receives separate attention in his considerations, the
author imparting the importance of linguistic issues to the reader by stating that
“an understanding of attitudes is impossible without considering elements of the
language” (p. 1). Then, he consistently weaves the fabric of his narrative by
strengthening the pattern giving attention to certain discursive practices,
expressions, or words (e.g. the key word “science” itself, p. 98).

The essence of the book has been enclosed largely in six chapters. In the
opinion of the reviewer, introduction and conclusion, although essential, should
technically remain unnumbered and in the present review are not considered as
chapters. Thus the analysis proper of the subject-matter subject matter starts in
chapter two, devoted to attitudes towards the press freedom. The author duly
considers the perception of political and social freedom, drawing a historical
outline of documents, underscoring the liberty of expression in Britain. He
perceives this freedom in the broader perspective of educational needs, enhanced
communication and industrialization, and (after Habermas) the emergence of
a bourgeois “public sphere (p. 25). The diversity of topics covered by the
periodicals, as well as a very critical stance regarding delicate political issues offer
an image of Britain as a quite tolerant and liberal country with “a new socially
mobile public culture” (p. 33). Nonetheless, this does not mean that the press was
invulnerable to political decisions for many reasons, with financial subsidies
having possibly the most direct influence.

Chapter three considers attitude towards social class. England is presented as
a country in which “distribution of social power was unashamedly hierarchical,
hereditary and privileged, and inequality was justified throughout this century
(p. 43) and “this wellbeing encouraged confidence and complacency in the upper
classes reflected in some periodicals” (ibid.). This largely negative attitude towards
lower the classes is evidenced in opinions presented in some of the periodicals.
Basically, dichotomous social stratification dictated the lifestyle and shaped
ambitions of the slowly emerging middle class having little political say within the
British electoral system. The whole country seemed to be living by two different
standards: those for the rich and the poor. Citing numerous extracts for the
periodicals, the author demonstrates the inequalities as justified by the political
and legal system being in the power of the privileged literate. In a sense, the
author questions a common opinion worked out by political historians of why
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England avoided the social upheaval and political unrest triggered by the pulling
down of the Bastille by claiming that “it would be naive to put down the absence
of an all-out French-styled revolution to the fact that it was supposedly far more
democratically than the rest of the continent, as the popular wisdom has it in
Britain” (46). Examples of riots and attitudes expressed in the papers cast new light
on this alleged democracy fencing off the privileged from the totally dispossessed
who were beyond any help and expected to be “obedience, patience, and being
satisfied with your lot” (p. 56) by those at the helm.

Chapter four focuses on attitudes towards morality as a principal value
perceived mostly in deontic modality. Eighteenth-century English society seemed
to be preoccupied with reforming manners and behaviours. The author states that
“in fact, hardly any stories in any of the magazines are told without a moral
meaning being attached to them” (p. 58). One interesting element is the fact that
this morality was of a sober secular version “based on observation of nature, the
Classics, reason and humanism rather than on the Bible and Christian religion”
(ibid.) with the moral standpoint of quelling human passions in favour of reason.
Preaching includes moderation and decorum. Again double standards were taken
for granted, those exercised by the rich and a set of rules “for the lower orders”
(p. 62). Subsequently, the author allocates a separate subchapter to morality
related areas such as tolerance and intolerance, consent to which, as he duly
notices, has always depended on whether agreement to it threatened the
established position of those in power. Since “the English upper classes felt that
their position was secure” (p. 65) journalists exhibited courage to problematic
tissues such as nationalism, France and French Revolution, and the field of broadly
conceived education hidden in the term of “broadening the mind”.

In chapter five, the author extracts attitudes to science, reason and religion
constituting the spirit of the century as it emerges from the magazine pages. The
written word coverage presents evidence that the “Age of Reason” was more than
a purely philosophical fixation meaning developments related to scientific
rationalism, but that it also functioned as a secular and intellectual spiritus movens
of the epoch. One should not forget that secularism, putting forth the separation of
government institutions and the people from religious rules and teaching, which
constitutes the basis for modern Western societies, achieved its full apogee in the
“Age of Enlightenment” (Nadon, 2013). This did not entail disbelief in the divine
order of natural things (p. 86). Throughout the chapter and its subchapters the
author exemplifies the percolation of science and reason with convincing clippings
from a variety of sources and representing such remote domains as philosophy,
literature, agriculture, medicine, biology, and practical life. Finally, the “Age of
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Reason” is presented as celebration of individuality and one’s own intellectual
potential as a counterbalance to blind faith and fanaticism.

The attitudes to women, as presented in chapter six, were governed by the
principle of a status quo of the sexes “widely assumed to be the natural order of
the world” (p. 107) with inequality being “being inherent to human existence”
(ibid.) and sanctioned by God. Subsequent subchapters offer text excerpts building
the feeling of “fair sex” treatment, even if only on compassionate grounds.
Nonetheless, separate standards for men and women were a norm sanctioned by
the mercantile nature of marriage, meaning total disempowerment of the latter.
Despite low social status, magazines are informative about some women doing
quite well in the entrepreneurial business as the owners of coffee-houses, shops
and brothels or as stock exchange investors. Some women became politically
engaged fighting for their rights. This struggle oscillated between Bluestockings,
a socially moderate middle class movement and the revolutionary feminism of
Wollstonecraft. Ultimately, the author envisages the portrait of female book
writers and periodical contributors demonstrating how readership, and eventually
the authorship, reinforced their social position and solidified female outlook on
the world as a legitimized one. This image contrasts strikingly with the male
voyeuristic portrayal of women in a condescending and paternalistic style.

Lastly, the author calls attention to attitudes towards nature. This apparently
loosely related issue is made a central metaphor to the understanding of the
Enlightened mind, seeing it basically in a pre-Darwinian fashion as “a pre-
established divine order” (p. 135) “and not part of a living process”. In this section
of the book the prevalent concern seems to be given to linguistic aspects offering
invaluable interpretations of possible symbolic associations related to the natural
environment. Attitudes towards nature emerging from periodicals reflect
contrasting philosophies, the Newtonian mechanistic vision of nature, epitomizing
the rational aspect of the “Age of Reason” against the sentimentalist one standing
for “reflectivity and refined feeling shared among individuals via the all-important
faculty of sympathy as contrasted by Frazer (2010: 4) as a “A tale of two
Enlightenments”. The author of the book under revision does not make this
distinction, but the analysis seems to corroborate this distinction by the
juxtaposition of logical natural world of the Almighty and female personifications
of nature as embodied in the modern notion of “ecofeminism”.

In more general terms, the book demonstrates that Eighteenth-century
society rested firmly on the view of a fixed hierarchy and “natural order of
society”, of the governors and the governed. This outlook was supported by
science dominated with Cartesian-Newtonian paradigm and “only a slice of
enlightened society (...) ready to accept the advances in psychology, botany,
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biology and so on (p. 2). No wonder that such a society was obsessed with morality
and related values. This book might serve as a good reference source for scholars
representing many disciplines but mostly to those preoccupied with sociocultural
issues as attitudes might be the key to the understanding and evaluation of the
century of enlightened advances in a multidimensional perspective. The author’s
frequent comments on the language and rhetoric of the periodicals raises its appeal
to professionals dealing with the linguistic dimension, eager to study “polite,
educated, standard English of the time. Furthermore, the book’s comprehensive
scope and accessible editing makes it open to any amateur readership.

Although the book is undoubtedly a success, I have noticed some flaws. One
is the inconsistent use of nomenclature. The author seems to use some terms such
as British and English interchangeably. Keeping in mind the historical fact of the
Union of 1707, there reader might expect some more precision in this regard. My
review continues this terminological ambiguity since I am not sure whether the
presented data pertain to the British Isles as a whole or only to a part of it
contained in the term “England”. A minor stylistic imperfection is that the author
at certain points switches the narrative mode to the first-person singular “I”
(p. 124) from the dominant first-person plural “We”. The book may also seem to
be too dense, offering too many examples diluting the main points and
occasionally diverting from the main course of the presentation.

Despite these minor disadvantages the whole book deserves
recommendation and due appraisal for the use of extensive corpus and a variety of
periodicals. The author gives a short characterisation of their profile and content.
The choice of the periodicals in the research corpus is very learned and well-
grounded “... as the periodical is less subject to deadlines than dailies, so we can
often gauge attitudes to happenings better by looking at periodicals than at daily
newspapers~ (p. 5). The book presents also a very original endeavour, I do not
know of anything of a similar kind. The enlightened nature of many of the
opinions expressed in the periodicals encompasses many different aspects of life
and society touched on. And last but not least, the book is structured quite
logically and develops each argument in a balanced way offering an intellectual
challenge worth the effort of meandering through the detailed examples, which
results in a first-hand image of the country, with a strange sensation on the part of
the reader that (s)he is a time traveller.
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To succeed as a professional applied linguist, one needs both a broad conceptual
understanding of the field and a set of research tools for analyzing currently
available data and predicting emerging or future trends in language use. Those
criteria are fulfilled by Variability and Stability in Foreign and Second Language
Learning Contexts. The book not only shows how mature and diversified the
discipline is, but in addition its major advantage is that it discusses its fledgling
sub-disciplines. As the editors, Ewa Piechurska-Kuciel and Liliana Piasecka — well-
known Polish applied linguists, promise in the Preface, the volumes present
a wide range of themes “revolving around the concepts of stability and variability
that capture the dynamic nature of the phenomena characterizing language,
learning and teaching” (viii). And indeed they were able to compile a collection
which covers surprisingly broad topics, organized around three major themes,
constituting a gamut picture. Additionally, the work’s advantage is that despite the
fact that contemporary book market of publications that concern those topics is on
the verge of reaching the saturation point, the editors managed to put together
a work that stands out thanks to “the contributors, the cross-sectional nature of
the chapters and the applied framework of stability and variability” (xiii).
“Variability and Stability...” is divided into two volumes. Volume one
comprises chapters revolving around the topic of language (Part I: Focus on
language) and language teaching and teacher development (Part II: Focus on
Foreign/Second Language Teaching). Volume two is solely devoted to the language
learner, which is further organized into three sections discussing learner variables,
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learning language skills and subsystems, and learners with special educational
needs. Altogether the publication includes 32 essays written by 33 authors
representing mostly Polish universities and colleges with a few contributions from
Spain and Greece. Despite this mosaic of different theoretical positions, different
academic sub-disciplines, different research methods and research orientations, it
manages to present a thematically coherent perspective.

In the first part, most writers speak knowingly of current issues in language
use. Chapters of special interest to me were those devoted to variability in
advertising discourse and media language “Variability in Content and Form: From
Informative to Humorous Advertising Texts” by Elizabeth Woodward-Smith and
“Variety of Means of Negation in Newspaper Headlines” by Sylwia Wrzesinska.
Woodward-Smith’s microgenetic investigation is a piece of fine argumentation
with striking examples, especially in the section devoted to historical advertising
which instantly evokes the spirit of the times. Both essays could be used as clear
examples of well thought-over textual analysis supported by data from authentic,
contemporary corpuses. Their strength lies in a deconstruction of textual patterns
used in advertising (Woodward-Smith’s study of unusual, ambiguous or
incongruent situations as a source of humor and appeal in post-war adverts and
commercials) or means of conveying negative evaluation in newspaper headlines
(Wrzesinska’s investigation of presupposition, implicature and negative
connotations). However, the content validity of Wrzesiniska’s work could be
enhanced if the author mentioned the size of her data corpus. This is just a minor
problem, probably an oversight, which does not diminish the value of the chapter
at all.

The remaining chapters of this part are devoted to translation/interpretation
studies (textual patterns characteristic of translational and non-translational texts
in the search for translation universals), (understanding, retention and retrieval in
simultaneous novice interpreters), the perceived importance of cultural elements
in English-language courses, the status of English as an international language and
fluctuation in the acquisition of English articles by Polish learners measured
against a/the as markers of definiteness and specificity. All of them, with the
exception of the chapter “Stability in Variability: Aspects of English as an
International Language” which is not a corpus driven study, show their authors’
preferences for well-controlled (usually smaller) corpora, yielding in many cases
descriptive statistics, which add to the strength of arguments in the particular
chapters. They constitute illustrative examples of the ways in which the computer
is usable for language study and, on this basis, for the generation of new
descriptions, interpretations or hypotheses.
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I am less convinced about the rationale of including Chapter three
“Etymological and Historical Bias in English Dictionaries of the Past” in this part.
Although it does portray change in word meanings, it treats language from a very
different, historical and lexicographic perspective, i.e. dictionary making
considered from the angle of the division between meaning and etymology.

The book continues to present different perspectives on the role and
activities of the teacher in different learning contexts, predominantly in formal
language instruction in Part II. The scope of the subjects included here ranges
from teacher development and attitudes (Chapter 9 and 16) through variability in
the use of implicit language knowledge (Chapter 14) and input (Chapter 12 and
15) to decisive factors in settings and contexts for language learning (Chapter 10
and 11). Without diminishing the value of the remaining chapters, my personal
opinion is that the most important essays in this part are four texts. Firstly,
“Variability in the Use of Implicit Knowledge: The Effect of Task, Level and
Linguistic Form” (by Mirostaw Pawlak) discusses factors which enhance the use of
implicit knowledge in foreign language production. It constitutes a thorough and
clear characteristic of differences between explicit and implicit knowledge,
features of tasks which tap those types of knowledge, followed by a study on the
effect of task type, proficiency and linguistic feature on activation of implicit
knowledge. Secondly, the chapters entitled “Context Matters: Variability Across
Three SLA Learning Settings” (by Maria Juan-Garau) and “Stable and Variable
Aspects of Intercultural Education: Czestaw Milosz’s Poetry in an International
Teacher Training Workshop” (by Anna Nizegorodcew) emphasize the impact of
untypical learning settings (sojourn abroad and CLIL) on students’ intercultural
competence and learning outcomes. Juan-Garau’s paper, however, is short on
substantiating examples probably because it is not a report on the author’s
empirical study. Thirdly, one more paper is that contributed by Aleksandra Wach,
who deals with the topic of teacher awareness in reference to English as lingua
franca (ELF). Her study indicates that Polish teachers’ treatment of ELF is far from
seeing it as “a natural linguistic development borne of language contact and
change” (Jenkins, 2007: 16). Instead their conscious evaluation is that it is a deficit
language, a collection of errors, but when asked to express their acceptability of
certain features of lingua franca in their learners’ English, the teachers are less
judgmental and more understanding. However, as the author does not provide the
sampling procedure (which I assume has been applied), it is difficult to evaluate
the construct validity of the study. Finally, chapter 10 entitled “Variability of
Group Processes. Facilitating Group Dynamics in FL Classroom” by Dagmara
Gatajda drew my attention. It is a report on an action research project focusing on
maintenance of group dynamics. In itself it is very accessible and written with
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conviction and enthusiasm, but it relies solely on activities designed by Hadfield
(1992) and could profit from a greater diversity of sources.

As mentioned in the beginning Volume two addresses the major issue of the
language learner and collects chapters revolving around learner variables,
language skills and learners with special educational needs. It would be tedious to
list all of the perspectives brought into this volume. Although all of them add
considerably to our understanding of language learning, I will limit my writing
only to those which I particularly enjoyed. In my opinion, the chapter on
“Multilinguals’ Learning Stories: Stability and Change” by Danuta Gabrys-Baker
devoted to written accounts of multilingual learners’ motivation, perceptions,
attitudes and strategies related to their learning experience is very revealing. This
is so first of all because I personally believe in the value of the narrative approach
to investigating education, especially due to its potential of capturing individual
differences in cognition and interpretation (Szczepaniak-Kozak, 2012: 196). This
chapter also makes interesting observations about the role of affective dimensions
in the learning process.

Chapters 3 “Gender and Major as Stable Variables Presenting Differences
Between L1 and L2 Reading Motivation” by Ewa Jocher and 5 “The Ideal L2 Self
and Motivated Learning Behaviour — Variability Across Different Educational
Settings” by Anna Mystkowska-Wiertelak deal with the topic of motivated
learning, in itself a challenge due to numerous factors which influence it. The
essay by Mystkowska-Wiertelak explores the interplay Ideal L2, Intended learning
effort and Attitude towards learning English as motivational variables in three
groups of EFL learners. The other is a study on adolescent motivation to read with
gender, interest and input language as independent variables. Both papers,
although supported with neat computer statistics and clear research procedures,
could be followed with a more focused section of conclusions. However, I realize
that probably all contributors had to comply with a page number limit. Gender as
a shaping factor in communication continues to be investigated in a study on
willingness to communicate carried out by Ewa Piechurska-Kuciel “Gender:
A Cause for Stable Differences in Willingness to Communicate in L2?” The
research is an illustrative example of state-of-the-art research design, a vast corpus
and rigorous results corroboration. The topics of one’s identity work and self-
portrait are continued in “Variables of Foreign Language Learning on Learners’
Identity” written by Liliana Pisecka, one of the editors. An important conclusion
from the study reported in this chapter is that females and males point to
divergent aspects which impact their sense of self as language learners. In my
opinion, the results clearly support the masculine character of Polish culture, as
indicated by research in cultural anthropology.
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With Chapter 8 the book launches into the area of skill development at the
tertiary level. We find here different texts offering insights into developing
creative writing, reading in traditional and blended learning modes, pronunciation
training, and the role of feedback in writing. They differ in scope and depth but all
of them adequately fit in with the title’s reference to variability and stability.
I would especially recommend reading the last chapter “Why Have Our Students
Write Master’s Thesis” by Jan Zalewski. This is a brilliant piece of argumentation
written in a witty and balanced way with telling metaphors. Its aim is to show
that writing MA papers serves two purposes: literacy becomes a tool for
knowledge making and developing awareness of this process, i.e. how writing
comes to mean (276-277). Thus, Zalewski’s essay inscribes in current debate on
the role language plays in meaning making, called by Swain (2006) languaging.

Despite a definite value of all chapters in this part, I found two minor things
I would like to comment on. Firstly, I have doubts whether the text on blended
learning (Chapter 9 by Aleksandra Maryniak) offered the students an opportunity
to truly work in this environment. Blended learning assumes a combination of
media and traditional classroom work. Probably the blended character of learning
was secured in the research procedure applied by Maryniak but she neglects to
mention it. Furthermore, in Chapter 10 (by Arkadiusz Rojczyk and Andrzej
Porzuczek) devoted to the acquisition of vowel reduction, mainly schwa duration,
in Polish teacher training college students, I could not find why the researchers
assumed the change in the students’ pronunciation would take place. As I am
myself an academic teacher, I understand that this is due to their intensive
practical English course. However, it would be advisable to give at least some
minimal data on the number of English classes they had a week and whether or
not they had a separate English phonology class, and finally whether the students
were instructed about the vowel reduction rules in unstressed syllables.

The final third part collects papers contributing to a greater understanding
of the specificity of teaching and learning in groups of learners with special needs.
Its major value lies in the fact that it fills the gap in knowledge and practice and
offers a thorough description of selected learning difficulties, e.g. dyslexia and
autism, and ways in which teachers can cope with them in the classroom. It is
especially important for Polish language instructors as methodology of teaching
languages to learners with special needs is still in its infancy. An additional
advantage of this part is that it offers not only helpful tips for teachers of students
with deficiencies and disorders, but also briefly focuses in Chapter 15 on gifted
learners. To better understand giftedness in language learning, I also recommend
reading Adriana Briedront’s work “Stability and Variability of Gifted L2 Learners’
Personality Within A Dynamic Systems Theory Paradigm” (Chapter 1, Volume
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one). Biedron is a recognized researcher on giftedness, which is also visible here in
her meticulous approach to data analysis and depth of conclusions.

Although all of the contributions potentially generate interest, naturally the
quality and style of particular chapters seems to be variable. I found very few
typographical errors (p. 36 vol. 1 or p. 37 vol. 2) or rare cases when sources quoted
were not specified in Bibliography, e.g. p. 322 vol. 1).

I need to highlight that most of the texts included in this book attempt to
portray how “stability and variability work in the context of language, language
learning and teaching” (iii) and in this attempt they allow readers to gain
a considerable insight into the current understanding of the title concepts. True to
its name, Variability and Stability in Foreign and Second Language Learning
Contexts, contains a great deal of valuable material, which may be useful for
foreign language teachers, tertiary education students of languages and education,
and, naturally, applied linguists. Interwoven throughout are topics fundamental to
understanding critical theoretical issues in applied linguistics discussed from the
perspective of the newest interpretations and discoveries. All of the contributions
show language, learning and teaching not merely as the time-honored
interpretation of language as patterns, regularities which speakers use to
communicate but as phenomena or agents in the constant transformation process
of mediating cognitively complex ideas, creating knowledge and competences
during which using language transforms understandings of interlocutors.
However, its undisputable advantage is that almost all chapters present the
methodology, conduct, results and conclusions to some original research project,
so overall the book can serve as a useful resource, an inspiration for direction in
research. And for those students or researchers who are just starting their research
career it can serve as a step-by-step guide. This combination accords well with
current interest in catering for needs of not only expert but novice researchers as
well.
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